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FOREWORD N
Career education at the secondary level strives to develop the relation-

ship between academic studies and life outside of school, to help each stu- - -

dent to personally identify a/desired 1ife role, and ‘to make possible the

preparation necessary for fulfilling.that Jlife role. "+

&
-

~ Theére is no set- career‘eﬂucation program" to be'adopted b& all school
systems. Rather career educatioii is a concept to be ‘adapted to the needs’,

of each community, each school system. ’ .
. e

Nowhere in this guide or in any of the 3thers in thig secofidary level
series 1s there a definition of career education. So many definit¥ons have
been developed that any individual can search for--and find--the one that
suits his/her purposes. The activities, ideas, and suggestions herein do
reflect the concept ag it has been understood and implemented by the con-
tributors.

Our goal in: preparing and compiling these materials is to provide an
idea bank. You as an educator can select tljose suggestions that could be
éasily integrated into your curriculum and enhance its value for your stu-
dents. . . l /

Different contribetors have approached this goal wit varibus/éethods.
Briefly stated activity suggestions comprise the bulk of fhe material. How-
ever, in some instances, complete ugit or course outlines/ are indluded.
Please‘brOWSe through the materials to find ideas that might be inte-
grated with your on-going curriculum. The volumes in the series and the

areas covered in each are as follows: =
Volume I--Art ,{///“A "Volume III--~Foreign Language
English French”
. Industrial Art German .
Physical Education Spanish ' .
Science b

Volume IV--Home Economics
Volume II~-Business
Metrics Volume V--Mathematics
Special Education
Volume VI--Social Studies
Don'talimit yourself to only one guide--you may find an idea from another
discipline that you can use with only slight adjustments. We hope you enjoy
the guide and would be happy to hear any comments you have on it.

k]

N .Phyllis B, Stuerke
. Becondary Specialist
Career Education Project
Staté Fair Co
Sedalia, MO 65301 .
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Objective(s):

Develop an understa

’

\

settlers in Missouri.

I3 . B - -

o . R I

SubJec% Lrea(s) Missouri History ! ) {

~ -

-

Unit{s) *Early French Culture

nding and appreciation of the wdy of life of "the earliest

—

A% A

N

v

- g
- . "

| L L
1 s

Procedure: ‘ Resources and Materials:

Students should imagine they are.living in the The Heritage of Missourti - Meyer
French colonial period of Missouri history. They ) =
will choose one of these-activities: .

a. .Write a letter to -someone back home in France

b. Write a diary to cover at least a week in time ’

c. Write a short story

d. Write a play '

Through whatever, choice they make, they should / : ' ,

describe their way of life--homes, transportation,
occupation, relation with Indians, education,
recréation, food, dress, etc.

i

-~ ' [}

Evaluation: ,
students enjoy using thelr imaginations to develop means of expressing facts.

They |
do end up with knowledge of the earliest white man's culture in our state. :

. - N ¢ ' /'
Comments on use: J/

1S " ) ‘ 4

Sarah Fricke /




Subject Area(s) M;ssouriiﬂigtory

- : 1 «  Unit(s) Travel in Missouri

Objective(s): / . ; ‘ o , ' . | I

To make the students aware of thé various places in Missouri where peoplé can 4
spend a weekend vacation. Also the student will learn how to plan and budgét
for a trip. . ' : L
w ) —
_ . T e _I
' S T S
| / '
Procedure: ‘ _ . Resources and Materials: ‘ I
. | . . &
Each student will plan a weekend trip in Missouri Travel brochures
from Friday evening to Sunday afternoon. Thé
trip must be at least 100 miles from Warsaw.' ;%ients I
Each student will make a budget projecting all ) ) |
the expenses which he plans to incur, "1 Resource people whose livelihood
Examples: depends on other people's travel .
a. lodging could also be used. y
b. food . ,
c. gasoline
* d. entertainment

Each student will submit an itinerary of his trip.

Have a class discussion about the people whose
livelihdod depends upon other peoples' travel.
Examples: : ’ b ° .
Owners of filling stationms, motels, . ' !

restaurants, etc. ‘

. Evaluation: ) .
Student work can be given points based on thoroughness of plans, *
etc. C

Comments on use:

L Alan Meyer
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SuLJect Area( s ) Missouri Hiétory ‘

Unit(s) Recrea;ion in Mispouri

ObJective(s):

=== - T

Procedure: . = Resources and Materials:
Have the students make a chart of the amount of ~~ '
free time they have during the week, >

. ‘ Sporting goods catalogs, -
Have each student make a 1ist of his or her favorite sports magazines
types of recreational activities in which he or ghe
now participates. Next, have the students compile
a list of recreational activities in which they

3 1o Students might invite resource
would .like to participate if giveén the opportunity.

people who work in the areag

selected to gpeak to the class.
Divide the students into groups. Each group will

select and research a recreational activity and

make a presentation of their findings to the reat of

the class. The presentation should include all of

the following: . '
a. The rules of the activity; hew one

participatg¢s in it. . v
b. Physigal and other benefitg of the
activicy.

c. Can the activity be found in our area?
d. Does a person have to purchase special '

equipment before ‘he/she can participate? (,,——::7

If so, what will it cost to buy ‘or rent the
equipment? Where can it be purchased or
leased?

e. What age groups can participate?

f. Does the activity involve team or
individual participation?

g. What are the careérs available in thig
field? (professionals, teachers, makers

of equipment, salesmen, directors, etc.)

Evaluation:

~

Comments on use: =

Alan Meyer




SubjucL Atea(d) Sac1a1<StudieBx

Unit (s) Colonial America

Objective(s): J '

The student will gain an understanding of the process of news pdblishing; gain a better
understanfling of the event and time period he covers; become awae of the fact that
different s can cover the same event .and draw a different conclusion.

; Procédure- ) . a
h — L | Resources and Materials:
\bslgnial Viewpoint .
o r -
The stbtdent will write a newspaper front page Textbook: 1865 to the Present

covering any year from the establishment of the
13 colonies to the American Revolution.

The headline story qbbuld cover a major event of
the students chcice.v

~

Along with the headline story other smaller ar=- Examples of modern day newspapers
ticles will be developed to f111 in the page. can be used to give examples of

These articles. should be appropriate to the time the methods to follow.
period being covered. (11lustrations may be used) '

English Viewpoint

l) " M g 1
A selected groyp of students will bé assigned the ‘ . )
4 above work with the.axception that they will - )
' write thelr news from the English view. o
/ :
. . N ’h,.
Evaluation: . , '
- - *
-

Comments on uge:

<

Larry Huffman




- o ' SubJect"Aj:iig}/ History of the West
¢ T Unit(é » fidian Society (Colonial Americé)

)

,,/' \
Objective(s): _
To make the student aware of the complex political social, and economic status
of the Cherokee Indians. : : v v o

To give~the stﬁﬁent an example‘of how'misconceptions are formed.

ar

A\
. /\\)
Procedure: ' . Resources and Materials:
Prior to an introduction, the students will be The Indian in American History
asked to write a few paragraphs on their concepts Keith L, Pe§§§on

of the American Indian that the early-colonists
encountered. (These will be handed in and held by
the teacher.) ‘ .

o <

e

The students will then be assigned a'papér in whicl | Library reference materials

they will research and write about the Cherokee
poliEical, social, and economic systems ‘ - o

The essays will be discussed in class and compared
to the papers that were written earlier.

Evaluation: ' , "
In-class discussion and on the essay.

‘Comments on use: \ . :
Most of the students were sdrprised at the conflict between their impression and
the facts that they found. \

\ ?

”ﬁg;' Larry Huffman




in class. /

;o

Subju%t Area(s)‘SOCial Studies

A}

‘' Unit(s) History of the West-Indian Culture'

P . Amerjican HiStory-The Westward Movement
Objective(s): ;o eric ory estwa

The student will/ develop a better understanding of the Indian cultyre of the tribe he
covers; be exposed to the art of developing models of Indian housing; gain a general
understanding o <Ppher Igginggrqug_hgs;deg,;heﬁunewhe_wnzkedJnllgp

4)‘

o [f

/

Procedure:

The students Will construct models of Indian housing
found across [the United States. These models can be
made from sodp, wood, clay, paper or any other, useful

material. '

Each student will bring his completed work to class
and give an oral report on the Indian group that his
model represents.

)

A

-7

Resources and Materials:

American Indians, Yesterday
and Today, by Bruce Grant

1865 To The Present by
Laidlaw Brothers

Various encyclopedias
The New Book of Knowledge
Encyclopedia International

Indians of the United States,
by Clark Wissler '

v

s

Evaluation:
: “
& R
Comments on use: )

Larry Huffman

the reports given :-—- —



¢ ‘ ' Subject Area(s) Sgﬁia] Studies .
/ | " Unit(s) Sectionalism.in rhe I.S. _
Qbiective(s): :

The student will gain an understanding of. qhe functions of government; be able to under-
. stand the problems that developed on the pplitfcal scene before the Civil War; develop -

a better underatanding of the jobs of Congressmen, lobbyists,  and newsmen involved, in-

national politics; appreciate the importgnce of cooperation in government as well as”in

any other aspect of 1life; be expoaed te/deciaion making activities. °
—f

03 /

Procedure: , J . | Resources and Materials:

" Focua on Congreaa in 1821

The class-will be divi¢bd in such a way as to have Study or background in the U. S.

one r, preaenative from each state represented in Constitution will be necessary to
‘.the Sepate. From thzyclasa a Pregident of the | effectively carry on a Senate

Senate, President Prb-Tempore, and a secretary to ‘meeting.

keep a record of. the meetinga and a record of the . »

votes will be pick&d ) A

Any class members not included in the above will *

then be aaaigned as\lobbyiata, or newepaper re- - :

porters. e lobbyiqta will be given ‘certain

interegt grqups’'to woxk for.- The reporters will be
" respongible ‘for writing daily news articles con-

cerning -the m ' ' ’ '

\\ )

Bills wiI&\ge presented in the senate, debated '
" amended voted on. The bills will be designed

to- create sectlonal divisions much like those be-

fore thflg;yii War.

Eight bills will be assigned by the teacher to

students repreaenting the North, South, and thg? !
West. >

The atudénta will prepare for this activity by '
having studied the needs of their sectfon in the 4
textbook 1865 to the Present.

-

, Evaluation : : s ,
I . . /
. /
- (]
I Comments on uge:
, . 12 ' " Larry Huffman
; . : ‘ 4

IToxt Provided by ERI

EKC :




= - Unit(s) Civil War

4 s

Objective(s): = - o R : S ' . . :
The student will have practical experience in using art to express an important idea;

" will better understand the period of history-being studied; will develop a keener
awareness of the methods used by the newsg media to influence the reader.  The student
will be able to take a historical ‘time period and develope a story using his own ideas

and im?gination. The class, will have the opportunity to compare thei* work to that of

their -gllow;students. The student will gain knowledge ‘of the historical:period covered,
\ . ‘l.'!éi' 4 . A ’ y ' : i - .

Procedure: e W . Resources and Materialsff‘

The student will draw a polifical cartoon deplicting - Examples of mo&erh day political

a certain historical figure qr event. S cartoons and .characterizations °

The cartoon should be on a full sheet of paper and »Téxtbobk 1865 to the Present .

contain as few words as possible. This should be = - L : o

used with lessons where controversial issues are being e .

.studied such as slavery. - ‘ ) -

Th;:stﬁdents will be assignédﬂtp:write a short story 1

(4-5 pages) on' any topic of their choice in the time
period of the' Civil War. Eopics can be suggested by
the teacher. ' ~&i%& ‘ .

-

P . * % . . N
The teacher should point out that the story should be
based on historical fact or background. . .

After the sforiebfaré collected,sélectéd exﬁmples will®

be read to .the class. e e : : >, A : N
. . . B I N ke i - o~ ’ . F o
P Lr; . s ] . R ‘ .
\\~ .' . + ““‘ ) .
. el
B &
E A
/ ! )
« @ .
]
1 . \
Evaluation: \ o
| N 9 i
v i
;
ke i
;T _,‘3@&*‘ qLﬁ
i . » . . ’ ) . « N
Comments ‘on use: -*

This activity has,ﬂéen us?d at 8th grade'level.

a

Co . 1_3; E Larry Huffman
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e e
. . T K . C )
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’,

-Sﬁbject‘Area(s) ﬁissouri History

Unit(s) _Civil War

ObSeétive(s)t_ - - : f S .
Students will become awaredf the historicql events of qhéir town during the
Civil War. T : . g : :

<

o8

Procedure: Resources and Materials:
f B3 .

Take a field trip to the vayious historical sightsf Town of Warsaw .

in Warsaw regarding the Civil War. (Warsaw has - | Museum N

sixteen steps of historical locations throughout - . <

the town.- .Each site has a plaque explaining an J R

event which .took place there.) »
. k4 - . 3

Have the students re-enact the events that-occurred

in Warsaw. This can be done in connection with the

drama class. The students can collect whatever

Drama teacher

o

clothing, hats, muskets, flags or other materials . KA - .o
relevant to the Civil War period are aneeded in thein ”
re-enactment. , ' L

- . . ’

7 b

Evaluation:
: e ’ N
L v
) f
! ~
S o ‘
N +
Comments on use: >

Alan Meyer




- SN T e

e . ) v SUDJ'&C’:& ‘Aarea(s) Américan History ’
g A . 5% o e .
i o ~ ] . . i “Unit(s) Reconstruction of the South
o . , ‘ , '"Corruptioh under Grant™ | .
- Objective(s): : - ' RO
To acquaint the student with some

of the forms of corruption that developéd in the
vl §.-after the Civil Wari . ' ’ A

To show the student how.

and economic problems.
[ . ..

political cartbqgs can bring out‘importan{ poligical; social,
. R T . at L .

" . hd

] Co - Resources and Materials:

| In class' the teaﬁﬂer éan~cover thte various methods
; and examples of corruption after the Civil War,

. Procedure:

EEEE S Ammm s e

U. S. History 1865 to theiPresent :

>

’
a

‘ L )
-The students can be given the .assignment of
_Ccreating a political cartoon signifying one ﬁf' from the papers circulating
"the major scandals that developed under Grant's today. ' :
administration or corruption in the south after ' o : .
the Civil War. _ ", . o

a

Examples of political cartoons

. These can then be handed in and- then posted for v o |
future review for the class:fwi ‘ R, - N

3 . . e
R . S .

5

' . . N
P . oo

S / "0
i .
| » - P
, o
Evaluation: ) " . co .o : : -
‘'The cartoons can’ be graded. - ’ , . N
Tests can be given over the interpretation- of these'in,relation to the period
after the civil war. ' - - L
a » - .
Comments on use: o : . :

ﬁost students enjoyed making these posters and seemed to better understand the X : 4
1ssues of the day and seemed to become more aware of the use of political cartoons
in today's papers.




Subject Area(s) American History

Unit(s) Reconstruction Ear

~

Objective(s): To-define and compare Presidential and Congressional Reconstruction.
To describe the“social, political, and economic changes in the South following the.

-

Civil War. ' To write an essay on Reconstruction. To make a map based on‘accurac&;-k“\<$
neatness, and originality. e _ ' R f N
- , 7
“Procedure: ' Resources and Materials:
Define Reconstruction ard its importance to today. Texts: .
TN ' . History of a Free People
'Discuss President Lincoln's Plan for Reconstruction,5§ A History, of the South
. , : : '}__|The Era of Reconstruction, ’
- Discuss Congressional Reconstruction and why Congress * [1865-1877 .
rejected Lincoln's plan for reconstruction of the v -
soﬂthern states. - , ‘
y . " " T _ Films: - :
Describe the social and political results that the "Civil War: Post War Periogd"
Reconstruction period brought to the South, . "The Civil Wat: Promise of
' o ' . - ' |Reconstruction’ -

Discuss two important economic changes in the South "

since the Civil War. . ' ~ |Slides: American History 400,

' . - ‘) ' H'arcourqg Brace and World-- '

Write an essay showing how the' Civil War and Reconstruc- Cartridge B

tion affected each of the following:

’ the powers of the, states- - o o
tite powers of the legislature . .
the powers of the President O\ ' o . o ' .
the Negro . : . \ '
the .Southern White , : a
American industry e : ’ : ' : .~ by

-

Draw a map pf’éhe Confedgrate States of America showing_ ) : ‘ . -
‘how they were divided into' 5 military districts. '
, ,

Define the following terms:

v

. Black "Codes Carpetbaggerg
Freedman's Bureau Scalawags ’
13th, 14th, and 15th’ Amendmenfs .
< ' . . J !
valuation: . . » . . - : . ' v ‘

"

Comments on use: o . *

. 1 6 g Russ Whyte
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Subject Area(s) 4merican History

Unit(s) kefbrm and Reaction
(Populist Partx)

_Objectiye(s): . X
To 'make the student more aware of the programs adyvocated by the RepuH}ican, Democratic,
wand Populist parties in the 1892 Presidential elec iig (

®
To make the student aware of the importance of politjcal compaigning and the impact
that a well—cdnducted campaign can have.

@ -

" Procedure: : , ‘ Resources and Materials:

A committee of three people will be chosen for eaph 1865 To the fresent :
of the three political parties Laidlaw, Chapter 8 v

a. OQne person will be in charge of making.and | Paper and paperclips for campaign
~fdistributing campaign buttons. buttons
" b. -OGne person will be in charge of making at - Paper for posters and baliots
. ' least three posters supporting their party

and candidate,

c. One person will be in charge of'a-campaign .
speech of at least 5 minutes supporting _ _ P
their candidate and party. 1- N T

Each group will present its work to the class
including speech, posters, and buttons ¢

« . [

The class can thely vote on ballots prepared by
another member of the class, . - . . . {

»
‘

r

‘Evaluation:

‘'The students will be tested on the chapter. - . e

Also each student, after his vote is cast, will be required to Explain in a short
esaay," why he voted the way he did. ot - o
. $

Comments on” use: ' ) _ , .

The students seemed to grasp the political platforms of the three parties.
The three people on the committees need to be rood, enthusiastic students.

Ll

!

Larry Huffman

| 1T - ,
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I . , -
Procedure: . _ Resources and Materials:

The students will, in connection with learning about Daily newspaper and per-
the effect of newspapers on the industrial age, mission to visit 7
learn about newspaper production today. Catalogs for schools within
‘ state which offer courses in
d. Visit the local daily newspaper. ‘| Jjobs students are interested
' in. .Be sure to include ‘trade
b. Place emphasis on person doing job instead of o schools, etc.
job by writing short essay on an interview with '
two employees.
’
c. The students will trade information on geople
interviewed in class the next day.

d. The students.will be asked to research what

formal training would be needed for the jobs T
they were most interested in. . i : . T

. v
«

x~ s . . . ’ -

Evaluation: A . . -

gl
e o}

Diane Morarity

Ll - I o T T }
P . R . N S
: @ . Subject Area(s) Social Studies or . :
) Journalism S o
. ’ Unit(s) The,Industrial ' 3
' “Objective(s):, - - ) | '
The student should be more aware of careers 1n newspapers. . ° ’

13 )




. : Subject Area(s) _American History

Unit(s) Progressive Era

. 1 )
Objective(s): To ﬂesc1ibe the Progressive reforms. To describe ways in which the
Progressive movement has had an influence upon American society today. To describe the
political social and economic reforms achieved through the Ptogressive movement.

’

Y +
Procedure: v i ‘ ‘ 4 Resources and Materials:

Define Progressivism. Bragdoﬁ and McCutchen: A
History of a Free People

Show ways in which the~§SZg§?ssive movement was similar v
to and ways in which it - different from the earlier 1908 Sears catalog
Populist movemert. ;
o Films: ‘ -

Describe two politiqal and two social reforms achieved "The Progressive Era: Reform
through the Progressive movement. . _ Workefs in America"

"The Progressives"
Describe two econonic reforms achieved through the e
Progressive movement. ~ Slideés

. . ‘ American History 400, Harcourt,
Describe ways in which the Progressive movement has ¢ |Brace, and World-Cartridge B
had an influence upon American society today. ) .\",,/\\

Write a biographical sketch of one of the great ProP
gressive reformers. .

' Compare the 1908 Sears RoeBuck catalog with the Sears
catalog of today.

Ve ] y :
4 ' u@%
t o
i _ '/
Evaleation:’
\
Comments on use: ‘ -
" » ‘ Russ Whyte‘\

: 19
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Objective(s): To understand U. S. involvement in WWI.

7 i /
Procedure: ‘

Discugs the background causes and the immediafe cause
for the outbreak of World War I.

°

Discuss the reasons for the U, S. entry info World War
1. ' ‘

. /
Draw a map showing Europe before and a@éer World War I.

Draw a map of Western Europe showing the war on the
western and eastern fronts.,

List the major contributions of the U. S. in the
victory over the Central Powers.

Evaluate Woodrow Wilson's Fourteen Point peace program.

List the "Big Four" of the Versailles conferemce and
the countries they represented. :

Discuss the obstacles Woodrow Wilson encountered in
getting, hig peace program accepted. ,

Taw a map showing.the Europe division of Central and
Allied Powers. -

.~

c o
I

Fﬁ'? <

Resources ‘and Materials:
Text: Bragdon. and®McCutchen:
& History of a Free People

Books: American Heritage s
World War I

Atlas: World Wapf I

[ .
Film: "Gener Johg H. Pershing"

Slides: American History 400,
Harcourt, Bface and World-
Qartripge c

Tape: 1 Can Héar It Now,

Edward R. Morrow ™~

Record: Woodrow Wilson's War
Message .

o

Evaluation: Use one or more of the following methoda to evaluate large group lecture:
a. examine notes taken by students and b. using the follow-up discussiod technique, *y
evaluate the extent of individual learning. The student must be able to write an essa
on the U. S. involvement in WWI. Evaluate maps made by the students on the basis of

accyracy, neatness, and originality.

s

’

Comments on use:

c

Russ Whyte M




/.

Sﬁbject Area(s) Social Studies

Unit (s) Causes of the Depression

Objective(s):

The student will Qevelop’a
depression; will b,
the economy t N

-understanding of the many complex causes of the
reagon for such government interest in controlling

Procedure: Resources and Materials:
A radio commentary will be presented to the class by" Textbook: 1865 to the Present
tape recorder in which various economists will give -

their ideas on what danger signals point tq’the
possibility of a major economic set-back.

D

% i )4 .,

Students will be aasigned to covpr the follgwing seven'u_nlctionary of'Américan'History
areas or problems in the econq?y. . : ‘ .

. Farm income—z i .

.- Excessive loans to“foreign countries
. Collection of war debts
Existence of high tariffs
. Increased production vs. less buying power
. Inflated stock prices

. Profits rising faster than-: wagea

~N oYL W=

The teacher will have to guide the student economists A tape recorder

in their recording prep. At the end of the recording . ’ !
the class will discuss the problem areas cited by the ’

economists. : i -

. - ‘ : N ©

Evaluation: B ? v

5 ’ '

Comments on use:

' L f
oo o~ v S
¢ T Y 5 <
4 ) E N -

Larry Huffman
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Objective(s):. . ] ' b
- ._The student coordi@ators will be given
working on. The class will be able
- the economic situation of the day.
Roosevelt's New Deal programs.

-

Subject Area(s) Social Studies
Unit(s) The New<Deal
e opportunity to "sell" a program that they are

critically evaluate the programs from the view of.
he class will develop a better

..:(; “

“r

understanding of

-

B Procedure: _ yVa
Students from the c;asﬁywill be chosen to be coordi-

nators of Roosevelt's various New Deal programs.
(AAA, NRA, PWA, TVA, etc.)

The teacher should give the coordinators a good idea
of the material to be covered. These coordinators
will then present to the class reports that are de-
signed to inform the listeners of the functions of
each agency. _ '

: o~
The class will then act as reporters and ask qﬁestibns
of each coordinator about his program.

Resources and‘Mauerials:
Textbook: 1865 to the Pregent

Dictionary of American History

Various encyclopedias

4, .
B .
" \
° e ) \ |
‘fé :"I ! : : \ v
- -;“ n‘ A R ’
. é - \ i / ‘ @ . y
: ' /
- . ¢ .
-3 .
\
\
. .
-
' n
. ‘y : /
' Evaluation: . ~ °
I/

Comments on use: )

3




-

/

KN

. Evaluation:

“the extent of individual learning.

" Procedure:

-

" "

@

»

-

-

Discuds the origin and purpose of Roosevelt's New Deal.

Discuss the steps taken by
Banking
Securities
Currency

the New Deal in the areas of:

-r

Discuss thé problems facing American dgriculture
during the Great Depression.

In.an”esgay summarize the successes and
of Roosevelt's New Deal legislation.

&

&

Define the purposesiand'fﬁnctions of the following New

the shortcomings

Deal legislation and agenciesy
AAA -
Ccce.
WPA ) ' : ‘
PWA , : \
NRA
SEC™
FDIC
TVA
HOLC |
Social :Security Act )
’ Banking Act, 1933 ;
Revenue Act, 1935

(

o

&

Resources an& Materials:
Bragdon and McCutchen: A

History of a Free People

Slides: Amerigan History 400,
‘Harcourt, Brace:and World-
"Cartridge € e '

Film: "TVA: Work and Accomplish-
ments"

Tape: The Voice of EDR: Excerpts
of his speeches duriig the .
presidential years (1933-1945)

M

-

A

1 »

Use one or more of the followin

lecture:- examine notes and b.

a. using the follow-up d

successes and shortcomings of Roosevelt's Neéw Deal legisl

Nl

-

¥4

g methods to evaluate the large g

The student must be able to write an egsdy on the

plin
yaluate

iscussion technique,

ation.

Comments on. uge:

23

Russ Whyte




. Subject Aréa(s) __ Geography-World

_ ™ uUnit(s) Soviet Umon |

/
Objective( ):
The student will be able to make. critical decisions concerning the use of natural
réaobrces of the S.U. after map work p*ojects. . -

'

Proced1 | . . " Resources and Materials:
* . ' . . : A
Stud nts are given a list of importént Soviet | Atlas, Wide World of Geography oo

cities to be located on map. . b Maps for each student

s . . R . .
Students are given physical features and water , - . N ¢
bodies to locate on a map.

Students will discuss population diatribution and
agriculture output of S.U. -

Students are given natural reaources to locate on

map. *

Follow-up questions ' T

1. Write the importance of each‘city on separate )
paper.

2. Are there any-navigable rivera in S.U.2? Which

' are?

3. Do any, of the phyaical featurea pose a problem
to transporthtion? Explain. .

4. What types of industry should the S.U. A o
pursue? - ' )

5. What are the primary minerals in S.U.?

6. List some of the minerals.that are in bad ' ’
locations and in good locafionaw_ ;

7. Circle irddustrial areas. Explain why you chose ' ’
these areas. ' . '

. . .
'S ’ ¢
SN

’ T

Evaluation: . . ' ~

C e e st am e ————

8

, o - | >




e

* Objective(s):

Subject Areazg)

Unit(s) Soviet Union (con't.) ;o

- N J
. [

Procedure:

“

Critical Decision on Part of Student o

J

Resources and Materials:

-~

. 1

Choose one of the following and write a report: . L

Y

"

You are the head of the Ministry of Manufacturing and - .

Construction in S.U.
industrial preduction.

a project that will increase industrial output.

“You are the head of the Minigtry of Railroad

Communication in the §.

the transportation of _agriculture and industry pro-

ducts more efficient.
this? '

You are the Minister of Fofeign Affairs in the 3.U.
It is your duty to present to the government favorable
trade agreements with other countries. '

Problem: The S.U. has
therefore, you need to

with low industry and high agriculture output, What

do you propose?

It is your duty to ‘increase

Present to.your government

U. It is your duty to make

How do you propose to do

a terrible agriculture output;
trade with a foreign country

Sy ] )

.

EValuation:

Maps are given poihts for compiééﬁbn; Critiqal;décision repbrte.gfaded on support;
and reasoning of proposals. ‘ - L

bl

e

- !/

Comments on' use:




v ' ' ‘ * Subject Area(s) Social Studies

v , . Unit(9) Modern European Nations

Objective(s)

-

The student will gain valuable experience in the area of written communication.
student will gain better understanding of the country he is working with.-
will be expoeed to public speaking through the reports he will.give in class.

.
L

v

The -
The student

!
A

- '

Procedure) N
-The atudent will, be presented fgrms to pick pen-pais
from various European countries/

Letters will be written and re&eived during the course
of the year. :

formation received. R..

-

"t

I

R;gourées and Materials:
Teacher providing pen-pale names
/

Teacher guidance'in letter writing

"Textbook:
Cultures

World History and

Library books on modern Europaan
countries R ’

Maps - o ‘ s

Teacher providing general areas -
of information to be gained.

Evaluation.

Y

Copments on use:

: Each student will give periodic reporta on the in-

IToxt Provided by ERI

Larry Huffman




o L ' _ - Subjcct Area(s) Socdaliétudies Fe

Unit(s) Modern European History-

‘

¢ Objective(s)
The student will gain practical experience in requesting information from various sources.
The student will gain a better understanding of the country he works with and also be )
exposed to the information others have received. - The student’ will be able to experience
"the problems related to _gathering materials and then- organizing them into a well written

paper.
Prccedure ) ' ‘ - . ﬁﬁi : ResOurces.and Materials: .
At the béginning of the semester the following activity The teacher will assign each
can be atarted: ‘ . student a country and give a

» list of suggested sources for
Students will be assigned a European nation which information from the school and
they must get information on. This information can | local libraries.-
be both historical and current. It can cover eco- : ' '
. nomic, political, social, religious, or environmental.

problems.' -

‘fThe student can’use”newspapers'and other written _ 'The textbook World History and
sources to gain information. Also the United -~ | Cultures can be used on a limited
‘Nations, travel?agencies, and various government scale. )
agencies canh be. contacted for information. , T

The student will be required to arrange all the . . /}?
information gathered into a notebook or packet - ' &
. 8o that other students may inspect it. T R
After all’work is completed the student will or- ‘ AR -
. ganize and write a. paper on what he has learned
about thé country he has researched

N

Evaluation: C -

Comments on use: . , ) Y ¥ /.
P) ! ’ . : :
4 . \ . »

2’,’7“"- | Larry Huffman, L




* eXperts a

4

®
ObJectiVe(s)

Subject Area(s)

Unit(s)

Gedgraphy

European Culture Unit

The student.. will investigate aspects ;of dther cultures.

The student Will develop knOWIedge ‘of interest areas related to the. European e T

Culture Region.

v

e

Procedure:

‘e

‘,_Ieacher,introduces European Culture ﬁegion.

£

Teacher divides class’ into groups, appointlng

chalrmen

‘'Two or more European countrles are assigned per

group.

o

Ted¢her eiﬁ%gins that the students are to bgcome -

e bout their assigned countries.’
ject matter of each country should be left to the’
Explain that the materials
must be presented in an organized manner so that it

students in the groups.

can. be understood

Students should be given class time to work in

groups.

. After the panels are finished, each student 1s to

write a critique on their group.

grade one another besides teacher grade.

‘

The sub-

i

Each student 1is to

L&

- Resources and Materials:

.

bEncyclopedia

-Reference books.

; - - Y
4 = . ) ,

.National Geographics

Maps

Evaluatlon.

A group grade and'individual grade will be given by the teacher. -

Groups will be

graded on content and organization, individual group partigipation and’ content.

.(I,

4 . - ’ ~

-

Comments "Bfi™use:

Suzi Bybee




@

Unit(s

-

Objective(s):
", Become m>re aware
Lq %
man-made, 1n our e

of the
ryday lives.

Bt v,
Rt

s

Subifct Area(s)

importance of geographical features, natural as well as |

’World GeogrAphy o R

‘i

/

Study of U.S. A geography

. . -

* /

Procedure:

chooses a U.S. city:oq .
in which they would like .to.
vacation? . . : ' o

Y

Write a letter to the Chamber of Commerce or
responsible group for information concerning the .
city or area such as sight-seeing possibili%ies,
prices of meals and accommodations, climate, etc.
Use this material along with their knowledge from
geography to plan and take an imaginary trip.

The plans should include such things as time of

trip, who 1s going along, budget, clothing and
_..other necessities, mode of tridvel, routes, etc.

- The” trip itself should be told about by some
method such as letters, diary, or such. They
should include geographic facts  of the routes .they
travel as well as the vacation site. '

ThlS ‘can be put together in notebook form with
illustrations, maps, etc. included

Atlases =

'| Geography textbooks \\\\\\

. 4 S
Resources and Materials:
o . .

Maps

Encyclcpedias_ .

Material from yacation sites

a

K g 7

Evaluation:

trip

Y LN

e s it st o o 7 s oo 4 e e be &

'
w! -

Comment& on use: f ' ’ -
This could be used for ‘areas of the+~world as well

.
2 -

* Students found. they needed to know about climate, terrain, etc. in planning a’proper
They also had a letter-writing expérience along with the other activities.

s . * .

Students enjoy telling a story with great imagination.

Sarah Fricke




n" R
Ob1ective( ): '““”& - ’

Unit(s) ’

ey

- ' : Subject Aréa(s) _ Government

Types of Government'Systems

b

Learn more about systems of government by either experiencing what happens to
relationships, "attitudes and emotions under these structures ot by observing

others under them.

N

.

L3

Procedure:

Select fifteen.people tp be members of three
groups—-five to each group.

. Group- 1--democracy. All decisions made by this
group will be by voting with each member having

one vote and the majority will rule: )

Group 2--dictatorship. Teacher selects'a dictator,
and all decisions will be made by the dictator--his
or her word is law.

- Group 3--anarchy. All decisioms in this group will
be made by arm wrestling.

The remainder of the class will be observers and
judges for a contest. .

_ Each group will be given the following material and

assigned the task of making a product that will
please the judges the most. A prize should be

. glven--a bag of individual candies. The democracy
and dictatorship may enter one product and the
anarchy as many as five. The groups should have as-
long as 30 minutes to complete the task and while
.they are doing this, the observers will circulate
over the room taking notes on the behavion‘in the'
three groups.

After the allotted time, the judges will pick the
winner and award the prize. The observers should
note how the candy is distributed among the group.
For instance, do they fight over it in the anarchy
or equally divide it 4n the democracy?

«

' Reseurces and Materialsz

Research Experiences in Sociologz'

Thomas, Norton, Harcourt,
Brace, Jovanovich

Evaluatlon,

1

Comments on use:

.

25




~

Sﬁbject Area(s)

\

T

: ‘Unit(s) Types of'Government Systems
- ) (con't.) . . . :
Objective(s): ' )
. . R TY
, .
Procedure: | Resources and Materials:
Supglies necessary: - . \
10" sheets plain white paper 1 pencil
1 pair scissors " 1 roll cellophane tape -
1 ruler . 1 magazine (must be . N
-1 stapler " the same title, but ' o ,
1 box.crayoos _ not necessarily the ' :
lpen - ' . +  same 1issue . )
. oy o
%nalzsis. ’
1. Students who participated in the three groups : h\\
should describe their xeactions toward the structuref . '
under which they worked telling how efficient they ’ )
- felt it was in cOmpleting the assigned task.
2. Observers should share with class what they . R -
noticed as they observed the groups at work.
- 3. Then the c¢lass might consider these questions. .
a. Which group organized itself first? -
b. Which workéd together ‘most smoothly. .
c. What kind of leadership developed if any? )
d. Any conflicts? o , B!
‘e. Generalizatjons ' | : : - o
»
. : N . ' ] . . \I . ]
‘ o ' ‘N . o . .
Bvaluation:

Comments on use:

Students are able to experience the emotions that affect citizens in similar
circumstances.

[
LA )

This activity can be used in many social studies classes. In smaller classes, the ,
size of the groups could be decreased, but they must be equal. Other materials
could be substituted, but the supplies must be the same in each group.

v

‘Sarah Fricke
g1

26
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“

~

Objeetive(s):

Supjec€

Unit(s)

w

‘- JUEEN

&

~Aié§(s) Contemporary Issues -*

Government

]

, To be able to define and to explain the duties of legislator.

.

To be able to explain the role of private citizens in law making.

.
-

Q.
Procedure:

a. How a btllbecomes law (the various stages a
bill goes through). . .
. b. How senate and house cofmittees are formed.
.¢c.  Explanation bf certain terms such as compromise,

1
‘L
Show films about Congress which illustrate the
duties of representatives and senators.

' - logrolling, quorum, fillibuster, cloture.
d. ‘A citizen's role in his or her government.

A

Give examples of laws which have been.passed and
assign one to each student to study how the law is
written. ’

.

-

Invite as guest speakers'or work with the English
instructors to have them explain the importance of
the wording of a bill, ' o

. SO

Invite a laﬁyer as a guest speaker to explain how ,
poor wording-of a bill can create loopholes of give
the bill a much different meaning than was origi-~
nally intended. ‘ :

If possible, invite your state representative. or
senator or your federal representative or senator
to explain how he writes or studies a plece of
legislation.

&

: » (
Résources and Materials: _
Films: '"Qur Federal Government" .
"The House of. Representatives"
"The Senate" L '
"You and Self Government"

"The Comstitution" '

Filmstrip House

432 Park Avenue §.

New York, NY 10010—/“\\\

Missou;i and U. S. Statute Bobk§

@

English instructors

| Local lawyer or judge®

/ B
4

State or federal congressman .

0

B } \‘

\

a. How much English did he have in school? . N
b. How much history did he have in school?

c. What 1s bis background other than politics?

Evaluation: ’ e

Comments on- use:




quectiVe(s): v

SubJect Area(s) Cogtemgong:y Iaangs
Unit(s)

Government (D, 2) f

e *

-Procedure: 7

d. What causes him to propose a bill?

e. What procedure does he follow in writing and
introducing a bill? Have him explain terms.
such as compromise and logrolling and why he

- might enter into such practices.

f. Explain the role played by the. political partieq
in the passage of a bill.

g, Comment upon the role of the. President and his
advisors.

h. Name the committees of which he is a member
and describe how they operate

i. How do bills get to a certain committee?

J. Explain the rules of procedure followed by

- the House and Senate,

Have each student write a bill over-a cufren@ topic
of interest which the class has selected. (Current
-issues, for instance, as abortion, death penalty,

\

etc.)

-

Role-play a legislative body and assign bills to

various committees

“

a.
b.
" Co
d.

Discuss the bill
Amend the bill if so desired

Call witnesses to testify about the bill

Vote on the bill .

R

Re%ources_and Materials:

\

Text, films, statute books
(from page one)

-Text, films, statute books .

(from page one)

[t

« ¢

Evaluation:

7

Comments on use:

Y .




Subject. Area(s) ~ Contemporary Issues

| Unit(s) _Goyernment (p. 3) .

Objective(s): - R . : . - .

\ " e N ’ ' . K ’

B u : LN ’ \

Procedure ' ) - ‘ ' Resources and Materials: .

Role-play the full House or. Senate and ‘introduce _ ‘ ’ T4

the bill as referred from the vagious committees. ‘Robert's Rules ot Order .

a. Discuss the bill ¥ . * . 1 - B ~ "
~b. Follow rules of procedure - - ° ‘ C = o N
_c. Amendments o - ’ ) v :

d. Vote ’ s - - - A

/ - -/ -
- |
7 b
+ e . f.. -: - -
) ! -7 N ‘
° ' - A
L«
: 4‘ o . . '
s . /i, %

Evaluation. , ..
‘The studentd will be able to define the duties of a legislatot and t:é:varidus stages
that a bill passes through before it becomes 8 law. The students wildy also be able
to explain the role‘pfigg&shfitizens can play in the passage or defeat of a bill.

Comments on yse: -

I was unable to get d.legislator to come speak to the clasa, but I believe this would
be easier in mon-election years when the congressmen would have more time to serve

as guest speakers. Role-playing is very effective--letting the students act as junior
or senior senators from various states and always addressing each othér as such. They
‘really seemed to enjoy this. Worked real well for Contemporary Issues class of
Juniors and seniors. ‘ :

2 B S
S 20 - ., | :

4

Alan Meyer
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Subject Area(s) Social Studies

Unit(s) Civics Local Government
.Objective(s):

The studgnt will gain a better understanding of the functions of county government. The
.8tudent will be able to ask questions of officials that they might otherwise not see.

This activity may mqké’the local government gection of the Missouri Constitution eagier
to understand. A ‘ : .

Procedure:

The students can take a field trip to the county seat

to better learn about the jobs of the various county
officers.

Resoyrces and Materials:
The teacher will have to make

arrangements with the county
officers to be visited.

After the trip, the students will give a written

: Trangsportation will have to be
sumnary of what they obsgserved and learned.

arranged. :
\
The teacher will have to orientate
the students on what kind of in-
formation to seék.

4
. o N

Evaluation: ’ - ‘

4

Comments on use:

44

35

‘ ‘ o S © Larry Huffman
- E , L - : .




-

(O _ " Subjcct Area(s) Issues/American Problems

I : Unit(s) The U. S. Court System

Objegtive(s): To sketch a pyramid of the U. S. court system from the lowest to the o
highest court. To diacuaa on paper the life of one of the great justices of the U. S. - ' |
Supyeme Court. To describe to the class one of - the great "land mark" decisions. To -
list the 9 members .of the Supreme Court and the President that appointed them. To .
describe the function of the various participants of a coéurt trial. To write a paper -

on "Due process of law" and "How law works for the citizen." , o

’
P . LI

Procedure: Resources and Materials’ _ )

Explain the purpose and function of the various courts | The Supreme Court” in a Free . .

"in the U. S. Court System. Society .
Build a pyramid of the U. S. court system from the !
lowest court to the highest court the SdpremeCourt. The Supreme Court: Law and

Discretion - i
Write a paper on one of the great chief justices, ' ' 4
of the U. S. Supreme Court, Newsweek Education Program -

// ‘b | Current Affairs Case Study \

rite a summary and analyaia of one of the follow- | Due Process of Law
ing "land mark" Supreme Court decisions. Include ' '
the significance of the decision: R
1. Marbury v. Madison - // ‘ .
2. McCulloch v. Maryland o / ///'.
) 3. Gibbons v. Ogden ‘ ,
' . 4. Dartmouth College Case 4 : ‘
5. Dred Scott Case . . .
6. Plessy v. Ferguson : ; ' =
7. Sacco and Vanzetti Case LY ‘ " K
8. Brown v. Board of Education of Topeka
9. Escobedo Case : . v
10. Miranda Case ) _
11. Gideon v. Wainwright . .
Name the current members of the U. S. Supreme . "Hugo Black and the Bill of
Court and the President that appointed each. Rights" °
Conduct a "mock trial" in which the students do < ,
research and act out a trial.
Evaluation: | ' A
.
¥

_Comments on use:

s | " L




. L o ; . ‘ i
— . S ,
) ) - ' , ! Y ] L
N o N o Subject Area(s) Issues/American Problems
N h ‘ : Unit(s) The U. S. Court System, p.2
Objective(s):  \. S . .
. o . o T
I4 I . N . v
. .

Procedure:

. e T Resources and Materials:’
Act out a Supreme Court hearing with members «af'- | ‘Phi Defta Kappan: The
the class aSSum%ng the role of a Supreme Court - Suprising_Nixon Court 4
- -Justice. ' . oo .
.y o
Have between one and three lawyers of the community ! -
into class to discuss "Due process of law" and "How -
the law‘gyrkd'for the citizen.” : ]
J * .‘

Comments on use:

a3 Rusg Whyte
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. 5

Subject Area(s) Social Studies .
./ / e
Unit(s)} Constitution U. §.
Objective(s): ,
The student should be more aware of careers in the legal profession.
e L}

Procedure: - - o , Resources and Materials:

While studying the judicial area, visit a-colrtroom | A court room and trial .
while a trial is in session to see what the various

people employed do.

| ’ B SN '
Ask the students the next class to discuss what they e
saw.and what jobs would be the most appealing to. y . ' ) .
them. ! - ! ’ o
7 ' > )
ASkvstudents to select one of these people to A guest willing to come >
- invite to class to speak (must do within a day or and speak :
. “two)- or else arrangi ahead of time., ° . )
Sk S

3 v ' \

to

< , Evaluation:

Comments on use:

This works very well. Students are interested in personal involvement. We went

during the Miller trial and students seemed a-little more interested in- "him" and
- his problems than in what the judge, lawyers, etc. were doing.

N

| ' Diane Morarity
38 .




Objecti;e(e):

i . : Lo - Subjec

~ Unit(s

-

L, g'_; N Ly
o SBE S e T
Lo . $ N . N

t Area(s)Issu s/American Problems

) -U. S. Government'

To understand and appreciate‘our governmental structure at all levels.

o

w
Procedure: >
Explain the purpose and function of government at the
local, state, and national levels.

ophildsophers. - . . .

tive.-

Participate in County Government Day.
trip to the County Court House and is sgonsored by the
local chapter of the American Legion. ,

Know the purpose and function of the: following branches
of government:

Attend a city cpuncil meeting and write a summary
and analysis. A : ~

Compare the

7
K

Write a comparative government paper.
functions and operations of the U. S. government
with a government of . another major country.

Write a paper on the differences between conserva-
tism and liberalism. - '

. A}

Write an essay on one of the great U. S. political

Write a letter to your state senator or represehta-
tive.

. G

Write a letter to youn U. S. senator or representa-

This is a field -

- Executive

Judicial
Legislative :

‘ American Government -

Resources and Materials?

Text: Ludlum, ‘American Govern-
ment, 2nd Ed 1967
F .
Books: ¢« . = ST
#Sen. Barry Goldwater: The
Conscience of a Conservative

~

Zimmernan: State and Local . w
Government : C
,J'YonngQ The Essentials of ///(/

] Transparencies: "Gover ént'
| Local, State and Nati

1" ,

/

Slides: Washington D. C.: The

| Nation' sCapitol ’

€

Evaluation: i ( x A ;'

Comments on use:

W




' H - . . . ot - .
| - ) Subju.t. Area(s) Issues/American Problt:ms
I' ’ . Unit (s) U. S. Government , p. 2
. ' /
- Objective(s) ' , .

I \_g/ g

| S

I Procedure.' Resources and MQt '\{éﬂ-‘

j . . LI \ .4 N » .

- Know the function of the following individuals‘ . '

l Vice-president of the U.. S.. o N, N
President of the Senate pro tempore ) . \ ‘ 5
Speaker of the House " . \ ’

' Senate and House majority and . minority leaders \\ .

. N
| S - IR
» ’ . ' N o )
. 5 ' - .. Y N A -
. ¥
° # . L. » . ! .
N . .
4 . .
| : S |
» .‘ : i
N o .‘“‘& kd ¥ ] . . ]
S . N
I Evaluation: ' .
’ . ,& ’ll f’. ) -
i ) -. N . . . ~
' . - ® ¢ : ,,
) £ ’
Comment:B,‘On uge: '
I | |
I G) :’AA |
| S l IS Russ Whyte
\‘1. N . . ) ’
ERIC , .

Aruitoxt provided by Eic:




Objective(s): - o~

. Subject Area(s) American Gepgfaphy_op"

_Uniq(s

Y LS

) World ‘History

2 -

'

Interesting activity to use when only aaféw,of the class . are piesent or on.days -

+ before vacations. >

-

p

. .
-

e .

i

Proceﬂuré:£ ’ o
-« Play the game Categories.

Use categories. that apply to the‘subject matter,

rivers of the world, women in history, Blacks in
history, ‘etc. There are many choices possible.
Using any three or four letter word each student -

_dists, e.g. a head of staté whose name starts with
each letter in the chosen word, and they will do

+ this for each category. When checking each student
who”nqmes a head of state that no one else lists @
will get 10 points or 5 points 'if bthers have the
Same name. If a three letter word is used with .

" 3 categories, the possible score would be 90
points.

. game.

M

such as heads of state, present or in past history, .

The person with the most points.wins the |
- - o A )

Resources and Materials:
Example:

Head of Government Past or Present -

L / I " E

Louis XVI | Ivah;I- Eisenhower -
. — - - , .

»

Large Cities of World. a . 5

London ~  TIstanbul Edinburgh

Rivers of the World .

Loire - ° * Indus |

Euphrates

.

4
*

. Evaluation:

' -This can be énwbrthwhile activity’wheﬂ‘regulér'clgsswork would be difficult to be-

-used,

-

Comments on use:

v

S S e e s e e - —— ——— o

‘I generally add categories that are simple and mnot necessarily connected with the

subject, e.g. models of cars, fruits,.etc.

In order to get a higher score, students

should!try to think of names that prokably no one else will have.

Yy

¢ 41 .

36 Y

- 4 °

‘\\\\ Sa;ah Fricke




- in the unit. '

N . 7

> o
) ' “ . . . ) S | .
‘ R . Subject Area(s) Social Studies g
g e ' _ : '
Unit(s) Chapter or Unit Reviews
v. . . . . \>;\ ) N K — ] )
_¢ Objective(s): : ./! /

/
The student can experience a uaeful ‘and interesting review of the main factual points

et

~ Procedure: ' ' R S :

e . . -

‘The. studenta can be.given a hiatory crossword puzzle
~as a' aupplement for a chapter or unit‘review.

next day in class. .

& N

-

yThis puzzle can be taken home and then be checked the

Resources. and Materials:

The textbook used in the class ia

" the best factual regource.

The teacherAwill have to develop |
a crogsword puzzle for.the unit.

- Evaluation: o ‘ SN

of

l,Comments on use:

- . . + LY

Larry Huffﬁan




R

Contemporary Iesueeﬂwv,

Subject Area(s )

\ ‘ . Unit{s) Cdvic Responsibility
. . - \ . _ ..or American History
Objective(s): ' : :
To give the students a chance to see a

polling,plaee and to be aware of what

procedure is followed when voting. Co Y.
.- Procedure: : ‘ ) ‘ ¢ " Resources and Materials:
‘When a local, schébol, or fedetfal election takes Local’polling place

2 place, the students can tour the polling place and Cooperation of persons running

get first hand knowledge of how a polling place
operates and what to expect.

»

the election’ to éxplain the
procedure.

:

'Evaluatlon* ' » |

' Studentp write a short summary of what happens when they go.to vote. ' ‘ Yo
. \ | . | S
R . o . B

Comments on use: . - — >

I feel the students were probably introduced to‘a very important area that other—
wise many may have avoided out of "fear" or lack of knowledge. :

“Larry Huffman

-




' Subject Area(s) _Contemporary Issues.

- Unit(s) Community Involvement

N , Civic Responsibility -
Objective(s): C T '
To make the student think about and get involved in community affairs.
. ' ' - B ’ b
Procedure: - . | Resources and Materials: ,
y w. ] . /T . ]
Each student is to‘hgeape and put on paper 4 Relate to the group other
suggested community bétterment project that could. activities that have been
be carried out by students in class. This can -carried out.
vary from clean-up, paint-up to other projects v .
that the group could c¢arry out. o e : -
‘ - £
R )
-~ b 8-
" \
r
' 8
, 4 ‘ .
Evaluation: : S PR ‘ ’ ' oo

The students can bé evaluated on participation and on paper on suggested activities.
. w : o .

. . . . - .

Comments on .use.:
. . $

- ot

AﬁefiéanfugstcfyAbf‘} SRR




. Subjoct Area(s)

Unit(s) Education for Chanhge.
l“f Ry

{ -
+ . . S
Objective(s): To acquaint the students with public education as it exists” today N\,

including: recent changes, sources of revenue, cost of puglic sohools today,'individual~
opportunities. . : .

- T . ’ )

?

Procedure: ) Resources and Materials:
List all courses offered in your high school. Identify Local school records
those that are academically oriented and those that —_
are vocationally oriented.

List all of the high school_coursesﬂthat you would
enjoy taking if you had the opportunity.

Make a survey of vocational education in your community.
Identify what courses are offered in your- own school, -
courses offered in other schools.in your community.

Make a survey among teachers and students in your ' g
school to obtain their answers to the following 1 e
‘question: If you were. to revise the .curriculum in Lt
our school, what changes, if any, would you make?
Present your findings to the class in chart or poster

form.
‘

-~

Plan a debate between members of the classg on the ‘ ;L
topic: "Resolved: that the school year should be _ .
lengthened." . . ‘ T | P

- Invite a school official to speak to the class on the Guest speaker ° . o
long-range plans that are being made to provide for - .
changes in pupil enrollment in schools.of your

community. , dLoca.l_echool officials

o ‘ Student handbook e
Compare high school ‘graduation requirements by the Classification Handbook, State
State Department of Education of 1974 wiﬁh the new Department of Education
Evaluation: o . ‘ R ‘ —

. _
Z . ,

Comments on use: . N\

45




Subject Area(s) Contemporary Issues

'Un1t§?>LEducation for Change, p. 2

'Objective(s):

/

-

Procedure:

requirements of the 1974-75 term} Identify-the“‘
gnificant changes. Find out if the local school

rd made additional requirements for your school.
Make a bulletin board display showiné special kinds of
£lasses available in recent xears such as:

1. learning disabilities
2. special edication (various types)
3. remedial programs in subject areas

speech therapy

‘ -
I Draw a chart of the personnel in your local echool

. system. Show the administrative staff, certified staff
_  and non-certified starf and the responsibilities of

I each.

" Find out what Kind of educational training and teaching-
experience a person must have to be hired as a teacher

in your local school system. '

Prepare an essay or an oral report on the subject:
-."If IRan the School "

Discuss in class the reasons why the quality of educa-
tion in, any part of our country 1s importdnt to all
Americans., ) .

.

o

‘On a chart, show how money was spent in your school

| Rescurces.and Materials:

Local school sources

)

Local superintendent of echools
or annual published etatement
of expenditures

FEN

Evaluation:

Comments on use:

 LRlc

PAruntext provided oy enic I8
N




Subjeet Area(s) Contemporary Issues

Unit(s) Education for Change, p. 3

-

Objecéive(s)?

%

Procedure:
system for the preceding year.

~ Determine the cost per pupil per year in your school
systen.

Ask the superintendent of schools or some other school
official to speak to the class on the following areas:
basis for revenue
current school levy
expenditures ‘for the current year .
anticipated rising costs in education »
trends in operational costs of local.achool -,
. atatp aid to local education

Y 4 Pt .
Prepare a map of collegea and universities within one
hundred miles of your high school. Use symbols to
indicate the type, such as junior. or ¢community college,
private liberal arts colleges, public univeraitiea,
etc., Using this map, report to your class on
"Opportunities for a College Education In and Near
 Our Community."

N

LW

Sponsor or attehd a college night..

Ask a nearby collp e counselor to speak to students
informally answering their queations-about higher
‘education.

Consult a college catalog. Determine the cost .of °

Resourcea'anq Materials:

. “ Co v

x-

-~

4 v
Guest speaker .
acz .
/
' ¢ »
Official Man él of Miaaouri , ’

Guest Apeaker

College or univeraity cataloga

1@.‘3’45

'.,EVaAuation;

B

‘Comments on use:




LS

Subject Afea(s)Cnnnempnraxx_laauea_
Unit(a) Education for Change, B 4 .

;Objective(s)ﬁ

Procedure:
attending for one year and for four ycars.
to the class what a college education costs.

Repor?

Compare the cost of a state supported coIlegefor
- unjversity with a private imstitution. Report the
difference to the class.

Some colleges and unIQETsitiea invite seniors to -
spend an extended weekend on campus. Find out if

- this is done at an institution of your choice.
/[Study a college catalog of your choice. Plan a program
from it. Make a written report as to what a particu-
lar program would require. -
’ .
Invite a recent high school graduate who is now
attending college to speak to the class on his
impreeaions of higher education, etc.

‘ In studying college catalogs, find out what types
~ of programs are available that do not require four
years of study. :

LY

14

' Resources and

—

MaCeFiale:

| Films:
1"portrait of a Univeraity,

16mm, sound, 20 min., A color=-
ful look behind the halls of
ivy where exciting things in
ed., research, and service are
happening. Book 6 weeks in
advance. ‘ West Virginia Univer-~
sity, Attention Mr. Thomsds
Jamrose, Office of University

[ Relations, Morgantown, WV.

26506

"The New Colleges," (S—224)
16mm, sound, color, 28 min.
Lllustrates the education
explosion taking place in
America today. It's the two
year college~-called a junior
college, a community college,
a commuter Q_}lege, a school
of right now. - Pay return *
postage, book 10 weeks in
advance. A880ciati6n~Sterling
Films, 8615 Directors Row,

Dallas, TX 75247 -

Evaluation:

L.

..
Comments on use:

All of the above would not be completed by one class.

These are

' suggestions for students to chooae from and should be evaluated on an individual

basis.

48,

43

© Jack Chgmbera




" Objective(s):

To arouse interest in majo;'problems of modern living.

R ’;f"'rf*°ﬂ~#“«ﬁ.”

"(;{L' ;'\ .

Subject Area(s) m

\ o , Unit(s) em

To learn to

seek reliable information and interpret the meaning of factual information.

-

!

Procedure:
Determine what types of problems would fall into the
category of:

a. soclal

b. economic °

c.  political /7

List several examples of each of the three major
problem groups,
—.\
I'iscuss the difference between a problem that requires
~ 4 decision and one that requires an explanation.

- Prepare a particular problem for class presentation.
Ask halfmof the class to solve the problem thiough
trtal-andgerror method and thé other half to uge a

. scientific method of problem solving. Determine

which is more effective. Prepare a written repdrt

or one for class presentation on methods of investigat-
ing current problems Include some of the following

areas:
a. methods of'investigation
b. skills
c. learning to think clearly
d. attitudes affecting expression of thought

and judgment - 4
‘recognizing propaganda :
government influence on public opinion °
g. 'eu%itifion of investigation

™o

!

Resources and Materials'
Books:
Problems of Democracy Godls

for Americans

‘The Press

America Tomorrow: Creating

the Great Society:

Films:

(A1l Coronet Films) ’
"Who Are the People of America?"
"How to Judge Authorities"
"How to Judge Facts"

"How to Think"

"Room for Discussion
"Getting the Facts"
Filmstrip: I
"Democracy: What You Should
Know About It" S

- valnation:

“omments on use:




.Subjcét Area(s)'COntempofary Issues -

4 . Unit(s) Problems/Sources of Information,

: E V ' - . | ) ’ D 2 .
Objective(s): ' ’ . : (j:—j‘\‘f::

“

|-Procedure' . . - o v “Regources.and Materials: S
Tape record the report of a news commentator who is e
slanting the news. Analyze the propaganda devices

I used. Be able to explain his attempted influence on

his listeners to agree with his views and prejudices.

Make two lists. 1. List commentators-or writers who : -
are accurate in their presentations and 2. List - o

commentators who attempt to6 use propaganda to influence v
their readers or listeners. 4 g S

Prepare a report to the class on the topic: "Five Books, references listed on -
Characteristics of Scholarly Research." Use a trans- previous pages.

parency or chart to help the class visualize the
major points ‘in your talk.

Organize a panel discussion among several me@befs of - ‘ oo
the class on the topic, "The Role of the Expert ‘in o - e
Problem Solving." Be preparedto show the advantages | : ; a
and 1imitations of expert opinions on controversial \ o . . g
issues, - . . . N A B '
Make a collection of items for a bulletfn'boaﬂ% : .Newapapers, magazines,.speécheSQ
isplay on "Propaganda Devices." * Identify.the advertising, etc.
use and purpose of each propaganda device. - -
l Interview a foreign exchange'student or someone who Personal interview .
came from-a different country. Find out how his views i .
of the U. S might be influenced by propaganda. :
' Evaluation: - =
I ;
J _F
I Comments on use:




Subjuct Area(s) Contemporary Issueg

Unit(S) Problems/Sources of Information,

- p. 3
ORjective(s):
o .
/ g _ *
_ I :
Procedure: : Resdtirces and Materials:
Show an action film to the class. Ask each student to S
write his observations of the film as to what he saw.
Compare the results
B - :
Tell only one member of the class a major idea of & : 4 .
thought. Let that member of the class repeat it to ‘ .
a third member and so on until it has been told
individually to all members of the class. Compare
the first thought told with what the last member of
‘the class heard. . *
Each class member present a brief idea to the class _ yais ' - .
using some method of propaganda. After presentation, ' i -
decide if he wasiable to influence . the class and what
method(s) af propaganda-were used. I - :
-
Make a thorough study of newspaper. Using the follow- |Newspapers
ing divisions or areas, activities m y be id&ividual L \
written or oral reports, making a notebook, bulletin , 4
“board display, etc. : . b ’
a. .types of news stories '
b. editorials
c. letters-to the editor .
d. columnists
e. pilctures’ . ) -
f. cartpons - - o . _
g§. special features ) - ' \\‘_,
One or all may be presented with the students’ _ P :
interpretation as to presenting factual information | ‘ " R
‘or thé intent of the. feature.
Evaluation: ' ’ | T -
- c . - ./ .
. o .
. .
Comments on uée:
v&_ .
§ .
6. S




Subject Area(s)‘ContemporaEY'Issnee

Pnit (s) Problems/Sources of Information, -

- ’ ' . Do 4 é
Objective(s): . - : '
H ¢
L
Procedure: E Resources and Materials:
- Read a news account in two different newspapers. Com~ | Newspapers T
' pare the difference in reporting the account. :
Listen to two or more newscasts on radio or television | Radio or TV ‘ 'l: - -
at approximately the same time of day. Compare ‘ o S . .
differences that may occur in news reporting. “Compare c _-ff‘,,_ . £ .
what might be a more important news feature in. one _ ' ST o
broadcast that was given only minor attention in _ ‘3 S -
another. A : -t S A . .
Bring to class clippings from a newspaper on letters- Newspapers ST o - IJ

to the editor. Decide the intent of the writer and
what his attitude and/or influence might be on the ’
general public. ’ _ )

®

- l

Study several "letters to the editor" from newspapers.
As a class, decide whether moye pedple are against
something when they write r aTevcrusading for some- : - -
thing.

1.

Compare a major national news story with reports from ewspaper, news magazine - .' ‘
a newspaper and a news magazine. - Describe the *. Time, Newsweek, U. S, '
differences in reporting. Decide which is the -most News and World Report -
effective and accurate. : ’ S ‘

L]

Gather materials fer nets media containing fact - . , )
and opinion. . Distinguish between the two. - ' : !
B . .

-

Comments on use: : v -

I . P S ' v h
Evaluation. - K ’ ' o '




’

Suﬁﬁcct Area(S) Cbhﬁempg;a;v Issues -

7 ‘Unit(s) ProblemeLSdhrces of Information,

'Objective(s):

pP. 5

"

Procedure:
Cite examples of pggpaganda used for a good purpose
and a bad purpose. . .

Ievite a member of .the news media to discuss methods
of news gathering, interpsefing  the néws, distinguish-
"ing between fact and opinion.

. Interview a'public“dfficial in your community.' Ask
how particularly difficult problems are solved and
what means were used. :

Plan a panel discussion on the topic: - "Public
opinion surveye “help determine policy in our .
government. "

.Liet specific examples of how propaganda has been .
used for beneficial purposes in your school or Iocal
community. ) oo

Keep a record of the number of columns’ dealing with

foreign news in a prominent newspaper in your locality

‘over a period‘of one week. Cite what proportion of.
the news comes from Europe, Africa, the Far East,

and Latin America.

~,Contrast the extent to which cartoons,are used in

newspapers. (Collect as many as possible. Choose

a definjte subject and arrange the cartoops about/it

-,

L

Resources and Matérials:

s . »
-
-~

| Guest speaker

Personal interview

Newspapers. ’

on two large sheets of paper, having one sheet "gbr"
Evaluation' '




Objective(s):

2,

o L

. Subject Area(s) Contemporary Issues

P. 6
!

’

P . -

)

]
'
I

7

>

Procedure: . . L L
. and one "against" the subject. Decide which is the -
I‘rgmbét convincing. L. . | -
~ Collect at least ten newspaper headlines and qhey

I' stories that follow from the same newspaper to

Prove or disprove ;hat,headlines}provide,;eéligble
‘information. , . - T o

l uLis;fthé‘butstandiqg.good quax;iies of :the newspaper’,
“that you read most frequently.

List the outstanding

| Resources-and Materialg: )
Additional resources for unit:
Films: "Public Opinion in-Our
| Democracy™ " (Coronet)

Pedia’ Britannica Film)

Books: KRNI -
The Image: A Guide to ~
Pseudo~Events in America, . *

-

s

"Getting the Facts, (Encyclo-. .

-
i e

’ .|Daniel Boorstin, Harper'& Row '
defects, Then 1list any constructive suggestions for |Fourth Branch of Governmerit ,
: 3 ; . feme=z= 218nen ol Governmerit
improvement; _ SR : Douglass Cater, Random House
. . - ) ‘ [ !
’ . . " 3 i ’ ' N h
I 3 _‘5;5“ lm o
¢ B "
| S
' <
| ,
l’ k’ . ‘ y
Evaluation: . .
| T
I : ‘ . ) ¥
lCommenté‘on use: ) ] >, )
’ L] A .
, )
. ‘: T - . ~owd
l ) Lo e )
. ."ﬁﬁ_..ﬁ"“' »
o Q : ' it T o Jack Chamberg I
| pRice - e C ,,
S v %‘9 é.(;i" ('

Unit(s) Problems/Sources of Information,

sl

o




1

Subject Area(s) Social Studies .

. . _ - . o o Unit(s) Newspaper stﬁdies ‘ g '

Objectlve(s) N ' SR A _
Become better acquainted with the content and use of newspapers. .

AN

...' D. s
= - - _
5 . . ) $ . ) ’ o, T
Procedure: o ' . . - Resources and Materisa o
Students will make a scrapbook on a pafticulaf' Anyjcity newspaper - = 5.
current subject in the news. ..They will -use . Magazines such as U. S. News

materials from newspapers that pertain to the sub- | and World Report, Time, etc.
ject they have chosen. All resources in the paper '
should be checked; advertisemeiits, comitc strlps, . ;
cartoons, pictures as well as the artlcles may have| Daily TV and radio news
. usable information. In order that’ 4t isn't merely ' ‘
‘a cut-and-paste experience, personal” comments are.
to be included. Their originality and ingenu1ty e !
should be used in comp051ng the scrapbook o

‘B

-

‘ - -

Evaluation: ¢

- In seeking’ 1nformation on their subjects the students also become interested in many
other articles: They become acquainted with the lay-out of the newspapers and that it-
contains more than headlines and coemic strip pages. .

.
- . Ny

4

Comments on use:

Be sure thé current subJect that a student chooses will last for the 1ength of time
- you setxfor the prOJect.

x .

Sarah Fricke

55
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Objective(s):

between ‘the maJor newspapers of the United States.

PR

Subjett.Area(é)'

Unit(s

Issues

) - The Newspaper

At the end of this two-week unit of study, the student should be able to dlfferentiate

- * %

The student will be able to read the major.newspapers of~the United States..

special emphasis on the Kansas City Times (or any
major metropolitan newspaper close to your area)

* Compare the following newspapers o S
New York Times

. Washlngton Post
Chicago Tribune
Kansas City Times i
St. Louis Post Dispatch .

-

<

keep a diary of the major developments.
k¢

r

Study and compare prlces ‘of the advertisements.
(grocery, want ads, movies, hou51ng, etc )

: Read the different editorials and compare writing
.: styles of the various newspaperé.

Compare the major newspapers of the U. S. with the

" local newspaper. -
Have the ed1tor of the local newspaper dlscuss‘
the difficulties in printing a daily newspaper
and the job opportunltles open in the newspaper
business. °

@»

.

Follow a major newsfstory for a two~week periodhand7

BN .
Proc¢edure: , : ‘ Resources and Materials: ;
*Study the major newspapers. of the U. S. with a Newspapers: ' '

New York Times
Washington Post
Kansas City Times
Chicago Tribune .
St. Louis Post Dispatch

Guest speakers:

Editor of -the local newspaper or
Sports editor

Circulation mahager

Salesman

Linotype gperator

Y

Evaluation: .
-The student will be able to:

follow a major news story for a two-week period. /

find out various sections of the newspaper.

find the major news stories in the major newspapers;'

Comments on use:

This unit of study has proven to be very successful.
can be shortened or expanded as t1me dictates.

This is the -type of unit that

" Russ Whyte




, B SQbJect Area() Contemporary Tssues

-

- v Unlt( y- Un1ted Nations

Objective(s):. . ‘
The student will learn about the role of the United Nations in the world as well
as galnlng insight into the career opportunities of the U.N.

3

» .

£

Procedure: . , S ' Pesources and Mgterials:
- : ’ H . - e 3

Divide the class into four groups and assign each Text: Contemporary Issues
group to represent a country in the U.N. _in America

Example: U.S., Greece, Turkey and Britain in
regard to Cypress.

. Y
Have the students research each country's present
"-policy towards‘Cypress. ' * {
Set ‘up a mock U.N. and degate the recent takeover "Mock U.N. rules and procedures

of part of Cypress by Turkey Have one member
of each group act like an 1nterpreter. Select |
another student t® serve as the Ambassador while
the ‘'rest of the group serve as staff members by
relaying messages and feeling out the delegates _
for some sort of agreement. They can also draw ' . ,
up resolutions to be presented to the floor of the
" U.N. stating the policy of their. country,

If possible,-let the students _seg if they ‘éan

’ get their U.N. ‘resolutions to pass threugh the -
General Assembly. )
Have the students make a list: of the various o l -
careers open in the U.N. : o

.

3

v
s

Comments on use:

This worked real well and the students really wrote some excellent resolutions.

Alan Meyer

57... !




.on 3

7 R | & : Unit(s)

- ’ .
5

Obiective(s):

’ M

Students w1ll learn which health and volunteer agendies visit refugees around

the world.

3
. 7 Y

Contemporary’ Issues .

Subfect Area(s) ¥ SRR

.Refugeesv o f =

—— e+ e —

Procedure: .

List all the areas of the world which have
refugees.

List all reliéf, volupteer and health agencies
which are helping"th se refugees.

How would someone become a member of one of
these agencies? ~

The students can write letters to CARE, U.s.
Red Cross and other agencies to.find out how
to become a member of these organizations.

Resovurces and Materials:

' Time, Newsweek

" America

Newspapers ) .
T ' ' .
Radio ) ' .
Text--Contemporary Issues in

- ed

—— —— e n -

Eviiaation:. .

- ) ) Vi

Comments on use
Worked well fér 11th and 12th grade students. -

O . ’ . B .

ERIC

Aruitoxt provided by Eic:

Alan Meyer




'SubJect Area(s)

Contemporary Issues

o

Unit(s) Foreign Policy
' '
Objective(s): B : o, . S .
Students will see how foreign policy .is made by role playing an advisor to the
President. : N _ .
Procedure: Resources and Materials?“\\

With £he collapse of U, S policy in Southeast Asiaw
it is obvious new policies are needed.. Have each °*

student state present U.S. policy and then suggestﬁ
a list of new proposals they would submit to the

President to change U.S. policy.

Make a 1ist on the board of all the proposals sub-
mitted by the students.
and keep only those which meet the approval of a
majority of the students. ‘ .
Formulate these - into a new foreign policy towards
Southeast Asia, o

. - N -

. s

Then discuss each proposal }

Time Magazine

N
Newspepere ‘ . '
TV .

Radio

‘Evaluation: - , ‘

o

Comments on use

In hindsight many of our proposals agreed upon were taken by President Ford

/
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ObJectivg(s):

A

\

.-

. . C o : . Subject Area(s) 'Contémpbrarﬁ Issues

. o o ‘ > Unit(s) _Current Issues - Foreign Policy

- ' . . - _ o . ' .
Students will Hecide if Congress should 'play an active role' in foreign policy.

Procedure:

Each student will select a state from which they
will role play being an U.S. Senator. }

Each student will write an essay assessing
American foreign policy under the leadership of
‘Henry Kissinger. If they feel that Kissinger
_should resign'becaqse of his recgnt failures,

they should so state. If this i§'thei:ucourse,then
they must submit a ligt of names to the President

for a new secretary. s

If they believe Kissinger should stay in office.
what changes would they like to see in foreign
affairs. . '

. /

Py

R

) Resources and Materials:

Time
Newspaper
vV e
Radio

EQuluation:

\

Gomments on use:

My kids wanted Kissinger to stay in office.

~ . 60 |
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¢ - : . T
: Suﬁject Area(s) Contemporary Issues
Unit(s) International law in regard to
. 4 . , territorial waters
Objective(s): ' L

Students will make a decision on whether territorial boundaries. should be extendéd
or remain as they are today. Students will become aware of duties of people in
the state department. o : ‘

% ' . . - )

Procedure: . ' - : Resources and'Mﬁterials:
Assigu each student a report om territorial waters.‘JText-—uontemporary Issues in

y \ ) America
Discuss why some countgies have extended 'their Newspapers
boundaries beyond the 12 mile fishing zone recog- Time Magazine, Educational
nized by international lawz v _ _ Program on Resources of the

’ ‘ Sea RN
Role play a conflict between the U.S..and a country . ce A
which has extended its fishing boundaries.-‘= , ' F
Have each~student role play_being a state depart- - State'Depsrtment‘Builetins
ment member preparing an argument to present to from National'Sea-Conference
the Secretary of State stating the problem and ‘ .
offering solutions to correct the problem. Must
decide either to expand or what to do if the U. S.
maintains its present policy.
?
v "0 ' ¥
) » ! .
‘ & ‘
N , ‘s
A - Loy

EVZIGZE&on:

Comments on use:

. Studenté were able to see through role playing the conflict that state department
eople are placed im while making decisioms. .

Alan Meyer
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_'\ L . v Subject Area(s) Geoﬁfanhv

Unit(s) - Mobllity

Objeétive(s):

After discussing,unemploymeﬁt; population distribution, natural resources of,thej
U.S., the student will be able to'plan a successful move for his family.

A

..._.'a_ -
Procedure: ‘ : L | Resources and Materials:
Hand out U.S. 1974 population distribution maps. Maps
Discuss reasons fon population distribution.’ " Magazines , .
Letters to various Chambers_ .
Each student will do research on U.S. employment ] of CQmmercev~~"

statistics fot U.S. Discuss. e e "

- [
) o P

Reseéréh'cost.of_mbvin and area property value.

Each student write
and how much it

paper on reason for move
8 going to cost.

Rl

-—-‘-——-—&_.--—

Evaluation:

The students will evaluate each other's move by reasoning and practicality.

. Points are given.

\\\; B |

Comments on use:

Very successful and useful.

Suzi Bybee
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. | _ | o e
~ Subject Area(s) _Contemporary Issues

Unit(s) Population (locél)

ObJective(s)

To enable the student to understand the reasons that population facta are important
“toa local area, - .

H
. ~

Procedure: _ . S A Resources and'Mdteriais;
Make a census form in ybur classybom. ~Text: Contemporary Issues in
' ' "] American Democracy

'Have -each student complete the census form.

Assign your class to take 4 census of another

class, school, or town, etc., and compile their

findings. - > . Oommunity speaker from
. : Chamber of Commerce or
-Invite a member from the Chamber of Commerce or Community Betterment

Commuriity Betterment to come to the class and

explain how industry uses pouplation figures in .
deciding upon locating in a certain area. ,
Have the superintendent visit the class to éxplain
how the school has to adjust to population changes.

Evaluation: .

“Comments on use:

(}f} . Alan Méyer T




) countryfs population can increase.

Subject Area(s) _ Contemporary Issueg

Have the students list the three ways that a

Assign the students .to make a graph showing the
world's natural resources.

Give the étudente graphs showing present use of
natural resources and . projected rates of world
population. growth,

Study the various careers and jobs of people who
make a living by working with population growth:

"a. censusg takers

b. economists

c. researchers
“d. agriculture department
e. government

Have the‘etudente_make a list of the-overpopulated
countries of the world. _ .

Make a study of these overpopulated epuntries‘and_
compile a list of the problems they face because
of oVerpopulation. !

Have the etudenés‘%ﬁhd out ‘what is being done to
help these countries.' The following questions should
be covered: ¢

a. Does religion or societal traditionms hamper in

. Unit(s) World Population -
Objective(s) ‘ . .
The student will understand how a country's population affects its economy and
technology. ' .
- = - » ;
Procedere: Resources and Materials:

.
Text: Contemporary Issues in

American Democracy

Newsweek maps:

World population
Natural resources of the worlﬁ

Evaluation:

Comments on use:




= "‘ )
- | N © Subject Area(s) _Contemporary Issues ' .
. : . | Unit(s) Horld Poputation . )
ompectvels)y L oL 0 T v *‘

Procedure: Resources fand Materials:

controlling overpopulation?

b. 1s there enough food in the richer countries o N
" to eliminate world hunger? '

A}

. c. Why don't the poor countries impq;b ﬁnough , =
‘ food to feed: their people? '

-~

A— - s

Evaluation. T - ‘ . . . ' °

e

Comments on use:

.

Alan Meyer
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«

¢ T

; N . Subject Area(S) SnniaLJﬂuutuuL_——~
%
| o Unit(S)épzzggganda
'ijective(s) A : ~ . | - K

The student should be able to recOgnize the different methods of propaganda and be

aware of their use in everyday life.

?

>

Protedure:

The etudents will listen to the tape recordings of

commercials, etc, which can bring out the methode of
: propaganda.
the teacher.
From the tape the teacher will point out the varidus T
methods, key words, etc, used in propaganda techniques.

Vance Packard
Lbca} newspaper
Various magazines

The students will then collect from various written
sources examples of propaganda materials that they
encounter in everyday life.

. . . o "

Resourcee'and‘Materials:

Tape;recording of selected
examples of propaganda material
i ) from TV or radio, provided by

The Hidden Persuaders, %y

Evaluation: - o . o

Comments on use:

6 6 Larry Huffman
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¢ H

R n Subject Area(s) Social Studies ‘

Objective(s): \ ! T \\\‘

Students should 'be able ts define propaganda; list characteristics of propaganda, e.g.,
induces desired behavior, utilizes persuasion, depends on communication,.essential .
target is emotion, may be conseious or unconscious; recognize that propaganda comes in
many forms, e.g., any communication form; recognize that propagand® may be used for ahy

Unit (s) Propaganda: What is it?

purpose-~-the way it is used is or may be unlimited. : _?ﬁ‘ !
v
» Procedure: . . Resouf@es and -Materials:
From teacher prepared handout of selected examples of Teacher: prepared handout
- propaganda devices incorporating various and diverse iqglﬁding: : o
communication forms: <all/forms of propaganda, e.g.,
Have students determine how and in what ways each excegpts from novels, TV ads,
off the readings in the handout are similar and . spé&ﬁbesv etc.
different. , L . o ﬁbariéugﬁways of use, e.g., :
Have students determine which- of the readings are sgggal,jgplitiéal, economic, etc.
examples of propaganda. e S o -varfétﬁ?ﬁf emotional targets,
Have students .wotk up a definition of propaganda. e.g., lg k hates ambition, etc,
Have students set up a chart, baséd upon the e s oo
. readings, listing criteria wlich a piece of 4 '
propaganda must meet. . ' X
Have students determine ways, purposes, for which
propaganda might be used.
Have gtudents list communication forms in which ‘ /
propaganda night be used. ' '
/
Evaluation:
/ '

Comments on use:

s

, . . 67 , Selvin Royal
i ) . ! . : \ Lo
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X3
»

o

Subject Area(s) Social Studies

. 'Unit(s) Propaganda Devices (1)

communication forms ntilized by the propagandists;

by recognition; recognize that special. interests re

and aspirations,

sult in propagation of viewpointg;

/- Procedure:

From teacher prepared handout of selected examples of

propaganda devices incorpora
communication forms: '
" Have students decide whic

8f propaganda.

ting various dnd diverse

h, if-any, are examples

» - Have students determine propagandisflobjectives.
Have students identify physical and pscyhological

needs, emotions, and aspirations

is appealing to.

Have students categorize the examples as td:'
specific communication forms utilized,
Have students categorize and label the - examples

i

&

. as to-techniques, way or manner propagandist

N

utilizes to obtain objectives.

the propagandist -

"Resources and Miterials:

Teacher prepared handout:
-listing and defined devices
-examples of use in history
artd contemporary scene

~incorporation of all forms
.0of communication

The Art of Propaganda by

Alfred McClung Lee and Eliza-

beth Briant Lee

- RN
.

>

~Evaluation:

%
Objective(g) s : ‘
' + Students should be able to list propaganda devices and define eag¢h; recognize the
demonstrate an understanding
understand that specific devices appeal to emotion:'psychological and personal needs,
I
|

Selvin Royal




Subject.Area(s)'Social Studies

Unit(s) Propaganda Devices (II) g
: ’ -

Objective(s)

N S8tudents should be able to recognize and identify propaganda devices found in varied
communication Forms; creatively produce a piece of propaganda utllizing devices.

<

ki
i

-

- Procedure: S . e Resources and Materials: -
ihdividual projects: From list of various communica- Teacher prepared list of all
tion forms in which pr&paganda may be utilized, have | communication forms in which-

- students research and find examples of the use of" propaganda may be utilized.

. different propaganda devices. ‘ ‘ A
s B P “I'Magazines, newspaper, books,
Have students view front page of local newspaper, etc.
news telecast, TV program: and analyze in terms of - .
propaganda devices _ ‘ Local newspapers
Have students choose one of the following four Miscellaneous resources ko aid
activities as an individual project requiring the student in preparation

production of a piece of propaganda utilizing the project
. communication form of their c¢hoice and incorporating o
several different propaganda devices: )
" program for Radio Free Europe
propaganda piece for Communist—held area of
Southeast Asia? o
a campaign speech.for the President 1if he were . ‘
up for re-election _ - . B
an advertisement promoting XYZ Shaving Lotion '
. v - M

N . .
L Lo

- .t

- Evaluation:

~ . a " . . . .

e v

¥ - -
1 N “
Comments on use: L LI
~
At
/ : ‘ : S - oy e
- - ? . : K)gy Selvin Royal




Objective(s)

P

Subject Area(s) SocialLStudies

Unit(s) Prejudice & Discrimination

Students should be able to list and explain various preJudlcial and discriminatory
practices affecting various groups in American history and in American life tpday,.
empathize with those subjected to such pract1ces today. -

Procedure?

Have students investigate their "family tree" to
determine national origin, religion, or membership
in certain social or political groups. Follow ‘this
activity with research to determine prejudicial or

discriminatory injustices which possibly affected
the family.

Have students keep .a recprd of instances in which
they are made to feel inferior to others—-with’
complete explanation of circumstances and why they
felt so. Follow this with a written analysis as

- to the kinds of situations, etc., that result in
inferior fee11ngs. .

..

»

Resources and Materials‘
Library research and community
resources )

. Evaluation:

¢

Comments on use:
-

. Selvin Royal




Subject Area(s) Social Studies a
’ o o , Unit(s) Prejﬁdice & Discrimination I

: Objective(s): . .
Students should be able to derive underlying causes of prejudice and discrimination, I
e.g., fear, hate, ignorance, etc. and generalize such; empathize with those sub-. :
jected’ to discriminatory practices; see that the effects of discriminatory practices
do not end with immediate acts~themselves, but carry over into other situations,

_—

Procedure: . _ Resources and Materials:
" Have students collect excerpts of published situa- Newspapers and community"
tions which are clearly examples of discrimination resources

from newspapers, etc., to bring to class. ’

. Then analyze such for underlying causes and
other explanations as to why such would result
in prejudice and discrimination and investigate , » B
to determine instances of prejudice and discrimina- ) 0
tion in their local community. Have students
analyze. such for comparable causes.

Have studénts write an essay on how the people in
the published situations must have felt as a result ,
of the prejudicial "and discriminatory practice.
StudPnts could also offer inferences as to the
effect of such practices on subsequent actions and ;
behavior of the injured party. : T

Evaluation:
5 v e

1 5
Comments on use:

v

LN
b

Selvip Royal‘
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»
I |

VObjective(s):G

- . 1

" Subject. Area(s)’ Sgcia] Studies -

Unit(s) prejudice & Discrimination =

Students should gain an‘appreciatibn of the contributibns.of minority groups; recognize
accepted aspects of theitr culture resulting from such contributions; become familiar
with minority groups; develop self»awareness on the part of minority group members.

v

3 - i (3_
Procedure: o , . Resoufces'and‘Maxerials:
Have ‘students establish & "minority displéy" in fhe Local resources
classroom, including: .
newspapers, magazine articles of current
activities, problems of minorities, biographical
information about important;minority group
members ° )
examples of their culture and historical contri-
butions, etc.
v Have students develop multi-media kits on a particular i
* minority culture, e.g.}, pictures, realia, slides,
‘tapes, books, papers, /toys, etc. A : :
[
Evaluation: |
/
/ e

3 s . '\_

/

Comments'6n use:

//
v /
) / . - .

O / | o » 72 ‘

Selvin Royal

4
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Subject Area(s) Social Studies

// E ) Unit(s) Prejudice'& Discrimination

E] «

Obje éive(s)

Students should become knowledgeable about members of local minority groups appre—, .
ciate contributions of representatives of the local minority groups; realize that
members of the local minority groups, have the same likes, dislikes, differences, and
similarities as any other group or the community as a whole.

. : e . . : ¢
¢ T - -

-

Y

Procedure: > ' _ Resources, and Materials.
‘" Have students set up a class annotated bibliographic Newspapers, magazines, 1ibrary
file of 'noteworthy resources relative to any local resources ‘and other community

minority group, including autobiographies, biographies,| resources .
reviews, films, photographs, newspaper clippings, etc.

<
.

Hav:Astudents tape interviews with members of any

local minority group on the following topics. *
daily 1ife
aspirations ‘ . . ' ; .
desire for children's future , o : '
opinions on local problems : A : ‘ //
Students :should interview majority groups- opinions , ///
on same .topics as listed above and compare them. : o

Evaluation: ' . . r\—~;\

S

Comments on use: . . ' / o

Selvin Royal




Subject Area(s) Social Studies

. Unit(s) Prejudice & Discrimination
Objective(s): ’ St | i

Students should be able to recognize how the U. S. government has continuously
recognized a responsibility to project and-enhance the rights of minorities; know
how the U. S. government has used its power through the Presidency, courts and

Congress to project minorities; list laws and policies protecting the rights of
individuals. ' ' :

Procedure: Reéourcgs and Materials;

Have students prepare a bulletin board display
illustrating chronologically the evolution of
American civil rights and social ideals--such as
-the Declaration of Independence, Bill of Rights,
‘Brown vs. Board of Eddcation, etc.

Have students anélyze the amendments to the
Constitution as to (1) those that check their

~government from discriminating against people, ' a

44

and (2) those which make it possible for the
government to protect people's rights.

Evaluation:

|
|
|
|
|_

r

Comments on use:

.Selvin Royal
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Subject Area(s) Social ‘Studies -

Unit(s) Prejudjce & Discrimination

Objective(s):

Students should see relationships between technologica%'advancés iﬁ farming, trans-
portation, communication, industry, etc. and increased socio-political- and cultural
differences between groups; see how technological advances changed various groups'

values resulting in varying relationships.

¢ «

Procedure: A ~/;>,

Appoint research fact-finding committee of students
to determine affects of technological developments
in contemporary American ‘on relations between groups.
Do the same for U. S. history since 1965,

Students might select a technological innovation

and research and report on its effect on intergroup
relationships, e.g., TV.

/

Resources and Materials:

Library research and community
resources

Evaluation:

Comments ‘on use: ) )

H

Selvin Royal




Subject Area(s) Social Studies

;Unit(s) Prejpdice.& Discrimination

Objective(s):. . :
-Students should become aware of the fact that all people are members of minoriLy and
majority groups dependent upon time, place, and situation.

@ !

’
Procedurer Resources and Materials:
Have students draw a circle representing themselves Students should become aware
on paper and concentric circles representing organiza- | of the fact that all people
tions and groups to which they belong in high school. are members of minority and
Have them distinguish groups in which they are members majority groups dependent
of a majority--members of a minority. upon time, place, and situation.
. N ) P
!
2

v L] ~ (

Evaluation: ;
&
.

Comments on usge: ’ .

N Selvin Royal
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, . . 'Subjecf Afea(s)Américan Histofy . l

. , Unit(s) Urban Problems - Discrimination

Objective(s)
Make the Student aware, of what discrimination is and how it feels to be discriminated

against. o

The student will be able to more easily understand the problems faced by the Negro,
Indian, and immigrants in America.

T

RrOCedure: . v Resources and Materials:
Students in orange seats: will get preferred treat- | Chairs, numbers of other items

~ ment during the first half of the clags period to use to determine which group

(Teachers will have to devise own method of select-| is to be discriminated against.
ing a group of students.) Challenge and Change, Laidlaw, /
a. A quiz will be given to those who are not Chapter 7
seating in orange seats. -
b. Students who sit in orange seats will be

"automatically given an "A" for the quiz R ' ) g
. E grade. , S (. e
- c. Students who sit in orange seats can visit

during class.
d. Students who sit in orange seats can go and
get a drink.
After the class has.experienced the above situation,
the teacher can then start a discussion by asking
those in seats other than orange about their
reactions or feelings about what happened.

From here the teacher can guide the students into
discussions of discrimination against various groupg
mentioned in the text. . L

Evaluation: ‘
.Student reactfon in class

[
. -

Comments on use: ’ ,
The class really responded to this method. I managed to get a lot of discussion. ~

’

Larry Huf fman




. _ : 5 " Lubjuect‘Avea(s) Sodial Studies /

" Univ(d) Current Eventa-Enviroﬁmental Issue

.

Objective(s). ine tadents will experiennnghat will,resemble a open town meeting on an
issue which they may face in the future. Jrhe student will realize the complex problems
involved in protecting the environment, whi le maintaining our present economic standards.
The student can better appreciate the prob ems that face the government agencies involved
in the environmental area.

, «

i7

Procedure- ) ' Resources and Materials:
The students in the class will be preaented a situation| The teacher will have to create
in which a major industry in a midwest town has to the immage of the town in question.
comply with pollution standards. Industrial waste has | Also each group will be given fact
been allowed to go into local rivers untreated, and sheets of information that will
smoke has caused conaiderable air pollution. aid in their public hearing..
The class will be divided into four groups consisting The U. S. Environmental Agency
of the following: ‘ should be contacted so that a

_ true or real example of government

1. Represenatives of the company which employs regulation can be observed.

3,000 of the towns 12,000 inhabitants.

2. Represenatives of the local citizens environ-
mental group who issued the complaint,

3. Repregenatives of local businesses and private Y
citizens who wish to keep the industry.

4. Represenatives of the government who are to in-
spect the area, listen to complaints and then
decide what measures ghould be taken.

A public hearing will be held in which all groups will
. be able to present’ their arguments.

cision on what course of action should be taken.

Evaluation:

Comments on use: ‘k

78

' Larry Huffman

\
|
I The government agency will then have to make a de-

IToxt Provided by ERI




Objective(s): = . )

[

. Subject Area(s) Social Studiea‘

Unit(s) Current Events

~

The student will be exposed to a major area of national or international,importance
and develop a deeper and better undérstanding of the event which ig Eaking place.
student over a perlod of time will become more aware of the problems that develop
reaching settlements or solving world problems. The wtudent should be more aware
current problems and hopefully remain more informed as an adult.

Procedure: '

The student will be agsigned for the duration of the
year the job of keeping an up-to-date scrapbook on a
topic of major national or international importance.

At the end of the year the scrapbook can be used as

the basis for a term paper over the issue or problem
area covered.

;o mm————

Evaluation:

ﬁesources and Materials:

The teacher should assign or okay
the topics to be worked on.

The teacher will point out the -
major resource areas such as

.

newspapers, etc..

¢

»

Lt |
Ne)

- »
Comments on use: .

/

Larry Huffman
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Objective(s): .
The student will have know

Subject Area(

' A ; Unit(s)

ledge of setting up a farm as a caree

s) —Geography -

Farmingvin America

ruéfter discussion

and field trip. Will be demonstrated by the student setting ,up a hypothetical
farm. 4 ‘
3
. LT : ‘ = -
‘Procedure: '

Discussion of different tarming possibilities

in areas of U. §.

Talk about the market situatfon for agriculture
products. '
Make a field trip to are

a farm to observe and
ask questions.

K

+

The student wiil then set

up own farm from scratch,
Only the land is free.

Must decide cost and profit.

e

— i —

EV4luation:

Resources and Materials:
Agriculture map

%

Profit statigticsg

Area farmer and farm for,
field trip

o

Check plans developed Wy students,

.

et ettt s

Cammente on use

Suzi Bybee
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' Subject Area(s)~Socia1‘Studies ' -

. - : ’ _ Untﬁ(s) Consumerism: Information '
Objective(s) , ‘ | '
Students should become aware of the range and scope of consumer information and
problems; become aware of the range of- Sources of consumer information and deter- -
mine some of the "better'" sources for specific aspects recognize the-availability
of consumer-related information; be able to list two of the popular magazines totally
devoted to consumer information. PR . o ' -

5 .

Procedure: Resources and Materials:
Have students compile an .annotated bibliography of Commynity and school re80urqhs
books dealing with various aspects of consumer . . : :
information from the following: : . p

school library ' i :

city library . L . o .

regional library _

college library . o ‘ !
Have students compile an annotated bibliography of = - s
current magazine articles that deal with consumer
informatiqn of different kinds.

Evaluation:.
\

Comments on use:

‘: 8 1 Selvin Royal




SubchL Area(s) Cohtemporagy Issues

Unit(s) Personal Finances/Consumer °
‘ Information
Objective(s): T¢ identify that debt has become a réspectable way to acquire property.
To show that advertising is a powerful agent in selling to the consumer. To know that
private agencies are helpful in testing products and giving information to the consumer.
To identify relation of luxuries and higher income. To identify ways in which the con-
sumer will be able to make wise decisions 1in buying ' ! .

@

Procedure: T B Resources and Materials:
Class discussion on: modern concept of debt. distribu-|{Filmstrip: "The American
tion of family income, fashion and planned ohsolescence|Consumer' (New York Times)
advertising. . . . ,? , «

Arrange a debate between members of the class on the Books: s+ Amner, ‘Readings and
topic: "Resolved: that installment buying is bene- Cases in Economics, Ginn &
ficial to the welfare of the American family." Company ‘
’ Black, fiillel, Buy Now, Pay
R Later, .

Caplovitz. The Popr Pay Mpre.

Lesser, Managing Your Meney, v
v U. S. Dept of Agriculture,

Collect examples of advertising and be able to show: Consumers All

héw it is helpful to the consumer, how it is harmful
to the consumer, how it convinces or does not convince [Newspapers, magazines.'teleﬁ

' the consumer to buy the product. vision, radio

Choose one of‘the follow{ng to present to the class:
how it is helpful to the consumer, how it is harmful
to the consumer, how igﬂconvinces or does not convince
the consumer to buy the product. .

L 4
Choose one of the following to present to the class:
write a TV commercial, make an illustration for an
advertisement in a newspaper or magazine. After
presentation, the class should identify the influence
it would have on the consumer.

v
“

Evaluation:

Comments on uge:
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e T ' i B SR Subjcct Area(s):Contemporary Issues

Unit(s) Personal F1nances}bonsumer

Informatlon, p. 2

Procedure: ' ' ' °
Study several issues of, Consumer Reports. Identify
and report on various types of reports gathered
from this media.‘ _ ‘ - .

°

Class repprts on issues of the«Kiplinger Letters.

A public relations representative may be 1nvited to .
present ways advertising may be useful to the consumer,

List ways businesg s attempt to influence your
choices as a consuner.
4
Make two charts showing:
expenditires and a substantially higher income and
expendi res. Compare the differences in that higher
1ncomes show a higher percentage is spent .on luxuries.

a very small income’ and

-

Make a yearly budget for a family of four wit
moderate. in%ome. .Show how the yearly income will
be spent. o -

2 ; . . ;
L3

Investigate variations in price of one particular
commodity sold in several stores. Compare identical
,%r comparative quality article. ’ : ‘.

gradqhof

' Resources and Materials:

Consumer Reports

Changing Times, Kiplinger

-color, 1k min. ,
'Empha51zes the importance of ,

| Relatid
| Dept. Film Library,- 151 Farming-.

Letter

2

Guest speaker ;//i

Visitsﬂto stores. advertising
in newspapers - ’

Film: "Budgeting," 16mm, sound,
(1973)

having a plan or budget sfor
getting the most out of your
money. Pay return postage,

'| book 2 months in advance.

-

Aetna Life & Casualty, Public .
and Advertising - o
ton Avenue,‘HartforGQ?CT 06115
"P&%sonal Financial Planning'

(s- 424) 16mm, sound, color, 22

Name some instances when you buy the best , {min. " Explains the importance
goods and, a lowkyr grade of goods. TN of findncial habits. - Pay _ :
\\ - o Phturn postage and book: 10’ weeks
o . 1y advance. Association-Sterling
Evaluation: ‘-? . - _ o ”
: ’ ’ e
4 } 3 v . ' &
Comiments on use: :
r4

oo
o
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7‘" . ' SubJLLt Area(s) ContemporagyAIssues

%

Discuss why some businesses give coupﬁns and other
devices instead of reducing the ﬁride.

Find examples of as many as possibfé:
‘1. express warranty
2. seal of approval
3. descriptive label
4. grade,label
5. certification label
Under each one, write what it is ‘and how it aids
the consumer. - - . : . ’
»Find out héow to prepare f’hOusehold inventory.; Then
make an inventon& of at 1east one. room in‘your. house.
<«
Compare price and quality in a "discount” store and
exclusive or ' standard" store. Report tq the
class your findings. -

'
+

Find the cost of one year &t a college of your
choice and preparera budget to meet your expenses.

» M v
¢ .
» #

. ’ Unit(s) Personal Finances/Consumer'
‘ " Information, p. 3
Objective(s) .
4
i [
“Procedure:

Resources and Materials: -

.

Ihsurance agents
College catalogs, visits to

stores, advertising in
newspapers

¢ hd ‘L. -
. R "
. \
. o . -~
E&giaation
L '
-~
. v - - .
1
T A ‘\
a'% ’
.Comments on usei~ — L. ¢
- : .
. '°/
s o Y
i 2 ' Ja. k Chambe
5




/Sﬁbject Area(s) Economics

Unit(s) Personal Finance and -
- Decision-Making

Objéctive(s):r g _
To understand that much of life in general and adult life in particular is based
upon decisions made in the past, and tomorrow is the result of decisions made today.

A - i : L
1

-~

Proceduﬁzz . ; Resources and Materéals:

Hand out guide sheet. List basic information. | Handout of "rules" from teacher
" The-person is 26 years old; if a guy--25 years o0ld, | and list of expenses that must
if a girl. They are to pretend that they got ‘be considered as well as many

married five‘years ago. They have worked the past limits for salaries.
five years at a stipulated sum (girls have choice (They must deduct their

of working or making it on husband's salary). "They | FICA taxes, intome taxes, etc.)
must decide how to spend that sum of money each = ; :
year by making five budgets. They must take all
normal costs into'copsidergtion,‘such as rent
(or mortgage), food, utilities, \phone, entertain-
ment, ifjsurance, car, furniture, vacations, doctor
bills, etc. They are locked into a certain amount .
) of expenses. All have’ two childreq, but choices ' ‘ ' D e
are available in many areas. '

*

Object: To see that where they are five years from
now--what they own--bills, etc.-risa result of what
they do today. : ’ o
Three weeks allowed to complete.

3 - ] . ’
e : . . :
. .
f . . ! Y » a
- o A
4 .
- - . . .
e ) ¥ * ’
Evaluation: : oL , a -

Need at least 3 weeks. QCan't:grade in nofmal terms but must do it in terms of
thought students put into project (and time).

o o
2T - -
v o -
- \ +
A
\ r 4

’ Comments on use: \ ' o . : .
Students balk at the work involved but become surpriéed as they move into it.
A’real eye-opener. o : ' ' ; '

5 : .

\ . 85 . Dia'tle Mor~arity




Objective(s)' v

Subject Area(s) Social Studies

Unit(s) Values and Economics

Student should know definition of values, economics, economic policy, and resources;
know that the economic policy of a person requires decisions and choices; know that
economic decisions or choices are made because there are not enough resources to

. satisfy all that a person wants or needs; know that ecenomic decisiong and choices

that are made--are made on basis of a person's values.

Procedure:

Have students theoretically spend an allocated amount
of money by listing purchases or purchase.

Have students make a second list of alternatives,

options they have in spending the money.

Have students answer the following two questions:
Why could one not have purchased all of the
alternatives or options one has in spending
money? :

Why did you choose to spend the money in the
manner you did? )
e
Have students write an autobiography of their life
starting now and going ten years into the future.
Students will indicate areas, options that required
value decisions. T

-

grant of money student may
spend in .any way he chooses.

Evaloation:

Comments on use: -

Selvin Royal & /




e - v ) - .

, Unit(s). PersonalAFinance

Objective(s): .
The student will be able to understand the value of spending_a limited amount of
mofiey  wisely. . - } R . .

.

Resour-es and Materials:

Have each student bring a newspaper to class. Newspaper
Assign a certain amount of money, that can be used
to do the shopping for a two-week period. They
pust plan for all meals as well as price of eating
out. They can 'shop" from newspaper and assume a g
certain amount of staples (salt, pepper, etc.) are
already on hand.. ' :

Procedure:

,

1]

#

(

Evaluation: - ‘ t . . : . . )
This is a simple activity that can be used at” the begiﬁniﬁg of a finance unit to

help them arrive at a mqre serious approach to budgeting and "guns or butter" -
choices. ’ : - ; .

’
-

- 9
Comments on use: .

Diare Mofarit} ‘o

82




"Eveluation: ,

L T A Subject
Unit(s)

ObJective(s)' ! .
To think twice about the fact that he/she will have a
spefid.

/

o . . L nlu‘x..._.“ o

lrea(s) Econonics o gk ,Qi . i
) )
Personal Finance - ! ) |

limited amount of money to

-

Procedure:

Have each student prepare a week's menu for a .
family of 2 liﬁting all the ingredients they would
have to buy. (Groups are more fun,) Send them to
store to price the items comparatively. Have them
figure in cost of gas from one store to other if
they shop in more tham one store. They can then
determine the cost of their menu for the week.

Resources and Materials:
Newspaper
Stores

{

Comments on usev

I haven't done this yet, but plan to after taxes and stocks.

8

' Diane Morarity




- : Subject Area(s) Issues/Consumer Ed.

. Unit(s) Economics

Objective(s): . .
The student must be able to compute the differences in lifetime, yearly. Monthly
and weekly earnings in relationship to yéhrs of school completed.

|
t

Procedure: . Resources and Matefials:
The student must be able to complete the following Manpower & Economic Education,
table: . Joint Council on Economic
' ' Difference Education, New York, 1972

Year of School Lifetime in Lifetime (pp. 110-111) . )
Completed - Earnings Earnings
1-3 years H.S. - $212,0§0 .

4 years H.S. 274,000
1-3 years college ' 293,000

4 years college 385,000

5 or more college 455,000

The student must be able to compute the opportunity ‘
cost of yearly, monthly, and weekly earnings for R - (
8 years of schooling. ' ’

’ 8 years 12 years College
Total Lifetime , - $184,000 $274,000 $385,000
Ave. Yearly ” »
Ave..Monthly

Ave. Weekly . _ ’ I

N N ) . /
.
.

s
- - 7.
v

- s

_Evaluation: K

-Glven statistics concerning earning power, the student must be able to compute the
differences in lifetime, yearly, monthly, and weekly earnings in relationship to
years of school completed. :

Comments on use: ' .
This gives the student a "dollars and cents" look at the importance of education.

’

Russ Whyte




U e " S e S
T : Subject Area(s) _Social Studies

-

PR , - Unit(s) Consumerism: Merchandising
: . ) Policies
Objeéctive(s): : . _ ‘
Students should understand that policies vary from store to store--many times dependent
on type of store and kind as well as what it deals with; understand the "range" of
‘policies and what thosé various and different policies are; know what guarantees and
warrantees are; know or infer why certain policies are held by different stores.

J -
Resourbes and Materials:

Procedure: .
Local stores in the community

Committees:. Divide students into’ fact finding
committees and report on the following for 4t least

"»

4 major stores in the local community. ‘ ‘\

Policies concerning: ,
returns & exchiinges, : _
credit for teens ° ; ;>
sale policies and merchandise
guarantees and warranties :
handling consumer inquiries & complaints
s . *methods of handling delinquent accounts

3

Student recommendations for reach concerning

these items. - )

Student summation of poliéies representing
- ~various stores. g ’

s
4 s
- A i
Evaluation: ) v
Students could evaluate each other on participation. ' Teacher could combine this with i
L

evaluation of final report. .

i Comments orn use:
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; R Subject Area(s) Social Studies

. Unit(s) _Congumerism: Problems

Objective(s): ’ '

Studedts should be able to describe, the alternative courses of action in remedying
this situation by the buyer; identify any specific people to contact in the event

such should occur; identify and explain’any legal recourse; identify seller and buyers

rights. !

Procedure: JE _ ’ Resources and Materials:

Pose the follpwing problems for students to solve: - ’ Students would consult local
One buys ‘a sewing machine from a door-to-door merchants, lawyers, or other
seller and it does not work. resource pézyie.

One paid, but did not get credit, for the
monthly installment on a car. Now the dealer
is threatening to 'repossess the car.

One bought a set ofAliving room furniture,
but when'delivery was made, it was not the
same as the furniture ordered.

Evaluation: ' A T T

»

Comments on use: »




S S | C e et

Unit(s)

Objective(s):

our daily lives.

To teach the concept of scarcity in our economic system and how it relates' to

y

e e Subiect Arét(s%~1knnnan§§;éry*Iuaucu —

/ /
Consumer Education

)

Procedure:

List ten items that you believe are scarce. Make

a chart listing the ten scarce items and make a
check mark showing which criteria would count.the
most if there is not enough of the item for every-
one (class discussion would follow on what choices
were made and why),

Using the criteria of money (price),create a table
showing products, possible substitutes for the item,
whether the product or the substitute is more
desirable, and by visiting your local grocery

store, the price of the item.today.

1

Resources and Materials:

Heyne, Paul T., The Economic
Way of Thinking, Science Research

Assoclates, Inc. 1973,

Local grocery store

Antell, Gerson & Walter Harris,

Economics for Everybody, Amseo Schoc.

Publications, Inc. 1973.

A

Evaluation:

The student must be able to identify ten scarce items

»

4

o
'

on a test listing twenty\items.

Comments on use:

Listing of prices at the

i

92

87

7~

local,gtg:jj? store should extend over a period of 4 weeks.

Russ Whyte




Subject Area(s) _ Economics

Unit(s) Prices - Inflation

.

‘Objective(s): v o o E
The student will know the effect of inflation on prices by bi-monthly vigffs to the vt
grocery store. _ o : . . '

" - : - "'
Procedure: - Resources and Materials: |
Students will be given a category of products to - Grocery stqre
price at the grocery store. . ' BN

o

Students will go to the. store and record amount,
brand name and price of products in their catdgories “

After each visit, the findingas~will be discussed.

4 s ‘ -

Evaluation: ]
How well the student discusses his findings.

i
t N

Comments on use:
A small class and cooperating grocery store are needed.

- : Suzi Bybee

93

88




. i : o, Subject Area(s) Socialq;t:dﬁxk ‘ ‘
. "' .. \ T .T{ .o - B
R ) Unit (s) Consumerism: Money SavingA
' . Project

Objective(s)' ) o . * e

SFudents should conclude that.convenience foods cost more;. price differentials exist
between stores involving the same product .because of location, clienteie,.services,
etc.; everyone pays for certajin credit plans and that gifts do not come freée; wise
shopping can”save money; many products come packaged and are sold in predetermined ‘ ”\
quantities—amount needed is superfluous. \\

a

-
-

‘Procedure: Resources and Materials: L

Have students listen to tape from University of University of Missouri tape,
Missouri and select any two items discussed on tape, ""Money Doesn't Come Easy'

e.g., cheese in bulk or sliced, and go to appropriate .-
store. Determine validity of claim made by the .
University. Have students determine actual money .

saved. ' ) e, \\\;\‘ T o
K N .
n . R . .

Have students select 4 brand name products, e.g:, Local businesses A ;
Dial soap (personal size). Have them go to 3
stores and compare prices. Have students.determine
if price differences exist, how they explain such
percentage differences, where best buy is.

Have,students interview store  manager of business
givipg trade stamps. Have students determine why
such are given and percentage cost to store to
provide such. ,

Have student interview store manager of business
allowing Mastercharge or Bankamericard credit : "
purchages. HAve student determine the percentage
cost to a buginess to provide this service.

Have studentd pretend that each has to prepare a Current magazines and, local
‘dinner for t The menu incfﬁdes fried chicken, nEWsﬁapers .

mashed potatoes, pan gravy, cranberry orange relish ; .
(prepared), buttered green peas, and strawberry . ;

[

»

Evaluation:

Comments, on use:

S,

| T
I
I

[RIC

. :
e : _ i 89
. - L = ’




i g sl s Bl e st A b
- - e o ‘ .,
i f&‘ Subject Area(s) Social Studies
\; ) | ‘ I 1 » Unit(s) . Consumerism: Money Saving-
' o Project, p. 2
- Objective(s) ' - ] ’
] [ -
£ o s
. 4
y |
. - 4

Procedute:’ ‘ ' ‘ Resources and Materials: '
shortcgke (prepared shortcake).. Students must buy 1
every ingredfient’ _necessary to prepare this dinner. woo : .

Students must make a list of ingredients

. then go to magazines and local newspapers

, for money saving coupons for items needed
-t//prepare this dinner. -

. Studpnts should clip coupons, attach to list'
of - ingredients and determine amount of, money ) .
saved by redeeming coupons. )

~ N N R
e ' . L

Evaluation: = . \(\d//j . \
. ‘.‘ '{\ 'A - @

96 . Selvin Royal ,

Q ’ . ' .




Objective(s)

. Students, shbuld be ablé to define
utilization of the price index as
and collectively over a period of

. draw- inferences; be able to read,
to identify asveral commonly used

Subject Area(s)'r Social Studies

‘ ’
Unit(8) Consumerism:

Price Index

price index; underatand the Yunction, purpose, and
a way to measure price changes both individually

time; be able to,compute a price index; be able to
interpYet, and construct graphs and chqrtﬁ, be able
price indexea

»

7

Procedure:

@

Have stydents develop their own price index based
on price changes in their own local community . -
involving items of interest to them as well

as basic needs and necessities.

nReaourceB and&aatériala.

\ l‘ n

" | Teacher prepared handout
including

, | -explanation of what .a price
index 1s and what it db 8

t—hqw a price index is fom uted
-illustrative charts and, rapha
of an index for sel ems’
showing averages, egéa

o ! »

‘V‘
o ’g

v

ce

,.9 \-

Evaluation:

Commenta on use:

3

I | /.
I .

IToxt Provided by ERI

Ty

Selvin Royal

.
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Objective(s): . | ‘ =

Subject Area(s) social Studies

¢ I :
.\ ' ’ T » I

. [y

Unit(s) Consumerism: Standards & Labels

Students should be able to identify and explain each'type of standard and label; recog-
ize the utility of stuch information in their purchases, e.g., can sizes can be coverted

T Yo cups, ingredients are 1isted In ordef of thelr greatest quantity, that quality standards

. __.have precise meanings and vary “from product to-produet,

dd not refer to quality but to appearances.

that standards and labels often —

\ | -

&

’

Progedure:

Have students prepare posters illustrating and »
explaining the purpose and function of the following
standards:

standards of measurement

standards of identity N

standards of quality : Vo

Have students prepare'pgsters illustrating and
explaining the purpose and function of the
following labels: ’

descriptive labels

grade labels

~certification labels , ’

Resources and Materials:

The University of Missouri's
Agricultural Extension Service
will provide explanatory
materials on labels and
standards free of charge.

A -
Evaluation: !

-~

Comments on use: : '

Selvin Royal




2 W ! / 5 o ) ) i . s S f “ PR TR
, o sMDJ‘-*—t Afea(S) _Qontempm:au_]‘.amms T T
v ' S -
v ' AN . , ‘Unit(s) Personal Finance/Consumer

. L A o ' v - . - Protection

ﬁ305jective(s): / e co o ) .

\To know what dgencies are available to help the ‘consumer and what kinds of assistancé"

‘are available. N :’ N : S . e
- Y B s e e T e ST T T
LT el T T TTV ST T T LT T R A TIoTITT I \ - . .i.(m/__ SRS :
1 / .
—— . ‘ . R v . ’ . N . . .

‘sProcedure, , ' | Resources and Materials: T

- Get information on lists 6f publications published ' Better Business Bureau
by the Better Business Bureau. Seek information about | - e FUY
_recent cases.brought to the Better Business'Bureau. ’ . A o

. . : . e ’ . \u‘.\ N .
Report “on some recent cages handled by the Food and ' Consumer magazines 3
,VDrug Administration. _ g Department of Health Education .
' ; ’ 1 and Welfare S o IR
i : A - . . . ’ .\; ) - ;
' Invite the postal inspector to speak on frauds Guest speéker T e -
3 involving use of U\ S. mail, ', 1 : AL S L B o
" ] ' : [ T ;)
List ways in which the Depértment of Agriculture U. S. Department of Agriculture .
- helps the '‘consumer. 1 g v | ; . :
o : /'/,f‘ . ' ' X - . ‘ ‘: ,/ . :

.- Discuss how the Federal Trade Commission seeks to- - u Consumer magazines MR fff‘ S
‘protect the consumer ﬁrpm false or misleading L U. S. Tride Commi@sionf'_‘ o e
advertising_ ) w‘- &_‘,.‘ ' ) B g i S : } , : s - -

- List artiéles you ma innd with an underwriters _ ‘ N AT S T "?,_

| laboratory (U.L.) la e1 on.it. Explain thegpurpOse 3 . B R T B
‘of sthe label. ' o S e " o pf,fz‘m P
ADisplay examples of'advertising that appeals to . Z,ﬁewspapefs;wmagazines‘_: ‘ f{ imlggf’ang

;ﬁimﬁulse buying. Apélyze them. . ' R o ,yf"'

S N - - \b N ’ E
Evaluationy: /ffl " ST V Lo
o R L ) ! ‘
i i "‘y S i " o 5
o Y - ) . < .
;’!,", t e, ""vrl . i S
. ~ ‘ L5 ]', . * ;

Comments on use : I ' T g s o . .
S e A f
o ‘ , . ¥
. ' I 1 ; '

/ ¢ '
' gmf S Jack Chambers




o ,‘j ) : Subject Area(s) Social Studies

’ Unit(s) Consumerism: Credit Bureaus
Objective(s)* : - | | A

!

Students should be Able to. outline relationship between merchants in community\

ctedit burean; demofistrate an understanding of the fact that credit bureaus are~only

‘concerned with factual information reported--not why information is as it is; state -
- the main grovisions of the.truthi-in-lending law; demonstrate an understanding of-

their rights under the truth-in-lending law; demonstrate an understanding of the 0
_gdggg;uges and disadvantages of credit bureaus to consumers. !

¥ . coe
Procedure: P : : S Resources and Materials:
Students should go to their local credit bureay . Local credit bureau
and report on the following infigrmation:
-.how it operates ) _‘ , "

functions in the community %
{ .type of information recorded and how used
! .any laws governing operation

common language or symbols used and meanings . s

methods consumers have of viewing, challenging , AR

or changing records v o o :

volume of business . . s f
. brief history -

‘how a consumer can get the most benefit from
. such a bureau . . -
source of information and kind of information’ = T

Evaluation:

Comments on use: i o B




t

) . : ] o
. Subject Area(s); Social Studies

;Unit(s)f Consumerism
& {

_Objective(s): : ‘ | ’ : ’

Students shoulq/pe”ﬁble to describe the fuﬁgtion and provide a brief history of each; =\
explain two or-three laws they may help enforce; explain or infer their value to the
_ consumer——to the business cogmunity;,list restrictions and limitations. » : -
I o - o T i ¢ e o e 4 e e
i
~Procedure: . ,/ Resources and Materials:
Have a student research or visit the foliowing: This is a general assignment
) . g requiring students to make ..
Better Business Byreau : use of the local library as
Small claims court ’ ! . | well as local community re-
Federal Trade Commission - ° . o sources where possible. .
: , .
: f
S
] f - \\
? e By
i 1{ i
o4 oy @
\'\, @ A
| \ 3 i
1

~t




Subject Area(s) _Social Studies

-

Unit(s) _Consumerism: Collection Agencie‘

Objective(s): Students should determine typicdl businesses who utilize services and
typical types of delinquent accounts; outline manner in which the agency handles delin-
quent accounts and the agehcy protects the rights of the businessman’'and provides

for the rights of consumer; infer as to success; determine-legal recourse-in ‘event - - - g
agency cannot collect, ways debts can be adjusted, and range of fees for _thiq seryice.

Procedure: Resources and Materials:
“w ¢ ’ . . ¢
Have students visit; local collection agency. Local co£l~ection agency
14
\\
‘ kY

- Evaluation: '

Comments on uge: *

S | 101 b Selvin Royal




Subject Area(s) Social Studies

Unit(s) Consumerism: Teenage Market

o

~ Objective(s): ° _ )
Students should determine national and local averages of dollar power of teenagers; be
able to list products teenagers buy, the companies that produce them, specific advertis-

..ing techniques geared to them, and trends in teenage buying;. be. able to compare this
with local practices; determine source of teenage income.

/, ' &

T

Procedure: ResourcesvnﬁﬁlMaterials:
Library research project: Research and report on
"Teenage Market" incorporating the following areas

of concern; dollar power, products, profits, com-
panies geared to this market, advertising techniques,
and trends, etc.

.Once this .research is completed, have students Local businesses & people
become a fact finding committee in the local community ‘
and report’ on the following: .
Stores in the local area that appeal specifically
to teenage market.,
Products and methods of appeal.

Survey a random sampling of 30 teens in all age
categories concerning: amount of money they have
to spend, how they spend it, priorities in spend-
ing, places they spend it, estimate of expenditures
per week, how received mon?y and products purchased.

Develop teenage market profile for local teenage
market.u, :

§
i

Evaluation:

Comnenty o6ii use! : ) /

Selvin Royal




Subjeet Areal(s) _aEanQmiJ;

. K . Unit(s) Advertisine

Objective(s): ﬁ _
To r%cognize the effect of advertising on the consumer.

|

I

Procedure: Rescources end Materials:
Have the students start noticing advertising from Television, radio, magazines,
the following media: newspapers, billboards

a. television .

b. radio , . ‘ ;

¢.-. newspaper : / -

d. magazine : \ ! | : .
‘e. billboard ‘ ,f v .

Assign cach student the responsibility of obtaining | Same as abové.
an advertiscment from cach of the above sources, ° :
Advertisements from T.V., radio, and billboards can H
be orally explained by the students and the rest of , H
the class will probdbly be familiar with them, ¢
“Students can bring into the classroom examples from I !
' magazines and newspapers. - /

! .
Compare a T.V. advertiscment to one from a magazine | Television and magazines
a. Which is most effective? . o
" b. Which one costs the most? > /

?

~¢. How is cach put togcther? : / ‘
d. Why do business people choose one type of /
~ advertisement over another? °© ‘ i

l

Invite local businessman to explain why his company | Local businessman, -

uses advertising, what his company hopes to gain , o . /
o from advertising, and if the company belicves its ' : : /

advertising pays for itself,

Asgign cach student a product and have him or her Text: Understanding Our Economy.
write or aet out an advertisement for it using one ’ : ‘

Of_the five media digeyssed earlier, -
Evaluotion: ' | o

Corments on use:




- | . Subject Area(s) Ecoﬁpmics

Unit(s) = Advertising (n. 2)

Objective(s):
Procedure: : fesqurees and Materialo:
Have each student make a list of items that he/she Television, radio, ete,
would purchase because of advertising and explain '
why.
S
= N\
o
e =T
X . !
0 R
Evaluation: TR

‘The student will be able to state the differences between various types of
advertising and be able to recognize the effect it has upon our lives. The student
will alse be able to write, make, or act out an advertisement.

Conments on use:
This worked real well until I had the students create their own advertisement. Only

“about-a third of the class did one. However, this parcigular class consists of -

average or below average students. The year before, with ‘a bcttcr group of students,
this exercise wés the best part of the unit. f

. 4

S ' j(/7“ Alan Meyer
104 o -
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' Subject Area(s) Issues/Consumer Ed.
: , Economies
‘Unit(s) Consumer Education - Advertising

Objective(s): ' - | —
" The student must be able to reply to the following questions:
a. What part does advertising play in the individual choices which one makes for.
© consumer goodd? . co !
b. When comparing two brands of a product-~one well-advertised and one not--which
would be the higher priced? Why? . ' e

k]

Procedure: ' ' : Resources and Materials:
Have studepts fill in the blanks on worksheet on "Consumer Report" annual buying -
advertisiﬁgfélcgans. ‘ ‘guide and automotive issue
. . , Mount Vernon, NY, Consumefs
Slogan Name of Product Appeal to Union of the United States, Idc.
mm'mm' good - - Intelligence oy ‘ ‘ y
? | Edotions |
How's your love | . ‘ "Consumers Digest" 1974 Guide
life? to discount byying, Chicago, IL
L 1974, o — :
It's the.real Ce 0. - i :
thing., ' ‘ _ "Consumers Digest Magazine"
, o, (Students must fill in Consumers Digest, Inc., Chicago,
- Uncola worksheet and answer the IL o, ,
’ question, Does this help o . .
Leave .the drivin ' you make a wise choice?) “Consumer Report" Magazine
to ug ? ‘ -

The friendly skies

' We really move our tail S e T ", 4
for you: : ©r ",

A better idea
Mountain grown

We service what we . B
sell :

Esmmens soweccy cheono TRty

’Evaxuatisn:

esmmroensodoe MR D 6 @ D iED w G R R L L T ¥ T et R— S

Cormments on use:

i
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fSubJect Area(s) Iaaués/Consumer Ed. .
. Economics
o : Unlt( g) Consgumer Education - Adverg_ging,

. pP. 2
Objective(s): /

c. What parc does advertising play in helping distribute goods in a market economy?
~d. How car advertising claims be checked?

“

[
———cna

- Prbeedure: ' Resourges and Méterials:
- Students will count the makes of cars in a Studept parking lot

parking lot to ascertain which cars seem to be Used car lot
most popular. Students will then do the same fot :
used car lot. Compare results, ask students to
predict what kinds of cars they think will become
more popular in the future and why.

Studenta will inventory goods on sale in neighbor— Local department or hardware

" hood department or hardware store. After each’ <] store
item, student should indicate probable reason for ‘ : :
goods being placed on sale. , : . . ’

Things to consider are: .
a, Is the good a fad item?
b. Merchant has overstocked
Seasonal change
,d‘” Economic¢ conditions in the community

| N
14
’ : .
O . ) ST

L

IToxt Provided by ERI

A

Evaludtion: ' )

l Student must be able to analyze the emotional and intellectual appeals in newspaper, o
magazine, TV and radio advertisements. ' a4
Students must be able to list two or more consumer Scurces fer factual data on major P
products. s

l Students will be able to matech products in a list to the probable reason for the itemd

Jdeing on sale... | C uil.Aiisiiic/
Ccwmeonto on uoe: : - //

I Students can see the economic status of the individual, how it is related to the @. )
cconomic status of ‘the nation, state, and communiLy. How various trends may qh/ﬁgc

l his status. . o ‘ .f///

. &* Cr Russ Whyte
~ 106’ o /y
l o 101 v | /



- "help from adults or call real estate agencies, ..

\‘

Subject Arca(s) Economics

.o Unit(s) __Personal Finance _

Objective(s): .

The student will be able to realistically figure what -it will cost her/him to live ..
at the level of lifestyle he/she chooses. i : o

Procedufe: : , _ Rescurces and Materidls:
Have the students prepare a budget. They can ask

banks, ete. The budget should be for one month.
They should be given a choice of things that they

can or cannot take. Some may want heqlth insurance,
some may not. ;

et mEkes exctouw ox

Bvaluation:

3

- Gemmdntn on use:

It 48 a real eye-opener. - - | .

Diane Morarity




Subdeet Area(s) _ Eeonomics -

Unit(s) Budgcting

Objective(s):-

The student will demonstraﬁé'by making a budget for one college year her/hig
ability to foresee college expenses.

K
O,

e =y

° . -’
Procedugg: 4 Regourres ani Materinlg:

Exanine different college catalogs. . College catalego

Digcuso financing college expenseg.

- The otudent will“decide which college she/he will
attend and write essay why.

Studcn; will then make out a budget taking into ' N\
congideration tuition, books, weckly spending
allowance, trangportation, seagon, gifts, cte.

& former student now attcnding college would be a
good regource pergon to speak to class.

VALduLion

. \

EEAR SR mmmme o aomom e

Coznents oa ugc: | , N ’
Students definitely not planning to attend eollege thuld be allowed te work on
other related projcets.

( 108 - Suzi Bybece
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PR "J‘ ’ 1t

{V' S _i ‘ SubJect Area(s)‘ﬁggggmlgg | ‘\Q,igvjr,
 &:' ;' - - L | Unit(s)___Bgdggning, o
if .1:1 Obdective(s) A . ',- 'J | e

? " The student:will be able to plan a realistic budget aft, ég researching prlces, rent' 1
and wages in the newspaper and through personal intervie : Ly

. L - \ P : v
a . N - K 3 L :

, . Procedure” ,ﬁ“ ' . . : fg v ‘Resour&es and Materials.

o Discuss possible career student wantsAafter / L ~Magazines PR
A leaving.high school. , o : oo Newspapers Fo
. ( - | Letters | RS

Con Student researches, area of chosen career. ) f‘ ,Individually interviewed L

. ‘- ..} resource.. eople : - I
Student has job, is married with two . children. Must | -, f A R
make a budget from his researchi of job area. . A _\ CRT o ‘
including rent, loans, food-prices, egc., for

K3

v one month. . R | R

\ -
f . e 3 ~
) ? \ . R
4 - IR}
i % ‘ -
| w “ B .
du © 5
’ . . 2.
* 1 »
e . » t
¥ it 2 B .
L - s ° D v
Ny “‘\- V‘;S“' : ' ' “&".‘ il 'Y .
o K N N ER N
S ¥ . R
D S o7 v Cro
. ﬁ - -
" . g
! i a t I
R . . j - -
. R ) R ) . . . ) . s A - . S
¢ : . A - . - . : R 2 i . e .
1 * et n B
! v i
e
T N [ B o
" N
0 A
{ . %
R '
i f <
-
'l) E 3 '
Bl
R
v . : . . e . e ’ a e

’Evaluatlon‘ . — T , ;bf_ Y - T i
Y'Points based on’ loglc and realism of budget.

¥

o

lComments on use a,___', SR N o - A

',,] . ' Y

:r’w_Best to have awfield work day for students to do research "

Aruitoxt provided by Eic:




Subject Area(s) Social Stu&ieg
o o . . - A

Unit(s) ‘Coﬁsumefism: Budgeting’
5 : .

‘Objective(s):  Students should be able to iiSt‘fixed and -flexible expénditufes'nﬁrmally'
incurred; state federal and state tax information as needed as well as social security
and retirement information and determine amounts;.

and be able to compute same;. be able to determige practical and current expenditures for
both fixed and flexible incomes; be able to determine the percentage amount of gross pay

fixed expenditures; conclude that standard of living is dependent on vélueg and choices.

] ) T - = LY

. , I ‘
Procedure: [ : . . Resources and Materials:
Have students list the kinds ofﬁinformation needed to Federalvand'state w;thholding
prepare a budget. - . ) Sl S ' tax tables:. f
= : _ . , » - Social security tables
Have students pretend that they have finished any : : S ,
specialized training necessary to obtain the oceupa-= - ‘- P o
.. tion of their choice and are in the first year of C S ‘ 4
- their employment. On the basis of the current : o ,
beginning salary (monthly) now being paid in that ‘ . o
job, have the students prepare a budget for one , S o
‘month--explaining circumstances that 'determine net ¢ ' ‘.
"income and expenditures. h ; L : o
RV i t R
] g
::32‘; o - . B ! i
- . ;92
f ! * : . )
. ! ‘- § a 1
_ / {
:/ i
b,
Evaluation: : . ' »
. ' f )
%\
: / -
. J v
: / . ) N : // : .
Commenti on use: ' ‘ S T
.,. ' ‘/~ ¢ . . ‘ . ) '
N o | ‘,// - T | B
" 110 A ‘Selvin Royal

o

be able to define gross and nef income,

taken out‘in taxes and retirement; gain an understanding of how much is necessary to meet

N

*




+

.Subject'Area(s) Economics

r~ L ’ , ) ) }*
: ‘. ~ ~ Unit(s) ___cCredit _ S

. - '
en 3

Objective(s): . -~ = L T .

The student will become acquainted with the method of buying on credit after
hypothetically purchasing a large item on credit.

. 4
! — ,
' Procedure: ‘ . . .| Resources and Materials:
I Shop in department.store for best buy . on a freézer, | Local store - i
refrigerator, console color TV or any othenllarge , ' \
d.tem. . . , .
Decide down payment. ,
Télk to manager about credit-arranéements; ';’ = o "‘f:\ "
Figure out how much the unit will cost ine;dding ‘
interest.-
e e
/ -~ /
. Q’ - -
1 4 4
$ o
! ! . -
[ ' ; -
‘k : f ) H
- Evaluation: 7

Check to see if interest has been figured correctly.

v

)

- Comments on use:

Suzi Bybee




Subject Area(s) .Contemporary Issues

@y

I Unit (s)Personal Finance/Uses of Credit
'Obfectibe(s); , - o : . .
I - The student will Gnderstand the uses of borrowing money, using credit, his responsibilities

-

-and the advantages and disadvantages of credit buying.
. . {

. -,
4 - N

v

Procedure: Resources and Materials;
List advantages and disadvantages of uging credit, .| Books: Harriss, Economies, an
° : , ] Analytical Approach, Chapter 16,
Study and discuss the "Truth-in-Lending" law. ¥ Ginn & Comipany . : e
: ; o -+ | Dupwiddie, Problems of Democracy,
' Report to class some reasons for rising use of “Chapter 10, Gihn & Company K
- cbnsumer credit. '

Black, Buy Now, Pay Later’

, Seldin,.The Golden Fleece
List;,'some typigal features of. installment credit. Amner, Readings and Cases in _

I'u . _— ; _ ‘ - - Economics, Ginn & Company o
Diséuss how consumers should "shop" for credit. ' SRR

I Find out how our state lawc seek to protect
botrowers. : : _
' . . N
I Obtain an application for credit from a store or '
finance company. Explain the reason why the creditor . .
wants’ the particular information required on the : ' :
application form, : ' '

Figure total interest on items phrchaSed-on a revolv- ) , .
ing charge account at 1% percent interest per month . . d
for a year. Compare the total price versus a regular
charge account or paying cash. '

I Find out hqw a credit_card is obtained and explain Major oil- company bank
the.usgs, advantages, and d;sadvantages.

< N ! !
. .

lEvaludtion:', - ‘ :

Comments on use: v ) =




SR : [ DR Subjogt Area(s) Contemporary Issues

ObjeotiVe(s): _2 :f'”J _ : ) N | e

b 2
- Unit(s) Personal Finance/Uses of Crediﬁ;;'
. . } . o [ N Po 2 B o

CE

Procedure: ' ‘
~ Find out what ‘kinds of records are kept and how theyr

are used by your local credit- bureau._ '
Figure the cost of buying a new car for cash and buy~
ing one with a.three year installment loan.' Figure -

‘the interest paid and Ebe interést rate in ingtallment

buying.

't
Obtain an application for a mortgage loan. Discuss
the features of this-type of loan.
the responsibilities of an individua} in borrowing .
money in this manner. ; s, )

Bring to ‘class a standard promissory note.‘ Discuss

By the responsibilities of the borrower and the lender.'

L

g’

Be able to explain

43

i - Bank, finance 9ompany,Ldepart~:

| Management,

vFilms.
1. "The Littlest Giant," 16mm, color,
. sound, 14 min.

“;‘Resources and Materials' =
, Local credit bureau . s

‘Baﬂk, financ .company, 1ocal

auto’dealet- S
Amner, Readings and . Cases inva‘

Economics, ann & Company '
‘"When is a Dchount a Bargain?"

and - "Why Auto,Dealers Don't
Lik Cash Buyers" . ‘

.\9‘ L e

- . ‘e "4

. 4 ‘

ment store L o
v . ‘- . /

¢ ‘ .
QWrite to: . ] oL )
| Credit Research Foundation, 45 o
" | Bast 23rd St., New York, NY 10010
‘| Internationdl, Consumer Credit - |

| Association, 375 N. Jackson AVe..
{ st. Louis; MO 63130 =

National Association.of Credit )
94 E..23rd.. St., <"
New. York, NY 10010 . o

’ . S
N g .

Portrait of the e

f

Comments on use: -« - wroo o
- P . \\\
L . . ‘ L o ) ] .




- L
’ i,

o ’ ) . }

uub]vLL Arca(s)Contemparary Issues

Unit (8) Personal Pinance/Uses of Credit,

Y x ! ] . ‘p' 3
Objective(s): : A L . /
o o : ' \ e o
: 4
- , ’\\
8- b ‘, | / i
- L] \ \I-
B o
n_ . > . “ll | 1 . . K ’
Procedurer . - e § . Resources and Materials: .
. . o i "| American consumgr. Pay return

R

postage, book ‘4 wecks advance. .
National Consumer Finance
Association, Education Services
Director, 100 16th St.,- NW,
Washington, DC 20036 '

1 "The Wise Use of Credit,”

16mm, gound, color, .11 min.
Provides understanding of

| consumer credit. National .
Constimer Finance Assocxation.
"Credit" (2930) 16mm,- -sound,
colot, 14 min. ©Pay return
postage, book at least 1 month

in advance; 1686 Elmhurst Road,

| E1k Grove Village, Illinois,
Chicago, IL 60007 : LER
"Wise Use of Credit" 1lémm, - %
-} éound, color, 11 min. Pay
‘return postage, book 10 weeks
advance and give 2 alternate -
dates, Association=5ter11ng

| Films, 8615 Direcctors. Row,;

= ]Dallas, £X 75247

1 "Credit,_16mm, souﬂd color,

18 min. (1 Pay return
postage, book 2 months advance,
. |Aetna Life & Casualty, Public
;o Relacions & Advertising Dept.,

e

j@aluation.

|
|
-
3

IC@mmencs on usa

i
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Lo © . " Subject A;eaCs) _Contemporary Issues

i -

. \ .
\ Unit(s) _Personal Finance/Uses of Credit,
A} |
Objective(s): : | o ’ A
o : | i R . ‘\.
\\

o '.
' hY
X

M . X

Procedure: e o , ' Resources and Materials:
' - | Film Library, 151 Farmington

Ave., Hartford, CT 06115 )
"Credit," 16mm, color, sound,
20 min. (1973) Pay| postage
and insurance, book|{2 months

‘ advance. West Glen| Films, .
B K 565 Fifth Ave., New| York, NY 10017

FResl

Evaluation:

,.Conments on use:

'




'/2/A/sale periods for the merchandise for each store

Sl

Objective(s)

%
v ¢

that "shopping" entails ‘and of discerning the best E#;.

Unit(s) Co sumerism:

£ oo

iv. . 7, '..

v . L o Subject Area s)'~Socia1 Studies

Compariéon
Shopping 1

Students should become jaware of differences, in’various stores as to kinds, values, and
quality as well as prices' of the fact that one neéds to know what he wants before
shopping; that. services, integrity, and warrantles make differences; of various sale
periods at different stores for.different types of mefchandfse; of the complexity

gultar (regular) )
~everyday school clothes fo¥ five sch001 days
for a'male, a female
semi-formal clothes for .4 male, a femaie
accessories for a male, a female
- shoes for everyday wear for a male, a female
shoes for formal wear for a male, a female

Have students report on?
brands- available A
features
prices
guarantees

|
!

SRy ey pegsmcss

- g
< /. .
Procedure: ‘ / Resources and Materials:
Comparatively shep for the following items in at ﬁ ' | Local community
least five of the most frequently shopped storesf ' ‘
. in the local community, identifying each store.
radio (small transistor) Lo
gtereo (portable) 1
bike (ten speed) ;o

Evaluation: v i . ' S

[

Comments on use:

N
¢

Selvin Royal




Subject Area(s) Economics

Unit(s)  Consumer Buying

I3

Objective(s): - ' _ “
The student will be able to discuss the advantages of comparative shopping after a
vigit to a neighborhood grocery store. :

Procedure: - - Resources and Materials:
Students will make a menu for five supper meals. Textbook Qur American Economy

S
o

¥

" Students will make a grocery list from their menus.

" Students go to local grocery store duriné class and
"shop" from their 1list, writing dawn the price by '
the product purghased. ’

—

- . )
B . .
.

T e errom

Evaluation: ' ¥ i \ T
How economically the-students were able. to purchase groceries. How well they dis-- -
cussed the advan;ages of comparative shopping.

Cenmments on use: . . i '
You need to have a small class and a cobperative grocery store.

117 . Suzi Bybee
O . . . - ' : .
~ERIG | e




Subject sreal(sd  Economies )
e : : ' L - Unit(s) __Purchasing
Cudeayive(s)n ' ) - . » . )
To cmnable studenis to expericnce a buying cituation and the iateraction that
goes into this process. S : e
A 4 . 12 a.
;;T' : - E=E
Procelure: 1 ’ — . ”ﬁ' e ,hni Muteriolat
l Have each student bring am object they can act Items such as watches, rings,
| Iike they are selling. This can be waEcheg, or’ other 1tems brought from
I rings, or a number of items. , . hcne. .
| Set up a store atmosphere by dioplaying the wares | Display area--price tags.
I to be sold and placin/ a price tag,on cach item. S
Let .each student role play a purchaser’ of a ‘ ,
product- and the seller of a product. _ '
I . a .
| o |
] - o a VI ) e !
1 -.
: : C . 65
lvilﬁhuagd' : : o o~
. ‘Q . 0 .
I .o
o
I CLhSwnIl R et v ) i _ T
Worked real well. Uged for 10-11-12 grade ﬁtudents. It could bé?uséd to begin,
a values diseusuien. : e o
' * - Alan Meyer
1i8 | .
I ? | SR ) o ) ) . » : . ’ '.,.,’x
ERIC ~ 113 - |




"Subject frea(s) Social Studies

onsumerism &

{3

@bjecuxve€ -4

N

Identlfy the better buy, i;enva list of groceries with a typical upit of
measurement. ' - ) ‘ .

Describe, by liuting, reasons why manufacturers package products in a typical unit
of measurement.

~Procedure: : - 0 | Recourees and Materialsy
Have students determine the "better buy" in . terms None
of "most for the money" from a list of products
with a typiecal unit of . measurement. :
For example:
‘Corn Flour 12o0z. for 57¢
Corn Flour 1 1lb. 4 ox for 98¢
Detergent 6 oz. for 98¢
Detergent 13 oz. for $2.09

Discuss reason for such.

A A hie SSmm e A G D aSShoKa s moSmme mod i s By MY P ERS VR S

Evalussicn:

Class discussien
Given such a list, student: will be able to identify the better buy.

e S -

Cemmants on use:

Se'vin Raval
119

114




Objective(s): | , I ' _ ’ . \
Give the students experience in purchasing food iﬂé§3'on a fixed income. ‘e V.

/

Make students aware of differences in Prices and’the possible :advantage of unit )
pricing. : . 7 : ' ,

o

wg

*Procedure: Regvurces and Materials:

Each student will be given $50 to spend on a list Local stores and newspapers
of food items needed for one week for two people. ' .
The students will be instructed to shop around'and
get the best possible buys. They must keep a list - : . -
of individual "purchases" including price, size '
bought, and the store purchased from.

. At the end of two weeks, the'studeﬁis will complete - L
the project and hand in their 1lists. ' L

The -clags will then anlyze the goods purchased

noting differences in prices and discuss ways to . .
'+ save money through substitutes or more shopping. '

Other items to consider during the discussion:

1. Transportation costs :

2. Unit pricing '

3. Sales items

- Evaluation: ‘
Through class discussion. . -°

.
-

Students were sﬁrptiseﬁ‘ﬁhen gome students houghﬁfmore for their money than others.
‘Most students bought locally and those who bought in Sedalia had more purchasing:
power. ' S - : ) . :

2

o Larry Huffman : o

ETRY
R ¥

120
115

I Comments on use: ’ A




. ] 7 ) ‘
: - : It : : -

P ] _ N Subject, Area(s) _Contemporary Issues

R

f('('nf" K]

Unit(s) Economics~~Home Buying

Objective(s): : . :
To make the student aware of the basic considerations of home buying: (1) income, ¢
(2) . future family size, (3) job future, (4) loans, and (5) closing.v\:

To involve the student in a situation requiring joint decision-making “nd cooperation°

©

« N | ’ \\

: ‘ S
. Procedure' “ . ' . Resources and Materials: “x\

Studénts, in pairs, will be allowed to draw a card. Fact sheet for students ng
which will give them information concerning: : Houses and owners who will {X
1. _Family size L cooperate in the project N
2. Income ‘ Local banker and loan representa= 5
3. Job status . , . ' tives and lawyers.'

L v

- Armed with this information, the stﬁﬁents then tour _
two houses. One, will be a newly constructed home | - S 5
and the other a older and smaller. home. } o - : o

, Prices will be quoted and each couple will decide
« which house best fits their condition and needs._ | s
Once the decision has beeh made to buy,a home,

a banker, a representative from FHA and a VA~ :
representative can provide information on loans, h _ Ty
Students ‘will chose the means to finance their new , o N
purchase and examineithe payment ‘schedules. . | ) '

A lawyer can speak to the’ class concerning closing 2
costs and legal points to consider.

- After all transactions are completed, the class
can discuss therexperience and point out possible
problem sress.

Evaluation: ; - ’ ™ .
Students will "buy" a house and snalyze their purchases in light of total income. .

’ Students will be required to write a paper explaining the points that they feel
~are importsnt in the buying of a home. ) S

@

Cemmoents on uge:

s : - : ‘ .

. Larry Huffman
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)
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7 SR
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~

H

: A
Objective(s): Students should recognize and understand -how various features in homes ©
influence price; recognize and understand how location determines price”and where
"desirable" areas are; recognize factors that determine price and range of prices;
understand that few, 1f any, warrantied exist on housing unless stipulated in contract;
undergstand the processes involved in buying and selling a house; be able to recognize
and understand the purpose, general provisions of a real estate contract; know cost of

3 % . Subject Area(s) __ Social Studicy

i Unit(s) Consumerism: Housing

L

realtor fees is dependent on cost of house; understand sources of credit and credit plans.

Procedure:

» ’ . B 4?1‘ R

Have students shop for the following actual hopses by
' interviewing three local real estate salesmen: w
A two bedroom moderately priced house in the vl

L

$10,000 to $15,000 price range located in town.

A two or three bedroom home in the $15,000 to

$30,000 price range located in town. = -

A house in the $30,000 to $40,000 price %angex
Have stiidents report on the following:

comparative features

general location

sales prices : ,

guarantees or warranties of the property

process the scller and the buyer must go through

o before a sale 18 binding
|

the terms of a typical real estate contract

- agency fees charged and to whom charged :

most often used places of credit in local community
for most buyers -

| Resources and Materials:

Local community and real cotate
salesmen and brokers

[
»

Evaluation:

Comments on uge: Ees




R . N : m' ) . Cx o S o . I i
i o B Subjtct Area(s) gontemgorary Issues
‘Eifzwj‘ﬁwfﬁyﬁmxrb j” o ‘fi'.,‘ ' | L Unit(s) FersonaltFinances,Sobial
Objecnive(s) - R S ’ o Y v" ) .
TO«acquaint the student with the benefits and provisiOns of social security.), : B
oy T S o ; . ‘
- ’ ’ o o ¥ = ”:’rw,‘, '
o T ——— T, S
v R - el i
Procedure e B o Resources and Materials" :
. Invite 4 social security official to speak on the ST Guest speaker . :
benefits of sqcial‘security..r' R SRR ’ o
y ’ _\ . B T y - . . ' ) .. )
, 'Interview a physician or druggist on results and Personal interview o k
problems of medicare and. medicaid.. CL : R K e ’
. PR ’ S - o _‘ u : s
- ~ }% .
' ‘Report to* the class on provisions of state unemployment State Employment Security
_ insurance or- public assistance laws. A . Office or Division.of Welfare

Visit youn local welfare office.. Find out provisions ' Personal interview
for gettidg- assistance.‘vv.»,“ o ; : : . iy
"%SSecure a chart showing retirement benefits of social Social Security Office,;
gecurity. Find out how much: ‘money may be paid in . »jjb,‘;‘;, ST
‘and what the retiremént benefits would be. Determine S IR N
~ if this would. be an adequate retirement income.y‘ BRI e
CIf you ‘Have a part»time job or haVe ‘had a’ summer
job, determine how much social security you and yOur
'employer have paid during the past year.u .

"Find out from YOur social security office whnt recent :~v"5{:”",'e. .

, changes have been made in the Social Security Act.v SRS -

c.Prepare a bulletin board display showing the various B _ff § ; -
- . benefits of,social security. o | . T (R ; PR

i

List as-many occupations or‘jobs as you can which come Newspapers, magazines, social
_ under the Social Security Act. U : Lt security brochures . :

Evaluation. - T T
- ‘ - : \ - v : oo . d T . a
e ‘ : o : .
SR T e Lo S
N | : o ‘ g e i

lQOmmentsﬂonyuse:','_ R ) o —
- ) » ' ,. b N v

ot a5 :

- A /
118 i




’:‘@ AL . +Subject Area(s) Cofitemporary.Tssues

: Unit (s) _Personal Finances/Social Security, -
Objective(s) ] | ) o A

. , i

] o
." ' .
o . -.0" =T
Procedure. PR e ’ ‘Resources and Materials. S
. List as many occupations or jobs as.you can which do | Personal interviews S
NOT come under the Social Security Act. ; ' Dictionary of Qccupational
Prepare a debate. "Resolved: that paying social _ , ‘
'Becurity should be voluntary rather than compulsory "
Interview an’ individual who works for' someone else vand Personal interview
an individgal who is gelf-employed.  Determine the o R
differences that eachz"pay in social security. - Co R e
-~ : ) N 1
_ , o
° ot
‘/; !
1 &
o
'
Evaluation:
' Ki
- ."\
!
) y
.kCom.;nent"s on use:
g &
, .

Jack Chambers -




!

= oF

O , R \V' Subject Area(s) Economics
"" - v . ' i Eaty - :}%%?‘ .

y o 7. - . , B | . ; | | . Un'it(}_s'.)' ’Taxes |

Objective(s): . ' o o o g
- The student will be able to fi}%,out°hislher‘QWn tax form whether it is as simple
as just usihg the W-2 form or as complicated as a thriving business. S

f .

Procedure: S S , S | ‘Resourzes .and Materials: -
I take about 3 to 4 weeks to do this, Start with Internal Revenue Sefvice
the simple W-2 Short 1040 and progress to the Long | = S B
1040 with itemized deducfions. - After this 1s L <

mastered, (I let them work several problems on
sample tax forms.) we go on to farm income. o _ I !

+, It works well to Sring in § guest speaker to talk

i b

about .either of the following aspects. ‘.

IRS--What, does a typical worker do .daily, IR Local IRS worker
periodically. - . T :
- CPA--What he does daily, periodica;ly. y - Local CPA -

]
>

‘ Emphasipvshb§1&xbe on what they do, not on taxes.

~Evaluation: ‘ C _ , - .
Check to see if forms are completed correctly. I was amazed at how many students
were really afraid of taxes when we started.- They learned to do rather complicated
taxes well. o - S : :

b o

O
VO

Comments on use: C »
 Give them a lot of problems to work. . It is the best way to learn.

»

o

Diane Morarity =




i i . e
%ibject~5rea(a) Missouri H!i*gry

U, it(é) Income Tax i

v Objective(s)

| Each individual will - -leatn . how to file a simple 1040 income tax return.‘ -
. ' )
- I '

. Procedure: . | o Resources and Materials:
Make a W-2 form for each student. Have each stu- Your Federal Income Tax

dent fill out a W-2 form and explain what its pur~ 1975 Edition
‘pose is and how it is used. ‘

Give each student a 1040;£h63hé'tax form and help
~ them £111 out a 1040 income tax return.

t o i ; !

a . i
) . ) . )
. . . ) . . . . . -
. . Co%m .
. ' N
. M .. .
. A . . .
.

<«

5§§Eihationg -
‘Check for accuracy of tax form completed.

o
\

Comments on use:

Usually do this in economics, but due to a change in the class schedute, it was
covered in Missouri history this year. Ideally would also include state tax return.

Alan Meyer

121




Tk
3

. ‘ ‘ T " Subject Area(s) _Social Studies

‘agg;‘ Unit(é)‘ ‘Any area - Edugation .
Objective(s): .

) N . : . ) ' ) ‘ ' .
Construct, by mathematical computation, the real estate tax, gilven a financial
description of a particular price of property.,

Procedure: ' T E * | Resources and Materials:
‘Have students select a piece of property, e,g. their| Must have: : o
own homey and determine the total estate taxes on it asgessed evaleation rate, e.g. 30%
A£or the past year. : market value '
S . - o local tax rate
r o, ) .
May alsoAcarry‘this one Bt%p further. How much of | Must have a bredk-~down of
such will go toward financially supporting local taxes--how much of
- local public school? A A local taxes per $100 of
‘ » -} evaluation goes to what
S ) . . purposes,
| . \
t
Evaluation: ' :
) .Computation of hypothetical statistics.
Mcommm‘;n‘ ;;:{s..heu;. - . e . . . - . . . N ,.. - e .. P ‘,,. C o m e oaem :wwﬁmw‘ = )

Selvin Royal

127
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Subject &rea(s)': Econqmihs

Unit(s) PersonalAFinance

Objeétive(s)- )

To understand the cost of health inaurance to cover most: of what a serious illness
would bring.

‘Procedure: S W - Regources and‘Mé‘erials:
&Aasign a problem to the students and have them qbeckf Insurance agents s
“With varfous insurance agerits to see what kind 6f | @ :
policy they would have had to cover most of the
cost. Also check on the cost of -the same policy
to see 1if it varies from company to company._ Point
‘out what expenses would be if they didn t have
health insurance.

Evalustion:

I. used this as a panel. It probably saves duplicntion on part of insurance agentﬁj
that are contacted. '

Comments on use:
Many were surprised.

128

123

Diane Morarity




be guided in selecting the best kinds of insurance.-

- Prepare a bulletin board display on the uses of 3

" might have been covered with some form of property

‘ advantages of each.

Subject Ared(s) Contemgg%ary Issues\

§ S ~ Unit(s) Personal Finances/Insurance

Objective(s) o V ‘ ‘ V o \ s
To help the student understand Various kinds and types of" insurance and how he might :

¢ . )

) : ) ° ae \"

"

: Procedure. ) o ' o ‘ S : "Resources and Materials:

Prepare a bulletin board with sample 1nsurance Local insurance‘agent or
policies and pictures of riaks ordinarily covered company

by insurance; . : .
life insurances and/or other types of Ainsurance.
Find-newspaper articles dealing with losses which l', Newspapers

or life insurance. Report to the class your findings.

Secure pamphlets describing the services offered by Local insurance agent or

- commercial health insurance companies. Compare the company.,

rates and benefits. A chart or graph might be helpful
in comparison. : S .

Investigate how insurance companies are regulated State of Missouri Department.

- in your state. . _ of Business and Administration

4

Make a chart showing the different types of life Guest speaker
insurance. Show the purpose,’ advantages and dis- Social Security Office

Invite a social seCurity officer to present information
on 0,A.S5.D.I. insurance. :

ompare the advantages and disadvantages of low cost
uto insurance company such as Allstate or State Farm
and a "premium" company such as Aetna.Report difference -

Evaluation:

LY

< .
Comments on use:

129

124



Objective(s)

1Y
w s hd

Subject Area(s) Contemporary Issues

| Unit(s) Personal Finances/Insurance, p. 2

-

H

Procedure"

-1

¢

g

P o Resources: and Maﬁe:idls!

- Invite an auto insurance agent to speak to ‘the class

on the topic "How to Get the Best Coverage in Automo- '

bile Insurance" or "Tips in Buying Automobile
Insurance‘

@ )
Plan a debate: for class presentation on the topic.
“Resolved: Auto liab insurance is the most

"Have .a rap session on the topic: "The ineurance
agent is as important as the insurance policy "

Investigate why rates ‘on insurance varies in different
1ocalities.

Plan a debate on the toplc: "Resolved.y the state

should require all drivers to carry liability
insurance on their automobilea."

o

.

. |
N .:‘ - : 4

Guest speaker

Insurance companies or agents

State of Missouri, Department

of Businegs and Administratinnw.

g4
Films: C .
"The Golden Link-~Story of

| Insurance" 16mm, sound, color,

15 min., The story of mural at
MFA Insurance Co. in Columbia,
MO and depicts the history of
insurance. Pay return postage,
book 2 weeks in advance.
National Association of Mutual
Insurance Co., Communications

Evaluation*a

I important kind of ‘auto in urance.",“

rCémmcnts on use'
S 180

.




Subject Area(s) _Contemporary Issues

. Unit(é) Personal Finances/Insurance, p. 3

Objeétive(aiz e o - -

Procedure: R o SR o Resources and Materials:. °
’ Departméht, Suite H, 2511 E, .
46th St., Indianapolis, IN. 46205

g "After the Collision" (F-297),
16mm, sound, 24 min., color.
: .. |Investigates no-fault automobile
‘ insurance. (Available only to _
adult groupsd,) Pay return
postage and book 10 weeks in
advance. - Association-Sterling
Films, 8615 Directors Row,
{Dallas, TX 75247 '

_ : . "Insurance," 16mm, sound, color,
- "~ |16% min. (1973). Depicts an o
o insurance agent discussing °
various kinds of life, health,
: v and property insurance with a
: , . A prospective client, Pay return

// 5 postage and book-2 months in
advance. Aetna Life & Casualty,

Public Relations and Advertising

Departmegﬁf*FiIm Library, 151

. Farmington Avenue, Hartford, CT '

, . : ' 06115

"The Inviaib;;\}htce" (5~856), 16mm,
! sound, black and white, 14 min.

Evaluation:

Comments on use:

131

126




LN

Subject Area(s) _Contemporary Issues , -

ﬂnit(s) PersonalrFiﬁances/:ngurance,7?_ 4y

Objective(s)

Ly L BT e e AT s k)

Procedure. ' I Resources and Materials:

CE - (1969). 1Is a chronicle of the

N L insurance industry. Presents

e R the history of general insurance.
: ' Pay return postage and book 10

_ _ - |weeks in advance. Association-

o : : ~ |Sterling Films or Insurance

' Information Institute, 267 W.

25th St., New York, NY 10001

"No-Fault Auto Insurance," 16mm,
sound, color, 15 min. (1973).
Presents a non-technical explana-
tion of the no-fault auto insu~
‘o u rance concept. Pay return postage,
' : : - ' book 6 weeks in advance. Travelers
Film Library, West Glen Films,
1565 Fifth Ave., New York, NY 10017

. o _ O . |16mm, sound, color, 22 min.
: - * Designed to tell tHe potential’

L . - |student and his parents about

: ‘ career opportunities in insurance
; : and the work-study program-at thé
. . college of inpurance, a fully T
o . B accredited college located in

4 ' New York. Association~Sterling

. Filme. - *

Evaluation:

L)

R4

Comments on use:

_ - : ‘ | : e
" e . S : "What Do You Want?" (F-327),




Subjcct Area(s) Conteopornrz Issyes

=2

Ob3y

Unit(s) Personal Figghces[Ingurgggg, Pe S

LA

otive(s):
! i)
.244
‘ Procedure: Re.ources -and MACeriall.
-Ask a local banker to speak on borrowing money and Guest speaker *

tips on ways to save in borrowing.

Report on the procedure and cost of obtaining a loan

on & life insurance policy.

Class reports for discussion:

’

Insurance companies

Write to: :
American Ingtitute of Banking, -
12 East 36th St., New York,

+ present rate of interest for buying real NY 10016 .
- estate e
2. fair market -values of property or acreage in the Real estate brokers
"~ local community " County assessor
3. buying a new home versus buying an older home County cellector
4. security for a loan on real estate ‘{Local banks
5. mortgage loan applications : F.H.A.
6. conventional mortgages L Savings & Loan Associations
7. government insured mortgages o ‘
8. home buying versus renting : Films: "Future Unlimited," 16mm,
9. charges ‘other than intereat in buying property black and white,. sound, 13 min.
Interview of 5 bankers and dis-
' cuss future job upportunities in
e . o banking. Pay postage, book 6
. weeks in advance. Association
Films, Inc., 600 Madison Ave.,
New York, NY 10022 .
, 8 & '
' , ] {"Blueprint for Home Buying,"
. 16mm, sound, 14 min., color (1971).
, Takes buyer through series of
- ) selecting, financing, and closing
Evaluation: o -

Comments on use:

133

128




Subjdet Area(s) Contemporary issues

Unit(s) Personal Finances/lnéurance, o 4

Ubject 1vely - A ' : '\,

Procedure: p o, Resources and Materials®

: ' lwith regard to purchasiug ﬁeala
dential real estaté. Pay return
postage, book 6 months in advance.
American Land Title Association;
1828 1, St., NW, Washington, DC
20036

: ~ B ' "The Land is Yours," 16mm, sound,
I . : {30 min., color.” This film
: o ' ' ‘ describes the need for land title
’ ' - e examinations and insurance to
' I - secure real estate investment of
l home buyers. American Land
Title Association 0

- . |"A Place Under the Sun," 16mm,
. ; : L sound, color, 30 min. Describes
’ ’ ‘the need for land title examina-
tions and insurance to secure
: real estate investment of home
- - buyers, American Land Title
. ‘ : Asgociation

On a conventional mortgnge loan, figure the total
amount of interest on a specific amount of money for

a period of:twenty years. Compare the total cost ver~
sus a cash price.

Evaluation-

o

Comnents on use:

Q

134

¢ ) © 129




2 &ubjLLt Area(a) Conteﬁporavy Issues

Objective(s):

.
4
b

‘
B TR

- Procedure:

" Examine various types of mortgage applications and ’

. report on differences.
Invite.a real estate broker, salesperson, or loan
officer to discuaa tips on buying real estate.

I3

/

Resources and Hnterinla'

" |Banks
|Savings and loan,aasocigtiona

Guest speaker 5
Additional booklets:

Understanding Bonds and Pre~

ferred Stocks;, The New York

Stock Exchange

Fact’ Book, The New York Stock

Exchange

~

Evaluvation:

Comments on use:

- 134

130

Jack chambers

©

Unit(s) Personal Financea/Insurance,’p, 7

Y




available and of the poasible careers aaaociated with insurance.

L .
P /7
) .o» s

+

S iy B ops

a : o

Procedurp: - . | Resburees and Materialc:

Guest speaker on car insurance and home owner Ron Jenkins--MFA Insy

pance -
ingurance. L '

Have the students check with their parents and
make a Iist of all the insurance they have.

Have each student try to find out what it would . - “

cost to get car or home owner insurance. They L :

should find out premiums, what type of coverage, o ' . Lo

and vhen they can make payments. They should . 7 o
. check with several agents and then decide which R SO '

company can give them the best deal on either car | : ) =

or _home insurance. “ y » A

oo o
t

Invite an 1ndependent ingurance agent to come as Gordon Creasy, In&ependcnt
a guest speaker and explain how he or she got to Insurance Agent ]
. be an independent agent and how they differ from ‘ o '
’ agents who work for only one company. /

o

Bave the atudenta compile a list of all the
- insurance agencies and agents in Warsaw who sell
car and home owner 1n-urance.

- ‘AI

Ao

Evaluation: -

Commonts on hees — a i ~ . .
Worked pretty good. Studentq enjoyed guest speakers.

Alan Meyer

/ S
‘ B ‘Subject Area(ﬁ) Eggnnmjgaﬁgﬁzxnxz
| o - - - . Unitls) ‘Insurance e
3 @baective(s) o / S AT o R -
- The students will become familiar with gome of the various kinds of insuranfo tf?f
I
I
I
I
I
136 | ' o
' | :

131 o




Subject Area(s) Economics

.‘ﬂ4.if4.i e e RS Unit(s) Investments‘if

Obaective(s) SR : o i L
Y The student will be able to demonstrate the different processes of investments after/

¥

discussion and reading textbpok., oS

-

Procedure., I L ey o R Resources and Materials' o -
Discussion of. investments and terms R 7-; Texthook Our American Economy -

- . . . T

e

The.students will divide ihto two groups and play].l' Two:Mbnopolj gamesf"~
: Monopoly. : : G

R - . . . ) . - ]
i . - . ;
& . .
o - R
P
. it \.,‘
“ e - i
/A .
K

.
- x
T . a
L K
a : 3.
: ES
'
N
@ .
A :
. S
: .
K .
]
) . N
y .

Evaluation. K N L :
Points will be given on how 1ong the: students stay in the game, cooperation, money
- and property gained. . Also points for a summary on "Why I Won" or "Why I Lost."‘

v'n ) . \“

B _Comments'on use: S ‘ - e
~..  Need small groups. Make certain the rules are clarified-—mignt have to alter the
” ‘grules depending on the size of the. gtoup.. Y L

R .o suzd Bybee
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Suhject Areé(s} Contemporary Issueﬁ‘

v

4

o | : R SR Unit(s) Personal Finances/Savi*gs ang

: A . S = Investments e N
Objective(s)* - ) : ‘ ‘ : E

. To learn how stock is bought and sold and to know ‘the. advantages and disadvantages HE ";\g_'
b.invesCment through stock market buying. , ' : 4

. : ) ‘ ) . 3
N : : s . S - ‘
. . . . . . . . B . Dot ) .
v i . . . 'A . " - . - ’ “: N
- ‘ . I

Procedute. ‘ Resources and Materials:
| Invite a stock broker or representative to speak on Guest speaker ¢
’3buying and selling stock. n g ‘ '

Select a number of stocks and fOllOW’them for a period’ Newspapers -
> of time, Plot on a chart the daily changes. - Deter- Lol '

lmine loss or gain and dividends, .. |Films: Nhe Lady and the Stock
‘ ’ |Exchange,"™ Modern Talking Pige
Prepare a class report on a mutual fund. Report on. ture Service.

how shares\axe\bought, types of secur;ties, broker s ?:_"One Man Band," Modern Talkinb
‘commission, eté‘\ = ~ [Plcture Service

"Market in Motion," Modern
'List as many advantages and disadvantages as you can Talking Picture Service
find for investing 1n stocks, 3

. - P e

' N "Books‘ Lewis Engel, How t@ |
Find out which is more profitable to..the investor~- ' |Buy Stock

.the stock exchange or mutual funds.," J. K. Lasser; Managing Your Money
' Ruth Bridze, Investing ‘Money. .

'Select a prefer}edJLtock and a common stock from the
New York Stock Exchange report. Decide which is the Pamphlets' "You and the Stock
more profitable investment. . , + {Exchange"

L "The World of Investigating"

- ' ;(Both from New York- Stock Exehsnge'_"
Find out. and report on the rate of réturn paid on

savings by severagl financial institutions in your Banks, finance companies

community. Make a graph or chart showing the different [Savings and Loan Associations
rates of interest paid. - 4 : '

Prepare a brief explanation for the claos on how to Post office. ‘_ .
open a savings account. Show examples of any forms : oL

valuations T ‘ T " e i : -

ammernts onvnsc:

.1.’53“';' :
138




. - N M‘
o e T subject Area(s) Contemporary Issues
o Unitz(s) Personal Finances/Savings apd

Investments, p. 2

“Objective(s):
o 7 : \
R
?iocedure: S h - S | Résources and Materials:
‘required. ‘ s ‘ : 7 : .
Have students list the various means of savings Ruth Brindze, Investing Money

curren used by their family.  Tabulate results e

and di 8s reasons for the methods in savigg.

Visit you} bank and/or savings and loan association.

. Find out Yow savings are insured. o . o , . c 7/
Find out f¥om your bank or post office how you may

buy government bonds, how much interest in pald on
them, and how they may be converted into cash beforev o ,
maturity. , : o o S a v

Find out what u. S. Savings Bonds are rated higher
in safety than corporation bonds,

Evaluation:

”

Comments on iise: ‘} ' PR : : -

L 139 : Jack Chambers

134




I R | . L ‘ '..‘ N ,‘Subject Area(s) __ Ecopomics
B . C L _ . 8 R vUnit(s) _;2gtﬂgnal;Ein‘nngﬁ___ﬁ___;iﬁ, .

© .. Objective(s): .
- The student will understand how the stock markec functions.

ST . .
v . . .

- Procedure: : c ' | Resources gnd‘Maferials:.
A game can be simply devised by using children'’ 8 Play money ) -
~ play money and the dally newspaper. Give each stu- | Newspaper ,
. dent a certain amount of money, say $10,000 each. ' '
Let them purchase stocks from the teacher according
to how much the stocks are listed for in the _paper
from day to day.. : _ e
[ ]
. W L
Evaluation: B

This can be done as a 5 minute ‘a day projeét or as a part of a 2-week unit.

Comments on uoe-

I think it ia better to do it periodically so that the overall changea can be seen
by the atudents.. Also, you can just use the "on paper" figures and eliminate the
.- play money. ' T S ’

-'Diane Morarity




/

I

r. . '. Subject Area(s)  Econofatcs

yi >'Uhit(s) Personal Finance :

\

Objective(s):

. The student should be able to understand the basic wofkinga of the stock market,

°

Procedure: : ‘ 'Besourcgs and Materials:
e .
Make a chart about 3 feet by 12 feet on the black~- | The daily newspaper -
board. Choose 10 stocks from the stock listing in
the paper. and have the students plot them on the -
chart (they can take turns). I have.my chart cover-
ing a 12-week perlod. We also cover the commodity
- ‘market on corn, wheat, soybeans, oats, cattle, and
hogs. ' ' ' ‘

Evaluation: )

They learn quickly that the markets are simple to follow and interpret for the chart.
They are amazed at the money they can lose or make. :

Comments on use:

- It works better as a few minutes a day and 15 minutes on Friday activity~-while
continuing with other areas,

Diane Morarity
141
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Subject Area(s)

Issues

Unit(g) Stock Market

Objective(s):

The student will become familiar with operation and function of the New York

Stock Exchange.

The student will be able to read the financial page of the daily newspaper.

Procedure~

Using paper money, inviat in stocks listed on'the
’New York Stock Bxchange.

.

'Using a graph follow the investments of the stocks
for a six-week peripd

Graph the Dow Jonés industrial averages for
six weeks. = = v )

Invite a local stack broker in to discuss "the stock
exchange" and the "sound investment."

Resources snd Materials:
Texts: ,
Understanding the Stock Market
A Guide fdr Young Investors °*

The daily newspaper
The Money Game '
The Business Investment

Pamphlets: ‘
"Understanding the Modern
Securities Market" . -
Guest Speaker:’ -
Howard Jones Agency

Evaluation:
The student must be able to:

explain the function and operation of the New York Stock Exchange.
draw conclusions on the state of the economy from the graphs.

' Gomments on use:
This unit of study has proven to be very successful.

143

- 137

Russ Whyte




B Along with this project, the etudent will from

Subject Area(s)' Contemporary Issues

Unit(s) Stock Market

Objective(s):

Make students awaré of the functiona of the stock market and enable theém to read
the daily market reports.

‘Make students aware of the effect of national and international eventl on the
market system. :

«

o Y ' " [v\‘

—
Procedure* ' | | Resources and Materials: .
‘Students will be ellowed to invest $1,500 in the | Play money
stock of their choice. | Newspaper-~stock report

The studentl, paying the proper brokers fee, will
‘purchase ‘their stock from the teacher.

- On a gpecified day, the stocks will be aold and
- profits or losses will be analyzed.

day to day chart the.rige or fall of his stock »
and relate any events in the news that could : . o o
- account for these changes. - : . o '

e

i

v

©

Evaluation: '
The students can be questioned ebout their stock from day to dey to check their
understanding of the stock report.

Class discussion on each investment and the events causing decline or rise in
prices can be evgluated in cle-e. :

Comments on use:

The students enjoyed the investment opportunity and ceught on to the translation
of the market reports quite quickly. .
Most students were eble to analyze rise and fall of stock eccording to news events.

-

Larry Huffman

143
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are open in these fields.

Procedure: v . | Resources and Materials:

-Give each student a random amount of money to work |
"~ with, |

' Have the students bring a newspaper to school and | Newspaper
- study the prices of a certain commodity such as
wheat. ’

Have students pick a company to represent. :»
' Select at random a supply of wheat to be. aold. ‘g o i N
Let the students submit a sealed bid on how nany
bushels they would buy-for their company and at .
what price. o T ! N s

Through role playing the students will gain‘an'
insight into duties of a futuresbuyer.

Have each student write a short paper describing Text--1library reference material
careers available in futuresbuying. L

+

Evaluation:

B

Comments on use:

\\ . - o

" Subject Area(s) Economics

A i si - " Unit(s) Futuree Buying ”

-~ Objective(s): R ' - '
Students will gain an understanding of how futures matkets operate and what careers
The students grasped a better idea of how nupply and denQnd affects price in

the market place. Also they learned that afutures buyer needs an aggressive
personality to get his bids in.

14 4 o Alin Meyer
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Subject Area(s) !conomicy

. . Unit(s) Big Business

Objective(s): - '
e student will be able to demonstrate through a dramatization the advantages and
disadvantages of corporations combining after the lesson presented in a textbook.

) ‘ ’ ) 2
Procedure: - Resources and Materials:

Select atudents _ ' Textbook Our,American Economy v

Have questions ready for the students!to discuss. S 72' o
Students will be the executive heads ok Eorporatioh. . ‘o{

L

Y

Evalustion: . _
Points on how well they support their arguments.

" - Comments on use:

_ Suzi Bybee

145
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;*B;bject.Area(a) ’

Unit(s)

. o

Economics

Big Busineas

Procedure:

Students are ‘to chose a person to give a report
- about his contribution to mass production.

Student should.ﬂse a book other than an
encyclopedia.

After student's presentation, he will be exposed

to questions he should answer without notes.

-9

Resources and Materials.
Reference books

Obdective(a) '
The student will be able to handle questions from an audience ‘after presenting an
oral report about a person who helped start mass production. ' v .

l Evaluation: : v
20 points on oralwpresentation~-graded on argunization
l 10 points on how well the student handles questions,

a

and pertinent facts.

IComments on use: °

L. M6
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t ‘Subject Area(s) _Ecomomics .

| QJUnit(s) gngg:nngn; spgndjng -
Objective(s) ‘ o .

. The student will be able to write logical opinion letter to his/her congretaman
about priority spending in federal government nfter discuaaion and research of
government spending.

7
4

v . - :

~

Procedure: . ) o Resources @nd Materials:
-Read chapter on government spending. o | Textbook, Our American Economy
Discuss current federal budget. =° | | Budget bublilhed in magazines .

Write letter to senator expressing views. |
v e | |

o,
P
AR

Evaluation:

o

Points on how well student researched and backed up his opinion,

Comments on use:

~ Some very interesting replies.

Suzi Bybee

14




- The groyps should search the magazinea‘dhecking s

" 3. . Leisure time activities -

- and qbanges in old ones.

- assigned to it and then the class can consider such

Subject Area(s) _ Sociology

o ﬂnit(g) Cultﬁre

Objective(s): o S - v
. Through historical analysis determine the .changes that have taken place in
American culture. o ' -

[ FREN - ’ 4 .
Procedure: . ., ; | Resources and Materials:
Divide the class into' five groups. From the library] Research Experiences in Sociology
or student contribution, the teacher should provide | Thomas- Norton; Hakcourt, Brace,
a collection of magazines covering as long a time .| Jovanovich :
period as possible., Tt would be best to have them ' S
from as many decades as you can in order to see the
changes. : , ’

°

the_features;_pictures, humor, and advertisements
for examples of items in one of the areas below:
1. Values--what was considered worthy of time,
money, and energy~-those things considered good,
2. Folkways or customs--take note of fashions,
. dutos, manners, etc., . C ‘

4. Sex ratio--restrictions on oné sex or other in
particular activities or new habits adopted by

men or women, : ) ' L :
5. Material culture traits--new machines or tools !

Each group should report its finding in the area

things as changes in our cultural values, new
activities that have developed, etc,

Evalﬁgﬁﬁon:

Students enjoy looking back into past--they may gain a better understanding of
their elders, o7 oo i : , .

o

B ¥

Comments on use: -

Another suggested use of this 1s to use old annuals of the scﬁool to study éhanges
that have taken place in the school culture, e.g. curriculum, dress, athletics, ete.-

- ’ Sarah Fricke
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Subject Area(s)  Sociology

o Unit(s) Culture and the Individual’

v Objective({s): = - ' ;
Gain an insight into the concept of personality and how the culture, subculture, v
associations and groups help shape the individual's unique personality. Gain a better
- understanding of your own personality and how it developed. - :

' Procedure: | - o " | Resources and Materials:
" five each student duplicated copies of the continuun Research Experiences in Socilology
of primary personality traits. ' o Thomas, Norton; Harcourt, - -
- Brace Jovanoavich

After they have read the instructions, they should
fill in the continuum, rating themselves in terms
of the twelve primary personality traits. When they
~have rated themselves and have Joined the dots, they
~will have a graph of their primary personality
. traits as they see themselves.

!

Analysis:. Consider these quesfions——
Try to recall specific experiences in 1life that

-

. might have helped shape each trait,

How have your personality traits been influenced
~ by the culture in which you live? How have you
been influenced by & subculture of which you have
been a part or by clubs or organizations to
which you belong?  Are you influenced by family or
‘ close friends.

- . ’
ate

Evaluation:

.Students have opportunity to make n:judgnent of their own behavior and really think
about why they are what they are. - -

mrloeesona, = Grm ot s R im miEim 2. . a4 L o .

Comments on use:

In doing the rating the students need to take care in not evaluating themselves as
"in the middle" for all traits--what monotonous people we'd all be! This can be
carried further by having the members do continuums for each other not knowing who
did whom, of course, Then they can compare the self-evaluation with how others

,age them,
149
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| Nane . , ' Class ' _.Date

)

/

A CONTINUUM OF PRIMARY PERSONALITY TRAITS (A Rating Scale)
INSTRUCTIONS: Corgiher each of the twelve continiums of primary traits in regard to
your qwn peraoggﬂgty. Notice that the itemg at each end of the continuum (horizonpal
line) are opposites. Every individual possesses the particular trait to a certain degree.
This degree can be shown by placing a dot'on the continuum in the appropriate place. A

dot at midpoint (M) means that you are equally divided betweeir the two traits. A rating

"of 1 (on either side) indicates that you tend glightly toward that particular trait.

A rating of 2 means that you are quite a bit like that particular trait. A rating of
3 means that you are very much like the particular trait. For-example, for the first
continnum a dot at M would mean that you are no more participating than withdrawn. A

~dot at 2 on the side of withdrawn would mean that you are quite a bit more withdrawn

than participating. A dot at 3 on the side of withdrawn would mean that you are very
withdrawn. Try to be as objective as possible and think 0of examples and experiences
that support your rating. When you have placed a dot for all twelve items, connect the
dots with straight 1lines and you will have a graph of your primary personality traits. -

2

participating % 3 2 1 M 1 2 3 withdrawn E
(friendly) ES) 1 (unfriendly)
: clearﬁeaded | foolish ‘-t
(inte;ligent) , (unintelligent)
mature .. ¢chfldish
(adult-1ike) . (immature)
dominant ’ ' . aubmiséive
(authoritative) ‘ q (meek)
enthusiastic i N ' | melancholic
(eager) ’ (sad, depressed)
i . B .
polged : ' ' sensitive
(calm, not easily v , (easily influenced
influenced or offended) _ ’ or offended) :
socialized ~ ) - b unsocialized
(follows group noims) . . * (ignores group norms)
independent | ' dependent .
(self-reliant) v (needs support or aid)
adventurous _ - . , fearful
(takes risks) , B (apprehensive) .
vigorous , N fatigued
(energetic) ‘ (tired)
excitable ' ' ] . - apathetie ,
(easily stirred to ~ (indifferent) v
emotion or action) : o
accepting . . suspecting -

(trustful, aggreeing) ' » (distrustful, doubting)

{\"




DRI L AN S " subgegt Area(a) Soctology
.f““'a», ) ‘:""’ "7, \ "-“" 3 '
AL ‘ _ R AEY SR AT o Unit.(s) Stratification of SOciety
Obdective(s) S »ffgnl 'f’s f{ﬂT""",\ - .
Bring ebout awareness of the status an occupation brings to individual workers.‘Fr
Pracedure- AR j" s .| Resources and Materialst / .
N ‘Make a survey to determine status ratings given ‘u} » Sociolggy, The-studj;oflﬁ
to occupations of this aree. SR ] Human Relationships -
S o " 1. Thomas, Anderson o
'_Students given questionnaire with occupations | Harcourt, Brace, Jovanovich S
listed, the rating scale, and spaces in wbich to : ' o
write the ratings. ‘\, PR ot o . Research Experience in Sociologz.
T N R : w0 1. Thomas, Norton
The clasa rates the occupations, thus giving a . 'Harcourt, Brsce, Jovanovich
~teenage point of view. Then each student is. = -} S
rninstructed to survey four adults, 2 men and 2 ' '
‘women, who will rate each occupation according ‘
, to the given scale. The student will then compile
 the information of his, survey and the class will - 5
. ‘determine the mean rating of each occupation. ,"k S
 ‘Finally, list all 24 occupations in order acéord- | © J - : ;
ing to the mean rating and you have a‘gtatus’ . . o
v;lsyering of occupations Found in your community. - | . - ‘
Nowatnefclass,is‘reedy to”anslyze thefdsta;f Do t,ﬁ;'rf‘r ‘f .
a'Evalustmon"” g ' ‘ S '
- .Students show interest inrcnrrying out a eurvey type project”~ ’
In this particular project they became more aware that it isn't just the amqunt of
income that gives ststus—-they'were concerned ebout the service,rendered too.
'- a".ﬂv‘ e a o T

;Comments on usei ’ ‘
- Each class should make its own.list of occupations--communfties differ. -
-~ An understsnding of the meaning of status is important-—emphasizing that money isn't
the prime factor. Suggest using these .four factors: kind of work.involved, source
- of iincome, type of dwelling, location of dwellingr:\The rating scale used and the
,method of arriving at a mean is on,the next,page.

A 1*"1 Sth .




RATING SGALE

.

i #1 - Gives a person high status, they would be conaidered very important in the
community. :

#2 - An important position, but doesn t carry as much status as’ #1 rating. _

#3 - An accepted occupation, but not very important in giving statua in your !' A
community. S o . .

i

L

# - You can't decide or you feel the occupation has no status value.

#5

v

i

Mildly unaccepted, but not considered very 1mportant in losing status in your
.community, .-

~ . o . o . -

Definitely not an occupation to win acceptauce in. your community.

#s
#

; L4

}

. ‘ o " : : ) [

EFX

Formuia for computing,the mean 1s as follobo:"ﬁ'* N

' M stands for mean, F for the frequency (or number) of students giving the item a
particular rating, and X stands for that particular rating. FX is the frequency
multiplied by the rating, and &FX 18 the sum of .the FX column -(you Bimply add the
'column) Finally, N is the total numher of otudents who have rated the item.-

X E
T 5
.2 T
#3 9
¥ 0
¥ 2
#6 0
#7 0

u‘-7o'

\. H ‘ 2.. 33 . ) //A ‘ ‘;’y ' v‘ . v. ‘r ‘ :}

l ©  Example:

Unacceptable occupation which could pooaibly bring ridicule ,of cauae ostracism.n

-
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T - . Subject Areals) Sociology

© ' Unit(s) Deviation from Cultural Norms

Objective(s): B S ' - : \\S\B ,
Students have opportunity to examine their attitudes toward deviant behavior and
thus better understand the ‘concept of deviance. R S -

. . - . . . v » ) o . . : A
. - . . . " ) . . . . .
. N - . ———— '\<$;‘ ~ — - A

Procedure:- S ; 5 | Resources and Materials: L |
: ~ Divide class into small groups of three students - Research Experiences in Sociolo ,
* each in order that every student has-opportunity -Thomas-Norton;oHafcourt,

‘to participate in the discuss%bns.”@EaCh_grOup” | Brace, Jovanovich
- will discuss freely;the;folloying'eight behavior 1} .
acts commonly regarded as deviant. - AR T
“l.  Smoking in the ‘school restroom ‘
2. . Drag racing on public street or highway .
3. Regularly cheating on tests I
4. ‘Engaging in a boycott of a store that does not
have ethnic minorities R o o
5. Regularly using hallucinogenic drugs, such as ] e
'LSD. and marijuana @ . L .
6. Dating a person of another race E o
7. Shoplifting frequently o T
- 8. ‘Carrying out’ a planned attack on’ another :
~ person with some kind of weapon, such as a knife
or gun ' o S

* . 'Groups should consider these behavior acts in
'~ terms of the following questions. S
« . Why do. you think rson would participate in
- each kind of behavior? - . ‘
2. Which of the 8 behavior acts do you consider
deviant? Why? o S _
3. If a close personal-friend engaged in each type
of act and 1t were publicly known that they did,
would you continue to associate with thisg person?
Why or why not? o ' : o

-

Evaluation: v

Comments on use:

153
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'vSubjec; Area(s) . “

‘ ‘ Uhit(é): .
R S - ' , : _ " (eon't.)
Objective(s): - ' . , S , ,
1 - . F. .
7= ; s
‘Procedure:

Resources and Materials:
Affer groups ha&e sufficient7}ime to discuss these

questions, edch’ group will report its findings to
the class. The conclusions on questions 2 and 3 ™
can be tallied on the chalkboardvunder,ghe headings:

| Behavior Act, Considered Deviant, Considered Not
Deviant, Would Continue to Associate, Would Not

Continue to Agsociate ;. ¢ :
When the data is filled in and totaled, the class
- -tan discuss the results. They might tell why
“they do or do not consider a particular act deviant,
or why they would or would not continue to associate
with a friend who participated in that behavior.
They might give some of the reasons for participa~

tion in the stated behaviors--which are Justified?

4

Evaluation: B T

5

- Comments on usge: . "

Perhaps other deviant action could be substituted to make the project mofe;relevant
to the participating group. , A :

®

- B - 149 | Sarah Fricke
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o , A'. | Subject Area(s) Sdciology_

. Unit(s)  Youth Rebellion

~ Objective(s): o ‘ S : .
To help determine the willingness of youth to make sacrifices in order to
improve society and its environment. ;

Pracedure: : o : | Resources and Materials:

As individuals or in gfoupa, the students make a .| Research Experiences in‘Sdciolqu
list of protest songs indicating what eath song is Thomas « Norton; Harcourt,

protesting. Brace, Jovanovich
. The class can then discuss the list from the stand-
point of: : o . ' o
a. Are these the things youth are most concerned
about? ' ,

b. - How does the private life of the singer or

- - songwriter fit in with the protest? :

c. Have protest songs brought about any changes?
If so, how and what? ' -

d. What positive values are there in social pro- |
test? R _ o :

e. What positive actions are the young people
willing to take to right the wrongs mentioned
in the songs? “

Evaluation:

Since music seems to b;\arvery important part of the life of youth today, they can
identify with this element. In making a definite study of these songs.of protest,
they are able to seriously consider the meanings in terms of soclety,

B

‘Comments on use:

Other ideas can be used in the discussion of the 1ists-ﬁmight uaé the angle of
whether the protests are primarily a protest of youth against the adult society.

: Sarah fricke'
1556
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Subject Area(s) SOcidlogy

_ } ‘Unit(s) Social Inatituti6hs B
 Obj¢ct1ve(u); o L VR .

Give studgnta'an'oppo:tunity to determine what Ehey think are the basic needs of
a society, as well as learning the difficulties of setting up institutions as they

try to find ways of regulating the society that is best for everyone in the society.

Procedure: - .. o Resources and Materials:
Imagine that the class has been marooned on a , . - Textbook: Sociology: The
deserted island without hope of rescue, Instead of ‘¢ Study of Human Relationshi ,
giving up they decide to develop a culture--a set I ' Thomas-Anderson; Harcourt, Brace,
of values, norms and roles. Fhey will have to T Jovanovich . , '
decide what is essential for cultural survival. ‘} Accompanying workbook, Research

‘ ' ' ' Experiences in Sociology

‘First day: Break into groups and take stock of the
situation. Basic question:: "What fundamental needs
must be fulfilled for this new society to continue
for generations?" Keep track of the ideas and then
all groups get together and present their ideas or

.

answers to the question. o , “

Second ‘day: After having determined the fundamental-
needs of your society, you must find a way to regulate
and fulfill these needs. . You must create a structure
that will satisfy the requirements of your society.

' The structure is the organization of the people in

- your society to fulfill the needs that you consider
necessary for cultural survival. Organize the
people to get the Jjobs done. You will decide what
institutions are necessary to regulate the funda-.
mental needs. '

<

b .

Evaluation: .
_They become aware of the importance of the past in establishing our institutions. T
don't believe very many are ready to do away with or make radical changes in present
ways of providing our fundamental needs. : - )

]

Comments on use: ' — | '
This should be given before the unit on institutions is started 80 they will not be
influenced by what sociologists have to say on the subject. : A .

e

156. ,' . ‘sarah Fricke
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: éubJect Area(s) Social Studies

a Unit(s) _Sociology, C.I. or Psychology

Objective(s): ~ = o
To determine the extent of influences older children might have over younger ones--
does the "only child" have a disadvantage? 2

-

; : v -
. Procedure: ' ' ‘ . Resources and Materials:

Students in{the'aocial studies class will be
assigned as "buddies" to Junior high students who

. have no brothers or sisters. If there are numerous '
Junior high students in this category, choose the , -
ones who have obvious prbblems-»acudemic, social, '
disciplinary, etc.--of adjustment. = Each senifor

e high student will have one junior high child

~be "buddy" to for a semester, or whatever length
of time suitable to the particular class. The

~ othér youths ghould Plan their program of approach . . :
and relationship in such a way that they will be °". I . .
able to spend time with the younger' ones to give
them help in leasons, talk over problems and just
exchange ideas. < y

At the beginning of the project, evaluation sheets
- for each junior high student should be made
indicating her/his characteristics--e.g, self-
discipline, reiponsibility, study habits, honesty,
friendliness--as well as her/his grades. When the
project is coming to a close, a re-evaluation
should take place in order to determine the results
of the influences of the relationship, :

‘Evaluaﬁion; ' _
This telfiionlhip should help the younger students have a better understanding of
what is expected of them.

\ . ‘ ‘ '

.o
L e

Comments on use:

This would need to be tried in a situation where the senior high and junior high are
“1in the same building or same campus, '

Sarah Fricke
157
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<; ‘ q.SubJeét'Arég(l) Social Plychology
) | Unit(s) Conditioned Response

Objective(s): | | 7

To make the student more aware of how respohﬂés can be conditioned.
. : : T ~

—

°
.

Procedure: , _Resources and Materials:
The teacher should chose a paragraph(s) in which Appropriate reading material
the word "the" is repeated frequently. - , Whistle

- . ' Recorder

The reading should then be recorded with a whistle } _
just before each "the" in the recoiding. o ' : e
Eventually the whistle can be sounded before words
other than "the." ' )

. .- . ’ - * Q
When the student hears the recording, he will be .
instructed to place a mark on his paper for each
Ythe" he hears. ,

After the recording, the students will be asked to
count the number that they heard.

d

Evaluation: _ »
-The students will experience a widespread discrepancy in the number of "the's" they

heard. The teacher can then play back the tape pointing out the conditioning prodesl;

3

s

Comments on use: _

This method proved to be an excellent way to get the idea of how a conditfoned
response takes place, ’

| Larry Huffman
158
¢
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EXAMPLE OF CONDITIONING .

Procedure

The paragraphs below should be read at: a normal reading pace without undue
emphasie on the words circled.” Sound the bell, whistle, tap, or other sound
imediately before or simult:aneously with che pronunciation of a circled word.

The word "the" in the first paragraph will be accompanied by the "sound" 40

times, Other words are accompanied by the sound 8 times. Thus any.totals above
40 represent ~conditioning, ' '

‘The word "the" in the second paragraph will be accompanied by the "sound" 6

times, Other words are companied by the sound 18 times. Thus any totals above
: 6 represent conditioning. .- . a

Bl ’ ’ ' . * ’

@study of behavior in.@anin\al kingdom can be difficult:. ‘@anim&la
don't alwaya get @point. @experiment:er may attempt@experiment oft:en, but L
@animla may ignore .st:imulus and t:hus not exhibit:@expect:ed response, :

student needs @ pat:ience of job, @ experiment:al sityation may be @best t:hat
f@experimenter can devise but@g) animals _may not: appreciat:e @time,@ effort:,
materiala and expense, @e/ thought, @care, and €he skill that @atudent

has devoted to @atudy. Thus, @Dexperimenter muet: have .abilit:y @ change
Oaituation to meet @requiremento of (the experiment:al- Alao, @) 4
experimenter@ to fit @oblervat:ion into @avaﬁahle @in @D day. Dne of
Ehebest (@pproaches)to(the) study of (FR® social behavior @animalo 1sEh$ fleld

( tudp-@'ﬁl study of @organism in@ natural@of@ animal.,

" In@ cOnditioning process, Pavlov found @it vas necessary to present
‘normal stimulus oimol;«x%uoly with@ substitute stimulus. @
very little conditioning occurred. He called @aimultaneous presentation reinforce-
ment.,’ @natural@' reinforced" ubst:it:ut:ev stimulus. - He @Lsg discovered

that Qresentatio of the ( Period

of €Tmey led to@ of the conditioning. The animano (ongetdrespond

to the substitute @timuluPby itself,

has @ﬁeagned."

Thus, at{extinctionhthe -conditiqned@gpgnqg)

159
.0lo Jical Science, 1968, Houghton Mifflin. :
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' ' e . ..~ Bubject Area(s) Social Studies
° ,Unit(S) 'Any'area
L0 .
ObJective(s) . o .
Identify how individual perceptual grids result in the formation of difficult individuali a
concepts. _ _ _ :
1]
Procedure: o v ' Resources and'Maﬁérials:

Have student draw a picture of any animal, object, | Any precisely written descrip-
- ete., based upon a verbal description of each tion composed by the teadher
" given by the teacher. Name of such-an animal, is sufficient .,

object, etc., should not be given to student until ' , : :
after drawing is completed. , : ' , ’ °

e

Have studepts compare their "interpretations" with | Any object OF visual “representa-
each otheigagg,gith the actual object or visual ~tion, e.g. albotross, is
representation. . ‘ acceptable |

.
Jh ' ' "
o M :

EvalﬁZTEGR: . ‘
.What does this tell you about perception?
How is one's perception developed?

M momcE R BRI T D v oo M 8 Eox w . . . .. v o e =

Comments on use!

Selvin Royal
169
Lo
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. can go on and on. The idea is to let them recognizq

Subject Area(s)  Psychology

'Unit(s) Mental Health

Objective(s): , ‘ , ‘ e :
. The students should understand themselves better and most of all realize that not

<.

all of their problems with "immaturity" will disappear uﬁon age 21?

1

~

S 4

Procedure: ' - | Resources and Materials:. S

~ Arrange as many role-playing situations as you can Students who can act

with certain students' (privately) so that you can convincingly and who are .
introduce the lessons with scenes that many of the willing to keep secret.
students will recognize as reflecting the way they : '
personally respond to frustrating situations.
Example:. 4 , ' R
One student comes into the room and bumps ipto

fos

andther student's ‘chair. knocking everythifig off the

‘desk. Have other student respond violently.

Have one student tell about how he "drives" his
car (try to be inconspicuous about it) to another
student.  Stress all the illogical and dangerous -
acts that very immature drivers use, ete. The 1ist

themselves rather than telling them. :
Follow-up with student~led discussions on the
"better" way to handle these problems and hopefully
from these to incorporate these into their personal
lives.

&,

Evalgati@n:

Cemments on use:

- Sometimes it is hard to find students who can keep quiet afternoons. If they don't

continue role-playing, it is over. It spoils the effect. Works very well. Be
sure to let students lead in discussions for "more healthy responses.’

¥ _ S ‘Diane. Morarity
161
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Subject Area(s) _Psychology

Unit(#)', Child « Parent Relatiogsvfé
Objective(s):

To help students see that parents are motivated by overall desire to "protectw
children from "mistakes" in what they. do and whom they aasocilte with.

" Procedure:

/ o Resources and Materials:
Set up problem in class so that students' attention | Teacher must “set up” a
- becomes focused on problems that occur between problem for students to work
parents and children. Usually students will be , on involving a teenager and
anxious to talk about some of thelr own problems _parents.

‘with their parents.

‘Teacher can "set. up" the experience by heading them
in a certain direction. I worked toward the
students role playing-the parents with the idea of
wanting them to see that parents really try to '
~*protect the children from suffering through ' o ' -

"mistakes." Most parents try to "protect” and are
motivated by this. Studenta»appeared to see parents
through new eyes after this .and geemed dedicated
to trying to get parents to realize that studenta
need to make some of own errors.

Evaluation:

Comments on use:

The idea of each generation trying to perpetrate its valuea, ideas, customs
~ seemed to be a new perception.

Diane Morarity

-

-

-
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T : 162




o

Subject Area(s) Plyéholglx_

Unit(g) SelfQDilcipliné
~-Objective(s): o

,1F?To help ithdenfs see that they cannot auccealfuiiy make it 1h the adult world
g unless qwey have a certain amdunt of self~discipline. ' -

Procedure: - F : | Resources and Materials:
Introduce a problem (try to make it.fairly common
8b they can relate to it) that will bring about
a discussiot on whose responsibility it is to _
see that students graduate with the self-discipline
‘necessary to make it in the aduit world. I thought
- up ‘the problem of students "sitting" for an hour
in one class and repeating this throughout the day--
as sone school days are. I tried to help them see - ‘
that the situation school places them in--where they] A S
are often asked to do what they don't want to do=- |- _ -
really serves a purpose in making them self-~ : ' '
disciplined and emotionally ready for the demands
of the adult world. :

- Evaluation: . - -
- Worked well with my group. I tried to let them carry the ball, but I threw in
questions to help clarify the problem. ' \
‘;t:

N

Comments on use:

Beat to use on twenty or less, They tend to be more open in a little group 1ike

Diane Morarity
1G3
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. ST taa(s)

Objeetive(s)
o,

To help clarify the students' ideas so that she/he can see how her/his values
conform or differ with those of most of asoclety. ‘. ,

& N J.-

e

. Subject ‘Area(s)

Psychology

" Valuésa

H

) . . 5 ) ] bk v

Procedure: . . )
This is a good activity to antrqduce the unit.
Make a chart with times listed (8 a.m. to 12 p.m.)
for Saturday and Sunday.
they did last weekend. Then have them pick out

the three most impértant values as evidenced by
how they spend their time. This will give the
teacher the opportunity to clarify definitions

and get the students thinking in terms of walues
as they change from person to person and generation
to generation. v .

W

Ask them to-fill in what |

, - v
Recources and Materials:

A sheet with a column for

- Saturday and another for
Sunday with times 8 a.m. to
12 p.m, Blanks opposite
the time elot.

Evaluation:

Cormments om use:
A short activity to introduce unit.

Works well on any size group. .

Dianec Morarity




"»yv - _ o i ;Sfub.jecﬁ Area(s)k fPsychology
U ,. ) ~ Unit(s) . Personalities
R ¢ ® ] . X o p » . . o k | .

‘ObJective(s) S R . | . ; L _
‘The student knows his owe personality traits better by writ an essay on his ‘ :
perBonality after aiscussing differenﬁ personality traits. T - / ,

. - “ . | X
i o NI

< Uz > - ] O\

T Procedure. o ¢ z e Resources and Materials: N

The student will be given Athe following sentences _ "'Text Psychology: lts Princi 'les\ o

.. to complete. ) i . o ani Applications ‘ o R
e Le ol ' ST I S o _ - .
"” o I have « e e » s ‘-.‘ . o) a i s - - _ X : ‘

L . Everyone thinks i -m . o ’ 2 'i‘ 0 L ’k‘ ’ o 41 ks .'a ) - ‘ o :_b

SChUOl 18 e« ‘o » . ."_“’;ivz' 7}% . " L “\0 L / . @._ - B
: I would like .. . c Coomn I " - ’
'-Ask the students_if there are sd.milarities in answen‘si : .
‘ Discuss it as it relates ta personality I : :
Students will write an _essay describing their good : _
_and bad personality traits,. IR ® g
“’ ’ .. . ! o ‘ . R
- Students will write a paper on. whether they like ' .' ; I ;
their personality or hot. : ’
v A,:[,. | . ') ‘" 4
o - Le ', ' i
pu | ‘ , . : «.r- i
. i ; g
.(" o ‘ ) i Y .
i 1/ g | v
i . ( ‘ ' Lf
Evalua'bion H \ o . .
" Bhould not be evaluated. - @ ‘ " o >
Done, for the students' benefits. \\ . 4 .
2 i ) ‘ . - ‘ \
Comments on use: . ! - : :
~ Stress honesty in the essay. - Keep papers conﬁi?iential. This activity could be
 TTepeated later in the year, giving the student the opportun .ty to compare the tWo.
A oo S I BN
. . o I ' ' : . Suzi Bybee -




Sﬁbject _Area(s) Psycholoey
- ' - BT Unit(s) Conflicts
-Objective(s) h L R e
The - student will be able to decide the best method of solving conflict after o ,
discussion and. role.playing. o . o L |
- ) o~ ) . . X K . . ] i . . ‘:‘»"’j .
Procedure: : B ' Resources and Meterials. S
"Piscussion of approach-approach, approach-avoidance, ngchology~. Its- Principle and
avoidance-avoidance types of conflicts. Apglication '
Each student is to write two situations for each | e o o
“‘type of conflict. . S Lo . ‘.’)/" '
Student will draw a situation out of é<howia’ « /
The student will discuss the best method to solve | . - | e
. the conflict. Other students will not be present. N T /o
One of the students not present will be given the o S ' //‘
' same situation to- solve, | IR
-_IZStudents will then diBcuss why the two differ in AR /
' solutions if they do. P B _./f“
. \
- :/f ‘r
Eveluexion:3f
. /./
e
r’/.
. ' . B X : . ) /f".'
- Comments on use: ‘ A T
o -, ., - s
e
e . , ,
YA C <
// o -  Suzi Bybee




Subject Area(s) _Psychology

L3

' Unit(s) __ Peer Groups

ObJective(s)

The student will devise a survey about cheating and draw conclusionSinom the
survey after administering it,

@

R L
Procedure: Resourceé'and_Materials:
‘Make survey questionnaire as a group. Psycho;ggy Today, text

Sample survey o .

Ten surveys for each person to hand out ﬁith - .
instructions. , : A T '

|

Tally results of survey. A ‘ : - o

Write own conclusion.

” ' .
Discuss each others' conclusions. B . e
J
sl
~ t '3
¥
b
Evaluation:
i
Comments on use: ‘ o
&
h"
‘“.
Suzi Bybee '

Q | | o 162 - A




o S . Subject Area(s) Peychoiggz

Unit(s) Peer Grov_.m (percgp_; on)
ObJective(s)

After discussing purpoae of interviewing, the student will have the akill of
interview as. demonstrated through interview conducted with students in grades

‘one through, twelve. ) 7 - . . ‘ jﬁ@'
© Procedure: N : ' ' ' ' Resources and Materials: T
Discuss perception of different age groups. Tape recorder and tapea

,Kasign student to different grades to ask each
student who the five most important people to
mankind ,are.

'Diacusa the difficulty of interviewing different
age groups.

Discuss finding of different ages.

£ .
k3

Evaluation:~

‘Comments on use.

Suzi Bybee

| 168 o | |

i
N
]
]
]
3
]
B

A ruiToxt provided by ER




VStheet Area(a)_ Peycﬁo1gg1M ,

\. o ' ~ Unit(s) _ Perception
'FObJective( 8): ' - : |

‘Make the student aware of differences in perception.
Enable the students to see how identification of events or persons can vary from

person to person. , . - e
Procedure: e : - ‘ Resources and Materials:
During class discussion, have a member of the ‘| Member of the Community;

community that one would not normally see in school

walk into your class unannounced and take something |

(in this case, tin snips) out of your filing o g

cabinet or desk.

Then without saying anything, he or she can

leisurely “leave your classroom.

After the person has left, ask the students to “

write out a detailed statement of what the person

. . did in the classroom and give a’complete descrip-
~ tion of the person.

Have some of the students read their rasults in -
claee,

Bvaluation: - | ~

Student response in class.

Comments on use; .

- Students were surprised at the differences in what they saw and in the descriptions
given of the person involved.

“

Larry Huffman
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13

. S - ‘t | : SﬁbJect Area(s) Psychdlqu-

Unit(s) _ Interpersonal adjustment

Objective(s):

The student will realize adjustments she/he has to make when moving to different '
areas. , :

Procedure: : n Resources and Materials:

The students will discuss how other areas are Films of different areas
different from their own,
Area schools of different
Student should’ interview people from different | sizes

areas. : '

The student will draw an area out of a hat and
decide what adjustments must be made if moving
there.

* Student ‘should be given an opportunity. to visit : : . i
a different school, preferably one a different
gize than their owm.

Evaluation: | _
Students would be evaluated on how completely adjustments have been covered.

Comments on use:

. o | o Suzi Bybee
170

165




Subject Area(s) Social'Haysholog,

Unit(s) Concept formation and grouping

!
§ .
| . . _ o i : ) b ~‘ . Vi . q‘.‘i’»v P
- Objective(s): : .
Make the{gtudent more aware of how concept grouping takes place.

Make the student aware that conce

pt formation depends on learning and experience
“of the individual. g ‘ : ‘

Procedure: Resources and Materisls:

The teacher can make up a ‘guide aimilar to.the | Hand-out material for the
below example: .

| students,

| , | L,

k Subject |A B J¢ p] L o -
Countries ( ‘ )
Fruits ‘

As many subject areas caﬁ be given as desired

and carried out alphabetically as far as the
teacher desires. ‘ '

The students wfll be handed this sheet and allowed | Possible overhead master for
approximately.half'the‘clgés’period to £111 4t in. the teacher to use as a guide

; 1in the following discussion.

Then each category can be covered in class,

While this takes place, the teacher can point out
how personal concepts of many people are very
limited in certain areas whereas others have a : .
very broad concept.

, -

Evaluation:
‘The student can write a short

in this paper account for th
conceptual categories. o

paper (easay) explaining how concepts are formed and .
varied personal concepts that people group into  their

Commerits on use: 4 :

The students enjoyed the process of filliﬁg out the chart and exchanging their

answers with each other. The essay didn't wotk too well because of limiting the
_ Student just to what we had covered in class. = ' '

The best procedure would be to just use this in class and not associ
egsay asgignment to it,

RIC gL

ate any. direct

¥ .

Larry Huffman.




Subject Area(s)  Contemporary Issues

%nit(g)

Objective(a):
To prepare .a rosumé, .
. Yo learn how to find job openings.
""To prepare for job interviews.

Career Planning =

4

- - -

Procedure: B . A
Have each student make a 1iot’ of his interests and
hobbies, ' ‘

Have each gtudent make a list of the school suﬁjects
in which he has received his best,grades -and the
classes which he enjoyed most. ’

Have €ach ctudent compare the. two 1lists (above)
to determine whether his interests and hobbies
correspond with the courses in which he recelved his
' best grades. If not, encourage the student to
.look into areas in school which neet his interests
. and hobbies. ' . '

Each student sﬁd?ld make a list of careers which
interest him. C L

‘ !tﬁgﬁgfkﬁdnh student should meet with the counselor,
. a teacher, or any other qualified person who can
discuss with him-what he would have to do to .
acquire a job in the careers he has selected.
a. School courses to take in preparation for

the career ’

b. Type of work on the job

. Resources and Materials:

~

Counselor

People employéd in tﬁe careers
which interest the student

-‘Counselor, teachers, towns
people, relatives, etc.

-

[=3

¢. Pay secale L .
d.- Advancement possibilities )
e. Job opportunities in the field
f. Union/noo-union ’
g. Fringe benefits : e
. he Loecation of work ’ .
Evaluation: o .

‘Comments on use: '

167




o

* R Subject Area(s)

Contemporary Issues

Have each student prepare a resumer

Each student should make a list of job information

. sources:
a« Bulletin boards
?. Counselor (school)
« Newspapers

d.
e.

Employment office

Friends, relatives, ete. b

b3

Show a film dealing with job interviews and glve
-students a handout of questions most frequently
asked by interviewers.

Have each student imagine that\gg has just gotten

a job in one of the careers he selected.
him outLine, step by step, the proce#

through to acquire the job-~including any prepara-

tions he made in his high school days.

en have
e went

Examples:

Qe
b.

Co

Resumé

Skills or training required for the job--
schooling, apprenticeship, etc.

How he found out about the job opening-—want

ads, placement office, etc.
d. How he-contacted the prospective employers-»
" (1) by letter
(2) by telephoning for an interview, etc,
e. Wags he hired after the first interview or did
hé have to come back for a second interview?

ﬁ' : , , - "ﬂ "Unit(s)' "Career Planning (pﬁfz)f&\
_ bﬁJective(s); - \?
b o" *
Procedure: ’ ' Resources and Materials:

{Example, p.170

\ | |

Eye}Gste - "Job Interview"
Sample questions, p. 171

Additional handouts, pp. 172-74

Casgettes ~ Eye Gate
"Working for Someone Else"
"The Job Interview" -
"Finding a Career"

| "Job Shopping"

"What Can You Do?"
"Getting a Better Job"-

English teacher

Evaluation: , ) <

Cemments on use:

&
.

168




_ \gbj'ectiﬁre( 8):

e | "sub:ject. Aréu(g)v Conts .'
Unit(s) Career Planning (p, 2)

L
. /,

Procedure: Ed

Have each student make out a budget, following an
outline supplied by the teacher (sample attached).
The budget should be based upon the salary he
wou!:d receive from his imaginary job.

Resources and Materials:

Example, p. 175 ' X 173

Evaluation:

Comments on use:

I believe that after complet:ing this activity most of my students will know how t:% ;
prepare a resumé, how to find out about job Openings, and how to prepare for a )

job interview.

174

169

. Alan Meyer




EXAMPLE

RESUME
PERSONAL iNFORHATION
Name ~ Address _. ' Phone Number Social ‘Security No.
Age & Date of ﬂirth., ‘ - Place of Birth .
Height  Weight Heulth (List phyaical 1limitations, if any)

Matital Status (year, spouse's nlue, occupation, educationa; buckground)
Ghildren (number and ages) , . |

. Reaidence (Own, rent, livegwith'parents. Will or will not relécgte)l
Hobbes . | | |
Affiliationa (especially if related to occupation)

Military Service (date of entry and discharge, bganch,lrank, type of dischhrgé)

EDUCATION A | I

Y ~ School Location . - Years of'Attendance Degree or Diploﬁa

~

‘EXPERIENCE

Major Employment Record (from most recent backwards) o
Name of Employer .. Address Dates Job Title Description of
Duties

e

Part~time or Minor Eaploynent Record :
(same as above)

IE%?&E!Q§§




1.

8

9.
10.
11.
1.

13,

14,
.15,
16.
17.
18.

19.

EXAMPLE A
;Queations Most Frequént1§ Asked During Job Intervied -

In wﬁat achool gctivitiea have you participated? Why? *Which di&{xgu enjoy
the moat? ) o C B : .

Whgt Jobs have yop held? How did ypu obtain them and why didiyoﬁ léQ&g?v
What courseé in school did you like the best? Least? Why?

What qualifications do you have that make you feel that you will be
successful in your field? . .

Do you prefer any specific’ geographic location? Why?

How did you rank in your graduating class in high achool?;

. Do you think your extra curricular activities were worth the time you
. i ;

devoted to them? Why?

What do you think determines an individual's pggggess in a géod comﬁan&?

What personai characteristics are necessary for success in your chosen fieid?
Why do you think you would like this particular type of Job?

What "kind of boss do you prefer?

Are you primnrily‘intereated in making modey or do you feel that service
to your fellow man is a satisfactory accomplishment?

Do you live with your parenta? Which of your parents has the most profound
influence upon you?

What have you learned from some of the jobs y&dyhuve held?

What is the source: of your spending money? Have you saved any money?
What 18 your major weakness?  Major acrength? 4 |
What types of books have you read?

What type of people seem to rub you the wroﬁg way?

What havé you done thch shows ihitidtive and willingness to work?

171
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1.

9.

107

11.

12,

. 13.

14,

I 15. g

AN

EXAMPLE

How \to "Sell Yourself" to an Employer |

-~

[

Study your interests and qualifications, Be prepared to state them briéfli

- and clearly during the intqrviev.

o

Before thefjob ihterview,.learn about the firm so that you can ask questions

about the firm and the Job you are seeking during the interview.
Arrive five or ten minutes'ahead of time. Tell the receptionist who you
are and whom you wish to gee. e

v

‘Be neat in appearance (hair combed, finger nailsg clean, etc.) and %ear{ .

appropriate attire.

@

The employer waﬁts to talk to you. Don't take your. friends with you.

- Sit up straight in your chair, feet firmly on the floor, and look alert,

Advanced planning will help you to be. calm, poised,. and at ease.

'Think before answering questiong. Be polite, accurate, honest, and frank.

Give full information but do-'not brag.

v

Have’guide sheet'wgth a listing 6f all yourt jobs, dates of work, your wages,
kinds of work you did, and reasons you left.

Be ready to show how your training and work experience will help you to get
ahead on the job you are seeking.

e

For references, give the names aﬂd complete addresses of three reliable
people who know you and your work. SRS

Be confident and enthuaiaatie, but'don‘t bluff, Uhefpfcper English and
speak distinctly, but don't talk constantly, - -
7

Listen carefully. Be polite and tactful. Above all, don't get into any
argument with your prospective employer, : :

The employer is interested only in how well you'll fit the Job. Don't
mention personal,’home, or money problems. ‘ .

Be mature and business-1ike. Show the employer proper respect. Call him/

'1.1(.3,!‘.' My, "G 0

If it Seems you won't get this Job, seek employer's advice about other jobs;

with the firm that may come up.

@

™~

3




EXAMPLE .
I. SOME POOR WORK ATTITUDES WHICH ‘ARE MOST OBJECTIONABLE TO AN EHPLOYER

a. Carelegsness _

b. Unwillingness to follow rules R
¢. Laziness

d.  Absence or tardiness without cause b
e. Troublemaking

f. Too much attention to outside interests

g. Lack of initiative

h. Too little or too much ambition

i. Disloyalty

}+ Irresponsibility , .

k. Lack of adaptability S

1. Misrepresentation a o ¢

[} a

II. QUALITIES AND ATTITUDES THAT AN EMPLOYER VALUES HIGHLY IN AN EMPLOYEE

a. Ability

b. Dependability

c. Initiatdive .

d. Reliability ' ' ; &
" ‘#.. Good attendance . :

f. Efficiency

g. Loyalty

h. Cheerfulness

i. Helpfulness

J. Unselfishness ;

k. Perserverence : - ‘ ",

1. Resourcefulness e
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APPEARANCE S R
___Very untidy, poor tas ’ ‘ : . e

satisfactory personal appearance. S
-,Good taste in dress better than avaraééb;?pearance.;
Unusually Well groomed and very neat good taste.

Approachable, friendly. N
‘Warm, friendly, sociable,
Extremely friendly and sociable.

ERSON&ITY . L N
' CONVERSATIONAL ABILITY - -

V'ALE'RTNESS o - - R C ,

. EDUCATIONAL BACKGROUND =~ -

‘2 Average |

Somewhat tense, is easily irritated

‘As poiseéd as the average applicant, S
_ Sure -of himself; appear® to like crisis more than most. = °
Extremely well composed,,can‘thrive under ﬁr\\sure. o

_-_ Unsatigfactory for this’ job. . T,
Questionable for this job. . -~ . i,
Satisfactbry for this job. ' -
Very desirdble. for this’ job
Outstanding for th}s job.

& °

+.Talks very little, expresses himself poorly.., ‘
Tries to. express, himself but does fair jobv at best.
%verage ‘expression. . e
Talks well and to the pointu .
Excellent éxpression, extremely fluent. -

K
————

mre—

S1low to catch on. :

\Bather ‘Blow, requires more than average explanation.'
Grasps ideas with average ability. o
Quiag,to understand, perceives very well

7 /Exceptionally keen and alert. :

.~ Poor background, _
_____ Fair background. o
Average background.' a
Excellent background.

OVERALL EVALUATION
Definitely unsatisfactory.
“Sub-standard.

Definitely above average.
Outstanding. '




ANTICIPAIING

The Budgeting of Mbney'

- S 0. .« e e e . $ ) ‘

e ———ee “.
Insurance : ;,/' |

/, Dues ' . Ty B P

Other ! o o

" Total Withheld « e e e . . . C et e e e e s -

Net Income .per month .. . ., . e e e e e e et o

S e e ]

R . . , - T ' . - D
Expenditures_ . : - R R ' . '
_rent 4 ' ' I o ‘ A
" food (baard)
‘elothing ,
‘car expenses
entertainment
*payments:
© ear
insurance
“installment
utilities: .
- electricity

i
gas » o o
_telephone ‘ ..
miscellaneous : ' .
Total Expenditures . . e T . e . ,
l N o -
Profi,t s s oA.o * & 8 o .4 e . . . . ./. . b"o ¢ & 4 e ¢ s K. s s @ .
Depo%ited in Savings e e L P A N T
l Left in Ch3cking Account Each Month * s s e {. LR Y ‘.. * 4 s e s s o N . T -
| . : | ///'
s 3 v_ - e . ‘7/( ’
I 180 | o / g
I - ’ v'// _ o o -t o AR

. -
e . . . . . . s . .k
Text Provided by , .o / . N Vam ™t
.




Sub1ect Aregiﬂl__Egganiciﬁ

Unit(s) Human Relations in the~Wbr1d
: of Work -

« Objective(s): :
" To understand how others see him/her and to understand and accept descrepencies
between the perception of others and his/her own perception.

e -

3

Procedure: - : ‘ , Reseurces.and Materials:
Show the films "Who Are You?" and “What Do You | SVE - Foundation for Occupa-
Like to Do?“ : ’ tional Planning.

Assign each student to write a description of
L himgelf or herself. The teacher can collect these
D and read them to the class, with all the students . _ :
‘ trying to identify the person who is being .= - : /
described. This will lenable the students to see ' o
.. that others view them differently than they view
Ty themselves.

The:next day have the students pick one of their
clagsmates and write about him or her without
mentioning names, and again see if the person -
written about and the Test of the class can
identify the person. -Again.this allows the stu-
~dents to see how other people view them.

Y

. %

/Comments on use: ‘ ' N ~ ' R

The; class really seemed to enjoy this activity. It was surprising to see how many
students could not identify themselves from what someone else had written about them.

4 o
N ) 1

e ' '
- ’ . Alan Meyer




" Objective(s): '
The student will compare

interests to vocations;
families. v :

Subject Area(s)/Contemporagy Isaues

Unit(s) Choosing a Vocation/Interest
and Self-Analysis
: Ll

congider personal interests in job

e

Procedure:

List occupations and related jobs of interest to
student, identifying:

a. occupations and local. availability
b. qualifications vs. interests
c. future demand for job

“q

Give Kuder Vocational Preference Record.
Give General Aptitude Test Battery.

Read biographies or autobiographiea of people you
admire or who have interesting OCCupationa.-

Resources and Materiala;

Books:
Dictionary of Occupational

’ Titles

Occupational Outlook Handbook’
Job Guide for Young Workers
Top Jobs for High School
Graduates

e

Kuder/Vocational Preference
Record

G.A.T.B. (U. 5. Employment

Security)
Films: "Personal Qualities
for Job Success" (Coronet)

"2p«itudea and Occupationa"
oronet)

No Limit to Learning" 16mm, -
‘color, sound, 29 min. Visits -
young people on all types of
jobs and discusses training’
needed. Pay return postage,’
book one month in advance.
College Entrance .Examination
Board, College Board Film
Library, 267 W. 25th St., New
York, NY 10001 -

Evaluation.

Comments on use:

|
]
¥
|
3
|
|
3
),

A ruiToxt provided by ER

e




Subjcct Area(s) Contemporary Issues - )

-/)”m'“‘ — LT o Uni:(s)wChdoaiﬁg'g VochtionZInterest

‘ o , and Self-Analysis, p. 2
Objective(s): - - ¢ o o S ey g

G-

Procedure: ° . : } Resources and Materials:
. / . o

i "The Decision is Yours" (4743)
: ‘(| 16mm, sound, color, 28 min.
Available to seventh grade and
above. Describes many educa-
tional opportunities open to
people in today's Army.

‘ , | Modern Talking Picture Service;-
Y : ' " | 1686 Elmhurst Road, Elk Grove
e Village, IL, Chicago, IL 60007, -
' | Pay return postage, book one
month in advance. ,
"The Career Game” (4093) 16mm,
, , sound, color, 14 min. Available
| , ‘ > A - to ninth grade and above. .
‘ : Modern Talking Picture Service.

; Write to:’ A v
. ’ _ ] National Employment - Association,
| _ 2000 K Street, NW, Washington,
' ‘ o : S DC 20006 . v o
: : National Personnel Consultants,
_ o . 612 Penobscot Building, v ‘
S . Detroit, MI 48226 2 "
' » ' American Personnel and Guidance
' : , Assoc., Inc., 1685 New Hampshire -
' : : - | Ave., NW, Washington, DC 20009 -

e

Evaluation: : B ' ' - »

Comments on use:

183

178

- Jack Chambers




Ry

ASuchct Area(s) Contemporary Issues

Unit(s) Choosing a Vocation/Sources of

Job Information

Ask employment security to present a program on job
trends and opportunities in and near our community.

Student reports on part-time or summer jobs they -have
found interesting and useful.

" Have students survey community to see if efforts are
being.made to create new jobs for workers.

Watch want ad section vf local newspaper, listing
Jobs available in local community.

Plan a Career Day to include representatives from
educntion, industry, and labor. e

Keep a notebook on articles pertaining to job trends
and current developments.

opportunities.

Class discussion on how military service may help in
. choosing a vocation.

On a map of the state, 1ocate areas of employment in
your area of interest.

On a map of the state, locate employment trends and
availability “of employment.

'| Extension Center,
| of Missouri

Report on the gervices of the U. S. Depart; of Y
Labor in relation to need for skilled werkers and

Objective(s)
The student will be aware of sources of employment: and what types of jobs are
_available. ,
’ 1]
Procedure: Resources and Materials.

Employment Security Officé

3

.8

L]

Local newspapers. .
University
Current magazines and newspapers

S. Department of Labor

| Brochutes from Armed Service-

Chamber of Commerce

Evaluation:

Comments on use:

184

179

Jack Chambers




;efaj;m7m5f$9539§£fA@?éfs)mcontenporaty Isgues -

" . . .
Unit(s) Choosing a Vocation/Investigating

-

Objective(s) - ’ G

and Research in a‘Spccific Vocation|

The student will thoroughly investigate a vocation of his choice and interest.

Procedure: S
Write‘h,report on a specific vocation or job of
interest to student. Include the following areas of
interest: :
a. mnature of work
b. related jobs
¢. educational or experience requirements
d. advantages
e. disadvantages
f. pay and specify benefits
g. chance for advancement
h. related interests of student in vocation

Reports may he presented to the class or handed in as

a written assignment.,

‘Take a poll of the class to see what the most popular
choices of vocations are. Invite one or more persons
who work in that field to speak to the class and
answer questions related to their field of work.

Resources and’ Materials.
Books: -

You and Your Job

Finney: 0ccupational Guidebook,
Job Guide for Young Americans, .

College catalogs, Occupational

Outlook Handbook Dictionary

of Occupational Titles

Books. or brochures on individual.

occupations,’ personal interviews
Our World of Work by.Seymour L.

Wolfbein and Harold Goldstein,
Science Research Associates, :
Inc., 57 West Grand Avenue,
Chicago, IL

Evaluation:

Comments on use:

o | | 1_853

Jack'Chambers

.l
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s it ST » bas stttz 2 T e L

Subjact Area(a) Contemporary Issues

\\* ) , : Uniﬁ(s) Choosing a Voc&ﬁiﬂﬁfg;w :2

. : , Apply For a Job
Objeetive(s) ' : // >

The student will be ahle t@ relate his’ qualifications and background in an- extemporaneous
manner as if he was applying for a job. The student will be able to identify what types

of questions applicant might be required to answer when applying for a job. The student

will be able to identify necessity for correctness of expresgi@n and making a goqd :
impreseion in writing and interviewing. 7 o

K . - ’ : ('l N »
Procedure: - . ' Resources and Materials:

Role playing--divide class into groups of twos. One
will act as employer, the other an applicant for a .
Job. Each group should present aft interview to the :
class.  Fpr variety, some groups may show what NOT S
to do in applying for a job. ‘ !

Secure,application blanks from local employers. IHave -
rap session on what types of questions employers ask.

Study correct procedure for‘completing applications: |
Each student write a letter requesting employment.

Interviewa personnel manager or an employer relating [Guest speaker
to tips on applying for a job. ’

Make a chart containing details concerning personality,|Personal interview .
politeness, character, use of language, and training -
by which you would judge an applicant for a job. Weite to:
Society for Personnel Administra~

' : . ‘ tion, 1221 Connecticut Avenue, .
l o v |NW, Washington, DC 20036
American Soclety for Personnel

' . ‘ Administration, 52 E. Bridge St.,

. Berea, OH . 44017 : o

t

Evaluation. ' ' ' T °

. Comments on use' . . o ’ ‘ y ’

Jack Chambero

.
. o
.
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Unit(s) Careers: Information . I

Objective(a) ‘
Students should become aware of job activities, working conditions,  talents, abilities, |

have had that required many of the same skills, talents,,attitudes, etc. necessary for

‘attitudes, etc. required in occupations of their choice; personal experiences they . I
the job of their choice.

¥

Procedure: o ' ' . | Resources and Materials:
“Have students, insofar as 1is possible, obserye Local community and resource
someone working in the occupational field of their people

choice. If this is impossible observation could V '

be of someone involved in an occupation closely . Y - oo

related to the selected occupation. Students

will look at following: job activities, working
conditions, talent and abilities involved, training
and skills required, etc.

Have student review and analyze the different job
. experiences that he/she has had in the past—-
preferably those job experiences for which aksalary _ o
° was received--for any skill, experience, talént, : N
‘attitude, knowledge, training, etc. that (1) may be .
"necessary for lils/her selected occupation and (2) might
help him/her adjust and better qualify himgelf/herself
for that position€;?
@

Evaluation:

Comments.on use: o - v

. - - | . Selvin Royal
~ 182 '




. Subject Area(s) Social Studies
Unit(s) Careers: Investigation
Objective(s): Student should determine the following: importance and relation to :
society, number engaged in occupation, need for workers--trends, duties (specific tasks,
division of work, nature, tools, machines, materials), qualifications (age, sex, special [
skills, special tools), preparation (general and special; training center, experience),
method of entry, length of time before skill is attained, advancement, related organiza-
tions, earnings, hours, regularity of employment, health and accident hazard, organization
(professional), typical places of employment. : ‘
Procedure: ’ Regources and Materials:
Have students investigate three occupations of their D.0.T. File
choice.
s
\ .p
.
o -
{
Evaluation: - )
!
C@mmenqe on use:
: - 188 | .
L A Selvin Royal ' o




A et R VSubject%ﬁreafuf"Scciai“studies’
a B . L 4 ‘ ' .
Unit(s) Careers: Job Satisfaction

€ °

'Objective(a) : :
Students should be able to list satigsfactions that people derive from their jobs, e.g.,

security; conclude that money is not the chief satisfaction of workers in choosing

jobs; become aware of those factors, e.g., companionship, in occupational situations .
that contribute to satisfactions on the job.

L3

. Procedure:. - Resources. and. Mnterials.

.

Outside assignment: Have students conduct an informal | Outside project requires stu-
survey to determine what satisfactions people derive dents to go to resource '

from their jobs. 0 people in local community.
a. Students will ask five persons outside of school, Outside reading related:
' in full-time occupations, and in different ' Doniger, Simon, ed., Becoming
vocational fields: the Complete Adult, N.Y.,
(1) why they chose the vocation they did, : Association Préss, 1962,
(2) what they like best about the job, and pp. 177-94.

(3) what they like least about the job.

b. Have students determine the ten most common
satisfactions people find in the jobs they do
and rank in descending order from the most
‘frequently occurring one.

34

Evaluation: T ] K

Comments on use:

a 4 . . 1 8 9 o ) | . n
x I - Selvin Royal
184 :
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“ Subject Area(s) Social Studies

Unit(s) Careers: Getﬁing a Job (1)

Objective(s): Students should .list the processes of obtaining employment and agencies;
list advantages and disadvantages of each process and agency; outline procedures .
involved in the use of each; determine cost, 1if any, of each; detérmine availability
in local areéa; rank according to general effectiveness. '

Procedure: E ) Regources and Materials:
Have students interview appropriate people concerning Community and library
the following personal processes of obtaining a job resources

and evaluate each process as a means of locating

prospective employment:

a. direct personal application at businesses and
industries '

b. wuse of classified advertisements

c. direct mail application

Have students investigate, by interviews and library -
research, the services offered to them as prospective
employees desiring jobs, by each of the following
agencies: ‘ ﬂ

a. state employment agencies

b. private employment agencies

c. 1nstitutional or "placement" employment agenciles
d. civil service merit placement

Evalﬁntion:

Comments on use: C , ' .

Selvia Royal




S e e b Yect Area(a) | Social Sfudies

Unit(s) Careers: Getting a Job;(II)

Objective(s):

Students should be able to list the. kinds of information. application blanks generally
contain; be made aware that application blanks are often the basis of being hired or
rejected; be able to make inferences as to the qualities application blanks should
reveal; realize that previous preparation is necessary befote filling out an applica-
tion blank; be able to fill out an application form éorrectly, completely and neatly.

&

T

Procedure: ' Resources and Materials:
Have students f11l out duplications of actual Application forms from any
application forms. local business or industry,

/ ' .

-

Evaluétion:

Comments on use:

. . B . .
‘) - | .,
- . . B o Cw
. .
'

Selvin Royal

id .
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Gareers: Getting a Job (III)

Objective(s):

and accepted English usage, rules, regulations as to form, style, etc.; know~q
of information a letter of application should contain; know how to prepare a;,py
dati sheet based upon accepted patterns; know the kind of information a reuune
contain.. ) ‘ _ \ %

‘ A AN
. N
Procedure; ' Resources and Materials:

Have students prepare a series of directions as to how | Library research N
one should write a letter of application. Have stu- ';
dents include in the directions the form specifically . ‘ L ¥
to be used and have them generalize as to the manner in| : N
which it should be written. Have them state in the ‘ " N
directions what a letter of application should contain. . , '
From local newspapers, havé students select from the . o B
"Help Wanted" column of the classified ads a situation ' 2%
for which they must write a letter of application.: A

fo

Have students prepare a personal data sheet or resume
to accompany the letter of application.

®

o'

°

Evaluation:

- _ '

I’ Comments on use: .

3 S : w - ‘ 2 ’ )
192 -
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S . Subject Area(s) Social Stu@ﬁg

A

) ' . . Unit(s) Careers:\ Getting a Joﬁ%‘lv)

. Objective(s): '
Students should be able to 1ist and explain causes of failure in job interviéws' be.
able to list rules to, observe in interview situations; be able to list undesirable
"things“ to avoid n;ﬁnterview situations; list questions frequently asked in an

.ii__internieu,_he_aware_oﬁ_the—£aee—;ha£+iate¥views—requife—pr ation;—beable—tocondu \f

' an interview according to .researched information. ST S o I
[ ' .y . » l\
. R " )
Procedure: . - -1 Resources and Materials:
Have students interview -employers as to the following: Community ‘resources

a. common causes of failure in job interviews

b. do's and don't's in job interviews

c. questions often asked during interviews ‘

d. why it might be considered''the crucial point" i
in the hiring process

Have students (in- sociodrama) perform. hypothetical
job interviews.

Evaluation: ‘ !

. . , . Py

Comments on use:

193
: - Selvin' Royal
188 ’ .




\ - B Subject Area(s) Social Stu

o, 8 .. Unit(s) Careerg: Trends

Objective(s):

_ Students should be able to list the different job claeeifications as established by

7 " the Dept. of Labor; compare percentage numbers of single and married women in labor ’
__iF£o;ce.acwdiffe;entﬁpe;ioés~aad—deeefmine—ehanges—in-jobs—heiﬁ‘—iist—job*ciassification—"‘____*
l held generally by minorities and any changes; discern any changes in number of people -
 becoming self-employed; be able to chart unemployment over a period of time-+and who it "

affected; be able to determine where job opportunities lie in the near future. X§
Procedure: - Resources -and Maferials:

Utilizing the Statistical Abstract, have students Statistical Abstract’

research and write a report or prepare graphs to’ '

explain the following: : Library

a. trends relative to women's changing role in the
labor force o .

-b. trends pertaining to job classifications and - ) ~

. minority workers L - '

c. - trends relative to self-employment

d. trends relative to unemplo$yment . |

e.  trends relative to changes in employmental

' classifications :

,Have students compile an annotated bibliography of
magazine, grticles pertaining to the job outlook
in the near future. :

Evaluation:

Comments on use: ‘ 2 \

' 1914 C . \

Selvin Royal - .
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Objective(s):

. Students should summarize major points of unit.

\

' . Subject Area(s) Social Studies

’
Unit(s) Careers: Summary

7S

A b
. - ¥
Procedure: v

Have students prepare, plan and organize a unit of
study having as its purpose the steps one would

take in making a systematic effort t¢ obtain“a job,
the kind of information one would ne&d to know, the
sources of information one would need access to, etc.

Regsources and Materials:

Library

Evaluation:

A written test may be given over entire "Careers" unit.

\

.

4

Comments on use:;
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Subject Area(s) Social Studies

Objective(s):

Unit(s

Qg;eeis - Trends
T ]

Name the number of women who actually work in the local community (based upon

a representative survey).

Identify the type of work the majority of women in the local community are actuhlly T

involved in (based upon a representative survey).

)

P

v

L

Procedure: ’

Have students survey a two-block area of the local

community to determine: .

a. the nymber of women who work full-time

b. the pumber of ‘women who work part-time

c. what/types of jobs (waitress, teacher, etc.)
thege women are actually involved in by
listing such

d. divide these into occupational classifications

Describe implications for occupational choices for
women.

Resources and Materials:

Home

Have students make up own Burvey
form

Evaluation:
.Class presentation on results
Implication to career choices (and need) discussed

, Comments on use:

v 191

Selvin Royal




" This 18 a composite of activities fot a unit in decision-making It
is based upon the following sources.

°
O

Decision and Qutcomes and Deciding by the College Entrance Examination
Board

Decision Kit by Charles E. Merrill Publishing Co.

Career Education Bookleé by McEvoy Educational Ceﬁterl

+

These activities were not used alone, but rather in conjunction with
- ~ the books and kit listed. The unit, however, is developed here so that’ a
student or groups .of students could go through it individually.

I4

Diane Morarity




Deciding -

°

Deciding what you want, or what is WOrthhile, requires decision-making.
Planning for the future with confidence and without fear requires decision-

making skills. Consider the following:

There are many students in the

N\
.\

:1970's—who~do~noe—wgn%—eo~p%an—for~the~futurET——ThEBE—EtudEﬁfﬁ éxpress

fear that there will be no future or there will be nothing good or beauti-
ful in the future. They do not want to waste today. Will tomorrow be as
good as today if no planning goes into #t? There are increasingly more

choices to choose from in living a life.

Many restrictions have been lifted;

more opportunities for occupations have been created; more colleges and
schools exist to enter. Whenever there are more choices, the more necessary

. may be the skill in deciding among them.
' students to maké choices at an earlier age.

There is increased pressure on
Making de¢isions before you

are ready, without investigating different possibilities, may lead' to
unsatisfactory results. How often have you already been asked what you

want to do when you are an adult?

for society by a few people.

early, o;’neglecting to participate as a member of

reduction of freedom.

198

193

How many times have you been asked where
you are going to college? As problems of society increase--pollution,
overpopulation, race relations, war--more and more decisions are being made
These decisions usually restrict individuals
in society. It is easier, perhaps, to leave the decisions to someone else,
rather than taking responsibility yourself for contributing to a group
decision. Not wanting to plan, not knowing what you want, deciding too

“

society can lead to a




RELATIVE IMPORTANCE OF DECISIONS: '

Zero

not generally

percelved as being
under .your control;

decision madé by
others '

Four

Study about it a
little;
it a little; ask
others about it

before deciding.

think about |,

One

automatic or
"routine; never-

before deciding;
habitual

Five

Study and think about
it a lot; ask ques-
tions; read about it
before deciding.

.

Occasionally
think about it
think about it . before deciding.-or investigate it, —— —

Three

Y

Think about it,
but don't study

I

Read the following list and consider how you would make each decision.

Ay
.

Typical Decisions Category

To get up in Eorning

. What to eat and when

. To tell the truth

. To criticize a friend behind his back

.__To take a summér job

. What books to read "

. To

1

2

3

4

5. To drink alcohol
6

7

8 use drugs besides tobacco and alcohol
9

. _To stop at STOP signs

To drive beyond the speed limit

11. To

ride a motorcycle

12. To go to school

13. To believe 1in God

Where to dispose of waste paper and wrappers ] ‘ =

What movie to see

1
\



"decision cateégory For your 1list. :

Now, think back over the past week or month and list below some decisions
you have made. Try to include some decisfons in each of the following areas:
Personal and social decisions; health and/ safety decisions; educational and
career decisipns; moral and ethical decigions; common, everyday decisions.

Using the same scale as in the previous/table, indicate the appropriate

DECISIONS CATEGORY

] |
N ] :

6: | R : /[
T 7

What did you learn from this fexercise?

Were mgsg of your decisions automatic?_
Are there many decisions o/t of your control?v
What kind of decisions weée given a lot of thought? .
Were some important dec?éions not on these lists?
/
/
/

200
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What is a good decision or a poor decisien? Have you ever made a poor
decision? Try to think right™now of one poor decision you have made.
Maybe you.will think about the worst decision you ever made or your most
recent poor decision or some 'secret" poor decision. In any event, think
t the poor decision now .. . . Why do you consider it -a poor decisdon?

’

S ,,,L Wben most people say.a decision- is poor; they mean the result was not-what -

they wanted. "It didn't turn out the way I thought it would." "The out-
come wasn't-good.”™ “Things didn't happen right." ‘
Good decision;making will minimize the possibility of getting an unfavorable
outcome, but it cannot eliminate the possibility. ‘The best protection

you have against an undesired outcome is a good dectsion. -

One of the first lessons in decision-making is to learn to make the
distinction between a poor decision and a poor outcome, a good"decision

and a good outcome--or the distinction between a decision and an outcome.,
A decision 1s the act of a person in choosing, selecting, and deciding

among ‘several possibilities, based on judgménts. An outcome is the result,
consequence, or aftermath of that person's act or decision.

The importart difference is that a person has direct control only over the
decision, net the outcome. If you make a good decision, it will not
guarantee a good outcome, because you cannot control the outcome. However, ,
learning how to make good decisions will increase your choices of getting
good outcomes. So, what is a good decision?

A good decision, as defined here, is one in which the skills of decision-
making are used to choose the alternative that is-best according to the’

best according to the decision-maker's preferences. It requires the applica-
tion of certain skills, for example, the ability to clarify values, to
‘acquire appropriate information and to assign probabilities.

In other words, the "goodness" of a decision is based on how it is made,

not on how it turns out. You evaluate the decision when it is made, not
later, when.the consequences are known. For example, imagine that today

you are going to participate in a lottery. A face coin is to.be tossed;

and you are to call heads or tails. If you call the toss correctly, you
win $50; if you don't, you win nothing. You decide to call heads. The toss
is tails. Was yours a poor decision? Why?




1. Mary Wilson was chosen U§ her junior college to debate in a national
contest. Mary was selected because she had the highest score in a ‘ - &
group of eliminations. The college thought they had made a good | .
, choice. On the last day of the debating finals, Mary had to debate :
q in front of an extremely large crowd of people, many times greater than ]
o those before which she hiad debated In the past. When 1t came time'

for Mary to make her first presentation, she loocked at the erowd- and -

Mary lost the debate. Did the selection committee make a good decfision?
Why? :

2, Jimmy Walker needed a car to drive to work. One day he saw a car for .
sale along the side of tHe road and stopped to see it. The pride was
very low, but the salesman said that the car was available at that
price for only 1 hour. Jimmy decided to buy 1it. Monday morning the
car wouldn't start, and later Frank discovered ‘that extensive d
expensive repairs were required. Did Jimmy make a poor decisign?

Why? ' :

/ ‘ '
i

-

- Can you recall some recent décisions yolu havye made? ]
Please 1list these decisions. ) / ,

3. -
’/‘ // ) ' ]

Were they good or poor decisions? What hade them good dec¢isions?

Poor decisions? ,

197
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. . v
At times it is important to insure that a wise decision is made. Consequent- 7

ly, people often haveﬁsomebne else help them make important decisions. They
could use a stockbroker, a lawyer, a doctor, or an architect for certain ok

-

¥

-difficult situations' in which a decision had to be thought out. ‘When you © % .,

have important decisions to make, you might want to see an expert. NOW -~/ _ .~
guppose there 18 another kind of expert. A decision expert. We will call

him a "Decision Maker." You can employ him to make your decisions for you.

The following questions might help you learn something about yourself and

the decisioqs that you consider important. )

I. Assume you can, assign only three decisions you have to make in a
whole lifetime to a Decision Maker. Which three would you assign?

1.

2.

3.

II. Suppose you had to assigﬁiail decisions in your 1life to the Decision

- Maker except three. Which.three would you not assign to the Decision

Maker? \

1. (

2.

3.

.
»

III. For each deéﬁsion id questionyI, what instruction would you give your
decision agent? Why?

1.

XN
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Self-Evaluation:

Decision-making skills are very important to people with freedom of
ice Following are some exercises to help yoqu learn these skills.
rB& " right now it might help you to see where you are at the present time

iuhﬂecision—_ king skills. Use the following scale to rate yourself
. LT "
Aniiéth»_m,r am-very gimilar in ability to an excellent decision—
kel' % *N .
B-- %hink am tlose to the best, but not quite as skilled as the
bes§¢

C--1 still have to learn more about how to do this in order to
become really good.

D--I need a lot more experience with this 1in order to be able to do
it satisfactorily,

To go about getting what I need to know.

1.
::::2. To know what 1s important or what is not important information.
___ 3. To use the information and to apply it to a decision.
___ 4. To become aware of and to clarify my values. -
___ 3. To be able to rank my values and apply them to a critical decision.
__ 6. To know what an objective is and how to set one for myself.
___ 7. To be able to use my goals, values, and beliefs to establish clear

objectives for myself.
8. To be able to develop new alternatives or possible actions when

|

the available ones are not satisfactory.
9. To be able to narrow down the number of alternatives when a confusing
array or too many are available.
__10. To estimate the chances that certain outcomes will occur.
_11. To rank various possible outcomes of a decision on the basis of :
their desirability to me.
12. To be able to analyze the special nature of a critical decision
including its long-range consBequences and the closing off of
future opportunities.
13, To use a strategy for making critical decisions

- "
Results: You probably rated yourself high in gome skills, low in some
others and average in others. You are very unusgual if you rate
high in most skills. The A£ollowing pages will give you a chance
& - to learn and practice decision-making skills.

~
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The most important step in learning decision-making skills is to under-
\ stand and clarify your values. Once you have identified your values,” you
# can set your goals and objectives and make the decisions that are the most
- % appealing to you and whi¢h will yield the results you want. To understand"

s . or clarify your values it is necessary to examine them.
. ‘\ . N )
\ A person often does not know what he values. It”sometimés takes thought
and experience to know this. A businessman may be making decisions on the

basis of what brings in the most money, but he may not realize that money
has a high value for him. Values may change as a person grows older. .They

. * may also change because a person or group of people someone values cause him -
to change one of his values. B ’ ~

For example, a.student may change one of his values from getting good
.« 8rades in school to pleasing his friends. ' ‘

To have conflicting values often makes choosing hard. A choice means
a person cannbt satisfy all the values that conflict with each other. He
' .may be unsure of what he values most in a decision. A social worker\may
value both making a contribution to society and making money. Some of his
decisions may force him to choose between these two values.

What someone values tells a great deal about him. Because of this, a
pergon often hesitates to declare his values through a choice. A politician
may value personal advancement or personal recognition but may not‘'want to
see this in himself. Although people talk a lot about what they value, the
way they dct and what they chbose are more accurate revelations of their
o values. As a well-known saying expresses it, "What you do speaks so loudly
that I can't hear what you are saying." SR

Recognizing PerSonal Values: During the course of Violet's junior year in
high school, she did a lot of things. She made decisions (some that she
thought about, others that she'didn't). Violet, at age 16, had certain

values. Can you identify them in order of importance bqsed on the following
«1information? '

i

Violet registered for French, English, advanced math, social studies,
art, physical education, and goverfiment. At the beginning of the year, she
joined a discussion group with eight friends. This was for the purpose of

v discussing future goals and behavior. :

Violet frequently was absent from-school, but was always there the day
the discussion group met. When she stayed at home, she was painting, writing,
or reading. She read a lot about mystical religions and hallucinogenic drugs.

She also read broadly in many of the philosophical books considered to be
classics. ‘ '

-

[

During the evenings, éhe would frequently go to theé nearby university
to attend lectures or plays. She went with graduate students of the univer-

sity and would spend time afterwards talking about the plays or lectures.
s .




Violet never dated any boy from her high school. Rather she éent on"
~“dates with college students or graduate students. She frequently wore the
.same dress to school, wore no make-up, and occasionally looked sloppy. She
attended no school functions. :

She fought with her mother, talked to"her father, -and spent time 'with
her brother. Her mother and father wanted her to go to a prestige university.
Tp do this, she would have mostly A's.. She was getting C's and D's in !
several classes. She scored on an IQ test as a gifted chigd

From this information, what would you say were the five things Violet
valued most? : . : '

. K3

on

Now, write your definition of a value. v : .

NV

e “ g 06
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r . - : :
. What do I value? List in the first column of the chart below 20 things that
\ you really like.to do. Do ié guickly, writing down the first things that
comé tc your mihd. This is your private list, and on it you should put things
that you enjoy, that make you happy, that are fun, that make you feel good.
There are nine columns labeled. The labels stand for, the following: A/P--
A for activities done alone, P for activities done with people; $5--check each
activity that costs more than $5; Pub—-check each activity you would be
o willing to declare publicly; 2- yrs-—check those you would 1list 2 years from
" vnow; F--check those your father would put on his list; M--chegk those your
mother would put on her list; Date-—writg the approxiﬁzte date you last did
each activity; O--how often this year you did it (nevgy, seldom, often, etc.);
Rank--number thé top five (1-5), the ones you like thé best.

20 Things I:. A/P |55 qu' "2 yrs. | F|M [Date 0 Rank | Comment
Like to Do .

¢ -~

q
W

"
wlaca

. - . | L

] { K
.- . . |

. / b .

What did you find-out ébout yourself? 1 learned that

1 was surprised (or pleésed) that

Complete the three sentéﬁ&es below tgllihg what you are proud of.
- 1. T am proud that e N ' -7'
2. I am proud that . : :

3.. .1 am proud that




_Coat of Arms

Without concern for artistic results, fill in the six areas of the drawing

below to make your own personal "coat of arms."

Draw two things ydu do

well.

Draw your '"psychological"
home or the place where you
feel at home.

4. Draw

the three
people most
influential
in. your 1life,

/
- 1.
]
3. Draw
your - _
‘ greatest : :
success in '
life. .
5. Eraw what you
ould do with one
year left to live.

Write the
three words
you would like
said "about you.




Values are the ideas on which people act. Earlier it was stated that the best
way to know a person's values is to look at what he does. Try completing

the chart below to see what it says about ypur values. Remember back to what
you did last Saturday and Sunday. Fill in the chart from what you remember.

State the specific activities that took youg time. ’
’ ' '

.

—

! Saturday Sunday

8-9

9-10

10-11 , .

11-12

12-1

1-2 |

2-3

List two or three values that are suggested by how you spent your time
the days you charted above:

during

n



1. more of a VW or Cadillac. . °

e —

"

Self-Concept: What you think of yourse;f is often an important key to the
values you see in society.- Answer the ‘questions below., Tell why you think
you are one instead of the other. ‘ ' _ P

Are you:

n : .

2. more of a saver or spender.

3. more.of a homebo&y or a goer.

4. more like the country or the city.

5. more of a‘ieéaer or follower.
6. more of an arguer or an agreer,
7. more of a doer or a looker.

8. mqfe of me-first or a me-last.

9. more of a giver or a taker.

R
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The stories that appear .in newspapers may
reveal what American society values. They may reveal values -based on what
Americans want to read or based on facts that are reported. Suppose that
you ‘'were a stranger to American society and you were presented the headlines
that follow. What weuld you say America valued, based on these headlines?

~ .

Our society also has values.

’ Gloomy Picture of- Make Pot Legal' Apollo Speeds 1,000 Acres
Declining American' for Adults Toward Moon Designated for
‘Power ' Open Space
N\ N ANAANANTN

Football Star Signs
for 1/2 Million
Dollars

Lowering of Drinking
Age Tied to 18 Year
0ld Vote

School Finance Bill
Fails in Congress!

What values do you feel these headlines expréss?

»

. ”

_ Whdt other values characterize American society today?

Values: . _ i . Evidence
- What values characterize students in this school?
Values:_ Evidence

Are there differences between typical adult values and those typical of
teenagers? What are some of the differences?




'”“\l Decision-making has been described as using what you know to get what you want.
Thia\means you must know what you want. Strangely enough, people often don't
know what they want. Saying what you value is not always easy. Sometimes '
values are™private,"” they change, they conflict.

. . _
Do you know what ydu.qent? Write down the three things you want most in your:

2. o~
3. ’

What are you doing to get what you want? Write down an action you have taken
lately that is related to each thing you listed above.

1. B

2.
3.

What would you do? .
. Think about what you would do in each of the situations listed. Write
down three actions you would take if: ‘

I.. You were the President ¢f the Ugited Stafes: \
1. i ,
2. 1
3.

II. You were given $1,000,000: : ;

3. | o

III. You could do anything you wanted for one year:
1.
2.
3.

.

2:i2




;

What do people other than yourself value?

/ -
Listed below are some things that other people value:

Education Independence
Health Security
Pleasure Popularity

Power . Service
If you can think of other'items_that could be valued, add them here.

Now list the three things you think would be most_impqrtant to the list of
people following:

1. A teacher 1in your school:

2. Your father:

3. Your mother: . /
g | v

4. A studeni, in your school:

5. A businessman in your town:

6. A congressman in Washington, DC:

When you compare what you listed for the people above, what differences did you
discover?

.

AN
Why are there such differences?

3 213
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To dfcide or just Slpugh off:

/ John fell out of bed; he knew he had waited too long to be on time at , w3
school. He yas p late at Jerry's party, even though his parents objected. |
Buf under the new "trust'" plan they had agreed on after months of arguing, he

wgs now allowed to make his own decisions. He was 17, in the last month of

his junior year/ in high school. He felt he knew how to handle his own life

nd plans.

Arriving at his English class just after the morning announcements had
been read, he sank into his seat and smiled at his girl friend, Linda. Then
he heard Miss Taylor say that they would spend the period reviewing for the
test tomorrow on the novel they had been reading. When she said test, his .
heart began to beat faster. Next period he had a chemistry test that he had
fotgotten to study for. He knew he should be listening to the review because
he hadn't finished reading’ the novel, but he had to decide what he was going

to do for chemistry.. He would ask Linda to brief him tonight for the Erglish

/ test. .

He could skip chemistry class and try to get a note to explain his
/ absence or he could ask his chemistry teacher, Mr. Fair, for a postponement of
f the test, but since he had not been turning in his work very regularly, he
doubted that Mr. Fair would give him the postponement; or he could take the
teat and see what he could do om it. " Or, he could go down to the guldance
office and talk to his counselor about his college plans. That way he could
get a note to excuse his absehce in chemistry. -
- As he left English class with Linda, he made plans to meet her for lunch
and asked if he could study with her that evening. She smiled.as she agreed
to go over the material with him. You could always count on Linda. During
his conference with the counselor, Mrs. Arnald, 'his chemistry work was mentioned.
Mr. Fair had talked to her about the poor work that John was doing and told
her that his chances of getting into college would be seriously affected if he
zﬁt a low grade this quarter. Her pleasant face turned red and she frowned

Y-

en she learned, while writing out his pass, that he had m¥ssed chemistry for
1is conference.

At noon Linda reminded him that they were to go to a scholarship meeting

in the auditorium. She also asked him if he had remembered to bring his scholar-
ship application, which was due today. He had put off discussing the application
with his parents, forgetting the,date it was due. During the meeting, he
1earnéd €hat all late applications would be penalized by being reviewed after
.all otfers had been considered. So his- ehances for college were getting slimmer
and slimmer--especially if he did not square things away with Mr. Fair about the
chemistry test he had missed. He was beginning to feel miserable.

Finally his last class was over. . While on his way. to basketball practice,
he stopped to talk to some friends. This made him late, and as he:dashed into
the locker room, he found only Tom there. Tom hastily shoved something into
his coat pocket and left without even looking at John. John guessed Tom was
not staying for practice for some reason. '

214
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After the team came 1n to shower at the end of practice, Coach called
all of them together. Juan had just reported that his wallet ‘was missing;
it contained money his mother had given him to pay bills with after school.
Jusn's face was ashen with fear. That money meant a_lot to his family.

"Do any of you boys know anything about this?" coach asked. He looked at
. John. He knew Jqﬂn had been the last one out of the locker. room. John
found it hard to’look him in the eye, but managed to do so.

John walkeg home, trying to decide what he sHould do. He knew the
coach'huspected him. Should he tell him what he saw Tom doing when’ he
— entered? - Would' the coach believe him? He knew they, could not prove he had
taken the wallet, because he had not. But would the coach continue to sus-
pect him? He admired the coach very much. Yet did not want to tell on Tom.
Maybe he could discuss it with his dad tonight and decide what he would do
tomorrow. v '

Feeling low when he got home, he was pleased to see his dad looking so
happy. Dad was home early. He had seen his fatHer rarely in evenings because
his father usually worked late. His dad announced that he had gotten two

, Ttickets to the basketball tournament for tonight so that the two of them
" could go. John's face fell. -What was he going to do about his date with -
Linda and the ‘test he had for English tomorrow? He loved basketball and v
hardly ever got to go with ‘his dad, who was also a fan

- When his dad saw the look on John's face; he asked for an explanation.
John feebly explained that he had a date.with Linda.that would be hard to
break. Sounding a little disappointed, his dad said, ""Well, you're making
- your own decisions. I know that I can get someone else to use the extra
) ticket if you decide not to go." With that John slowly went to call Linda.

John made several decisions throughout this day in his junior year of high
school. He also faced decisions based on some decisions he had made or
put off making earlier. Here is a _list of those he made or faced.

1. To get up too late to get to school on time.

2. To miss breakfast

Not to listen to English test review.

To get out of chemistry test by going to see his counselor

. To meet Linda to study for English test. '
To go to the scholarship meeting.

What to do about his late application for scholarship
To talk to friends rather than be on time for basketball practice.

9 Not to tell coach about Tom when asked about the wallet.

10. What to do about clearing the coach's suspicion. ' ,

11. Whether to tell on Tom." ¢
12 :

13

Whether to tell his dad about the English test.
To go to the basketball game with his dad.

Previous decisions affecting this day were:
14. Not to finish the novel before the test.
15. To put off discussing the scholarship application with his parents.
16. Not to keep up with his chemistry and study for the test.
7 17. To go to Jerry's party.

-

2:5
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From the list on the previous page, choose the five most important
ecisidéns you feel John faced. List them in order of importance and after

each say why you think it was important or critical.
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One thing that is very important in leérninémto-make good decisions is to
know exactly what you want. Most people do not know what they want.

Strangely enough, a lack of self-knowledge is usually the greatest deterrent
to good decision-making. ' Good decision-making begins with knowing what your °
values are and establishing your objectives. An ebjectiv® is what a person
intends to accomplish. - It is what ome strives for. It can be long-range or
short-range. . _ -

~

What is your career plan?

Values:
Long-term goals:
Short-term objectiveé: ) ) . _ ‘ i P

Other possible objectives you miﬁht have to consider:

—

What changes might be necessary and why:

Decision-making is not a liaphazard situation unless you let it be. True, you
cannot always control the outcome, but you can carefully take into considera-
tion all the factors that might affect the outcome and in some way "cop your
bet." Perhaps life will not yield all that you want if you become a skillful

" decision-maker; but life will have fewer pz)falls and tragic outcomes. -

Examining the consequences of what you do is a basic part of decision-making.
* What are the positive and negative consequences for your actions in a given
situation? Who will be affected by what you do? Will your life be different
because of it? You must ask yourself how tomorrow and two or five years from
tomorrow will be different. Will the tomorrows of some other person be
different because of what you decide to do today? No one lives in’a vacuum.
Many of the decisions each of us makes every day have consequences for another
person. Think of the activities you listed for your twé-day (Saturday and
Sunday) diary. Did the things you do affect only yourself? Did they affect
others? How? What could you have decided to do that could have made things
better for yourself and the other person? Decisions are mdade by everyone
everyday. Some are automatic; some are out of control; some are well within
your thoughtful action. Perhaps we shouldn't take decision-making so lightly,
but should give more consideration as to how each decision can affect our future:
and the future of others.
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